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School Administrator Evaluation System

Purpose

The purpose of this document is to provide the district with a template for its school
administrator evaluation system that addresses the requirements of Section 1012.34, Florida
Statutes (F.S.), and Rule 6A-5.030, Florida Administrative Code (F.A.C.). This template, Form
AEST-2017, is incorporated by reference in Rule 6A-5.030, F.A.C., effective April 2018.

Instructions

Each of the sections within the evaluation system template provides specific directions, but does
not limit the amount of space or information that can be added to fit the needs of the district.
Where documentation or evidence is required, copies of the source documents (e.g., rubrics,
policies and procedures, observation instruments) shall be provided at the end of the document as
appendices in accordance with the Table of Contents.

Before submitting, ensure the document is titled and paginated.

Submission

Upon completion, the district shall email this form and any required supporting documentation as
a Microsoft Word document for submission to DistrictEvalSysEQ@fldoe.org.

Modifications to an approved evaluation system may be made
by the district at any time. Substantial revisions shall be
submitted for approval, in accordance with Rule 6A-5.030(3),
F.A.C. The entire template shall be sent for the approval
process.
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School Administrator Evaluation System

Part I: Evaluation System Overview

In Part I, the district shall describe the purpose and provide a high-level summary of the school
administrator evaluation system.

The underlying research base of this evaluation system combines many of the concepts of
"reflective practices,” "collaborative action,” "learning communities" and "quality management”
into the “Working on the Work" concepts of Dr. Phillip C. Schlechty and his organization, The
Center for Leadership in School Reform. Our process includes the research and principles that
support the Florida Principal Leadership Standards which is the framework for the entire
assessment system. The foundation of the evaluative processes is based on the research from the
practices of Douglas Reeves and The Leadership and Learning Center. Other research utilized in
our appraisal system includes the six (6) design standards from The New Teacher Project as well
as the extensive research information provided through Robert J. Marzano and his organization
Learning Sciences International. Also integrated into this evaluation system are high impact
teaching strategies developed by Max Thompson and the high effect size strategies by John Hattie.

To support this end, Citrus County Schools has clearly defined a set of standards-based
expectations for school administrators and has established a set of processes and procedures to
assist school administrators in meeting these standards. To clarify these expectations, five (5)
Citrus County Standards have been developed to guide the work of school administrators. The
five (5) Standards encompass Florida Principal Leadership Indicators, which are based on essential
foundational principles. The appraisal committee matched the Indicator descriptors to the five (5)
Standards. As the Florida Principal Leadership Indicators provide a common language and
statewide understanding of the expectations of quality instruction, the descriptors serve as
indicators of effectiveness within each Citrus County Standard. Please see the Citrus County
Schools Administrator Standards & Florida Principal Leadership Indicators Rubric in Appendix B
to see the FPLS indicators linked to each of the following Standards.

Standard 1: The school administrator supports the beliefs, shared vision, and mission adopted by
the district.

Standard 2: The school administrator designs and delivers knowledge work that meets the needs
of staff, students, parents, school system, and community.

Standard 3: The school administrator manages the resources of time, people, space, information
and technology to enhance the qualities of the work provided to the staff and students.

Standard 4: The school administrator continuously monitors and communicates the extent to which
staff and students are engaging the work, persisting with the work, experiencing
satisfaction in the products of the work, and modifies the work accordingly.

Standard 5: The school administrator is a leader of leaders.
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School Administrator Evaluation System

Part II: Evaluation System Requirements

In Part II, the district shall provide assurance that its school administrator evaluation system meets each
requirement established in section 1012.34, F.S., below by checking the respective box. School districts
should be prepared to provide evidence of these assurances upon request.

System Framework

The evaluation system framework is based on sound educational principles and contemporary
research in effective educational practices.

The observation instrument(s) to be used for school administrators include indicators based
on each of the Florida Principal Leadership Standards (FPLSs) adopted by the State Board of
Education.

Training
The district provides training programs and has processes that ensure:

» Employees subject to an evaluation system are informed of the evaluation criteria, data
sources, methodologies, and procedures associated with the evaluation before the
evaluation takes place; and

» Individuals with evaluation responsibilities and those who provide input toward
evaluations understand the proper use of the evaluation criteria and procedures.

Data Inclusion and Reporting

The district may provide opportunities for parents and instructional personnel to provide
input into performance evaluations, when the district determines such input is appropriate.

Evaluation Procedures

The district’s system ensures all school administrators are evaluated at least once a year.

The district’s evaluation procedures comply with the following statutory requirements in
accordance with section 1012.34, F.S.:

» The evaluator must be the individual responsible for supervising the employee; the
evaluator may consider input from other personnel trained on the evaluation system.
The evaluator must provide timely feedback to the employee that supports the
improvement of professional skills.

The evaluator must submit a written report to the employee no later than 10 days after
the evaluation takes place.

The evaluator must discuss the written evaluation report with the employee.

The employee shall have the right to initiate a written response to the evaluation and the
response shall become a permanent attachment to his or her personnel file.

The evaluator must submit a written report of the evaluation to the district school
superintendent for the purpose of reviewing the employee’s contract.

The evaluator may amend an evaluation based upon assessment data from the current
school year if the data becomes available within 90 days of the end of the school year.

YV V VYV V¥V
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School Administrator Evaluation System

Use of Results
The district has procedures for how evaluation results will be used to inform the

» Planning of professional development; and
» Development of school and district improvement plans.

The district’s system ensures school administrators who have been evaluated as less than

effective are required to participate in specific professional development programs, pursuant
to section 1012.98(10), F.S.

Notifications

The district has procedures for the notification of unsatisfactory performance that comply
with the requirements outlined in Section 1012.34(4), F.S.

The district school superintendent shall annually notify the Department of Education of any
school administrators who

» Receive two consecutive unsatisfactory evaluation ratings; or
» Are given written notice by the district of intent to terminate or not renew their
employment, as outlined in section 1012.34(5), F.S.

District Self-Monitoring

The district has a process for monitoring implementation of its evaluation system that enables
it to determine the following:

» Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.;
Evaluators’ understanding of the proper use of evaluation criteria and procedures,
including evaluator accuracy and inter-rater reliability;

Evaluators provide necessary and timely feedback to employees being evaluated;
Evaluators follow district policies and procedures in the implementation of evaluation
system(s);

Use of evaluation data to identify individual professional development; and,

Use of evaluation data to inform school and district improvement plans.

VV VY
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School Administrator Evaluation System

Part I1I1: Evaluation Procedures

In Part I, the district shall provide the following information regarding the observation and evaluation
of school administrators. The following tables are provided for convenience and may be customized to
accommodate local evaluation procedures.

1. Pursuant to section 1012.34(3)(b), F.S., all personnel must be fully informed of the
criteria, data sources, methodologies, and procedures associated with the evaluation
process before the evaluation takes place. In the table below, describe when and how
school administrators are informed of the criteria, data sources, methodologies, and
procedures associated with the evaluation process.

Pgizzgel “;lll.inhl:fi l;.slt:llégel Method(s) of Informing
New Administrator Training- July
Welcome Back Administrator Training- July
School Within the first 10 | Mandatory Trainings- August
Administrators days of hire -Instructional Evaluation PowerPoint
-Assessments Linked to Teacher Evaluation
PowerPoint

2. Pursuant to section 1012.34(3)(a)3., F.S., evaluation criteria for instructional leadership
must include indicators based upon each of the FPLSs adopted by the State Board of
Education. In the table below, describe when and how evidence of demonstration of the
FPLSs is collected.

Personnel When Evidence .

Group is Collected Method(s) of Collection
At the middle and end of school year, administrators
complete a reflection form documenting how they

. meet the FPLSs and turn it in to their supervisor. The
Midyear . - .
. supervisor utilizes observable evidence from the
School evaluation and End

Administrator Observation Instrument and the
reflection form when meeting, discussing, and
documenting FPLSs that were met on the
Observation Instrument and Summative Evaluation
Form.

Administrators | of the year
evaluation

3. Pursuant to section 1012.34(3)(a), F.S., a performance evaluation must be conducted for
each employee at least once a year. In the table below, describe when and how many
summative evaluations are conducted for school administrators.

Personnel Number of When Evaluation Results are

Group Evaluations WAV UL 0BT Communicated to Personnel

Midyear review evaluation-
School 2 by January 22™
Administrators End of the year summative
evaluation- June 30th

At the evaluation meeting
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School Administrator Evaluation System

Part IV: Evaluation Criteria

A. Instructional Leadership

In this section, the district shall provide the following information regarding the instructional leadership
data that will be included for school administrator evaluations.

1. Pursuant to section 1012.34(3)(a)3., F.S., at least one-third of the evaluation must be
based upon instructional leadership.

In Citrus County, instructional leadership accounts for 67% of the school administrator
performance evaluation.

2. Description of the step-by-step calculation for determining the instructional leadership
rating for school administrators, including cut points for differentiating performance.

The instructional leadership rating accounts for 67% of the school administrator’s overall
summative evaluation. Administrators provide their supervisors a reflection document listing
how they met or exceeded expectations according to the five standards (See Appendix A, B,
C), which are linked to the Florida Principal Leadership Standards. The administrators’
supervisors use this evidence, along with observable documentation, to assign a rating for each
standard. A rating of HE, E, NI, or U are given for each standard. Each rating is equated to a
numerical value (HE=4, E=3, NI=2, U=1). Each standard is worth 20% of the district portion
(instructional leader rating).

Standard 1:  HE(4) E(3) NI(2) u(l)
Standard 2:  HE(4) E(3) NI(2) u(l)
Standard 3:  HE(4) E(3) NI(2) u(l)
Standard 4: HE(4) E(3) NI(2) u(l)
Standard 5:  HE(4) E(3) NI(2) u(l)

The administrator’s supervisor adds the ratings of each standard together. The sum is then
divided by 5 (number of standards linked to Florida Principal Leadership Standards). The
calculated average is then correlated to an Instructional Leadership Rating based on the
following cut points:

HE: 4.00-3.45 E: 3.44-2.45 NI: 2.44-1.45 U: 1.44-0.00
This portion makes up 67% of the summative evaluation.

Each administrative standard is described below with examples of leadership and impact
evidence that guide the determination of the instructional leadership rating.
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District.

itrus Col ch

Leadership Evidence of proficiency on this indicalor may be seen in the leader's behaviors or
actions. [fusfrative examples of such evidenca may include, but are not limited to the following:

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the faculty,
staff, students andior community. llustrative examples of such evidence may include, but are not
limited to the following:

1.2.A - Enables faculty and staff to work as a system focused on student learning.

s Principal’s support for team learning processes focused on siudent beaming is evident throughout the
schoof year.

s Principal’s teamn leaming processes are focusad on studant leaming.

»  Principal’s meeting agendas reflect student leaming topics routinely taking precedence over other
issues as reflected by place on the agenda and time committed to the issues.

#  School Improvement Plan reflects a systemic analysis of the aclicnable causes of gaps in sludent
performance and condaing goals that support syslemic improvement,

s« The principal supports through parsonal action, professional leaming by seif and faculty, exploration of
menial models, team learning, shared vision, and syslems thinking praclices focused on improving
studen! lsarning.

»  Dialoguas with facully and staff on professional leaming goes beyond learning what is neaded for
meeling basic expacialions and is focused on lzaming thal enhances the collective capacity 1o craate
improved oulcomes for all students.

»  (dher leadership evidence of pacfickency on this indicator,

Team leaming pracfices are evident among the faculty and focused on pedormance gaps amang student
subgroups within the schoal,

Professional leaming actions by facully address performance gaps among student subgroups within the
schoal.

Performance gaps among student subgroups within the school show improvement trends.

Faculty, deparimanl, team, and cross-curricular meedings focus on student lsaming.

[ala Teams, Professional Learning Commundies, andfor Lesson Study groups show evidence of recurring
meatings and focus on sudent leaming issues.

Faculty and staff talk about being parl of something larger than themseives, of being connected, of being
generative of something truly important in students’ lives.

Thera is systemic evidence of celebrating student success with an emphasis on rellection on why success
happened.

Teacher or student questionnaire resulls address leaming organization’s essential slements.

Other impact evidence of proficiency on this indicator,

1.2.B - School Climate: Maintains a school climate that supports student engagement in learning.

=  The leader organizes, sllocates, and manages the resources of time, space, and atiention so that the
nedds of all student subgroups are recognized and addressed,

= There are recuring examples of the leader's presentafions, documents, and actians (hal reflect
respact for sludents” cubtural, linguistic and family background,

«  The leader mainlains & climate of openness and inquiry and supports student and faculty access 1o
teadership.

#  The schoof's vision, mission, values, bafiefs, and goals reflect an expectafion that student lzarming
neads and culbural, linguistic and family backgrounds are respected and school rules consistent with
those beliefs are routinely implementad.

®  Professional leaming is provided to sustain faculty understanding of student needs.

»  Frocedures are in place and monitored lo ensure studenis have effective means to express concems
over any aspact of schoel cimale,

=  (ther leadership evidence of profickency on this indicalor.

Classroom rules and posted procedures siress positive expectations and nol just *do nols.”

All studant subgroups paricipate in school evenls and activilies.

A malti-tiered system of supporis that accommeodates the differing needs and diversity of students is evident
across 2 classes.

Students in all subgroups express a belief thak the school responds 1o their needs and is a posilive influence
on their fubers well-being.

Walkthroughs provide recugring frands of high student engagement in lessons,

Sludent services stafffoounselors’ anecdetal evidence shows frends in studenl attiludes toward the school
and engagement in Barming.

Teacherfstudent!parent survey or questionnaire results reflect a schoo! climale that supports student
engagement in lsaming,

The availabiity of and student paricipation in scademic suppors outside the classroom thal assist student
engagemant in learning.

Other impact evidence of proficlency on this indicator,

1.2.C - Generates high expectations for learning growth by all students.

= School Improverment Plan targets meaninglul growth beyond what nomnal varalion might provide.

#  Testspecification documents and siate slandards are used io identify levels of studant performanca
and performance at the highar levels of implementation is stressed.

= Samples of wrilten feedback provided lo leachers regarding student goal sedting practices are focused
o high expectations. ’

= AgendasiMinutes from collaboralive work sysiems (2.9, Data Teams, Profassional Leamning
Communifies) addrass processes fof “raising the bar."

o Other leadership evidence of proficiency on this indicator,

Rewards and recognifions are afigned with efforts for the mone difficult rather than easiar ouicomes.
Leaming goals routinely identify performance fzvels above the targeted implementation leved,
Teachers can allest o the leader's support for seltling high academic expeciaiions.

Shudents can atlest io the leacher's high academic expectations.

Parents can attest lo the teacher's high academic expactations.

Other Impact evidence of proficiency on this indicator,
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School Administrator Evaluation System

andard 1: The school administrator is

Citrus County School District.

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the facully,
actions. [Hustrative examples of such evidence may includs, but are not limited to the following: staff, students andlor community. lustrative examples of such evidence may include, but are not
limited to the following:

2.5.A - Maintains a safe, respactful and inclusive student-centerad learning environment that is focused on equitable oppertunities for learing and building a foundation
for a fulfilling life in a democratic society and global economy,

«  Documents that establish safie, respaciful, and inclisive school-wide common expectalions for e Teachers can describe a specific pobicies, practices, and procedures that resull in a safe, respectful, and
shedents and slaff. inclusive student-centerad |earning enviranmen.
e Agendas, meeting minutes, ete., show recurring eylgnlim fo sfudent neqqs. ) & Siudent questionnaire resulis reflect zatisfaction with school aftention bo student needs and interests,
et el O v s o b ) et
. 1 1A% prOCeOUTes 1o 5 : o Tulorial s5es are provided and easily accessible by sludents.
+  The leader provides programs and supports for student not making adequate progress. . Teshers mosie Irain'lﬁg on adapling .mg'mm 1 o sl drenl needs
& Sehool policies, praclices, procadures are designed 1o address student neads. = ) :
«  Other leadership evidence of proficiency on ths Indicator »  Extended day or weekend programs focused on student academic needs are operafional and monitored
' »  Parent questionnaire results reflect satisfaction with schools allention fo student needs and inlerasts,
#  Other impact evidence of proficiency on thig indicator.

2.5,B & 2.5.C - Recognizes and uses diversity as an asset in the development and implementation of procedures and practices that motivate all students

and improve student learning. Promotes school and classroom practices that validate and value similarities and differences among students.
»  Documents that support the use of diversity as an asset in the development and implementation of *  Tegchars can describe a specific policies, practices, and proceduras that validate and valee simiarities and

procedures and practices. differencas among sludents.
+  Agendas, memorandum, elc., reflecting recurring atbention at facuily meetings to capacity to recognize | e Professional development opporlunities are provided for new leachers regarding ways 1o adapt instruction to
diversity issues and adap! instruction accordingly. _ adress diversity issues in the sudent body and community.
+  Leaders aclions in providing professional leaming for facully that deepens understanding of arange of | & Siydent questionnaire resulls reflect belief thal their individual characterislics are respectad by school leadas
diversity issues and evidence of monitoring for implementation in the dassroom of appropriate and faculty,
diversity practices. ) +— ) e Parenl quastionnaire results refiact belief that their individua! characteristics are respecled by school ieader
o School policies, practices, procedures that validate and value simitarities and differsnces among and Faculty
sludents, S . : .
e The school leader collects and reviews agenda and minutes from departmental or team mestings io ) ;E:?&?Ei;ﬁm;ﬁﬁg? {MTSS)is implemenied i the classrooms in ways thal respect and make

monitor attention fo diversity issues in pursuil of student lsaming growth,

b i i I ite for students, ts, and ih winify designed 1o be "us
e Oiher leadership evidence of proficency on this indicalor, VIR U0 Wikl i ileyAclhes s S KSRGS, [N SR 1L COTN Y A0 =

friendly” and sensitive to diversity issues in the community, providing information of intzrest 1o various
segments of the schoal community

o Other impact evidence of proficiency on (his indicator,

3.7.E - Develops sustainable and supportive relationships between school leaders, parents, community, higher education, and business leadears.

=  Documentalion can be provided describing the leater's plan—wilh goals, measurable stralegies, anda | »  Parents rport that fhe leader has devetopad suslainable and supportive relations with them in support of

frequeni-monthiy-monitoring scheduie—to develop sustainable and supporive refationships wilh key potential and emearging leaders al the school.

stakeholder groups in support of potential and emerging leaders. e Community members repor thal the leader has developed sustainable and supporiive refafions with them in
e Documentation can ba provided as to the refationships with other building leaders the leader has support of potential and emerging |eaders al the school.

established in support of potential and emarging leadears within the school, e Higher education members within ihe area report that the leader has developed susiainabie and supporive
o Documentation can be provided as to the relabionships wilh parents, community members, highsr relations with them in support of patential and emerging leaders at the schoal.

educalion, and business feaders the leader has established in suppod of potential and emerging +  Business lzaders within the area repod that the leader has developed sustainable and supporive refations

leaders within the school. wilh them in support of pelential and emerging leaders at the school.
o (tier leadership evidence of proficiency on this indicalor, & Qther impacl evidenca of profickency on his indicator.
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ndard 1: The school administrator is knowledgeable of, supports

Citrus County School District.

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or
actions. lllustrative examples of such evidence may include, but are not limited to the following:

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the faculty,
staff, students and/or communily. lluslrative examples of such evidence may include, but are not
limited to he following:

3.9.A - Actively listens to and learns from students, staff, parents, and community stakeholders.

«  Samples of communicalion methods used by the leader.

= A School Improvement Plan fhat demensirates knowledge of the specific school communily and the
Impact of cammunily Tactars on leaming neads of students and faculty.

= Aschool-wide plan to engage families and communily in understanding studant needs and
parlicipating in school improvement efforts,

s Evidence of opportunities for famélies 1o provide feedback aboul students’ educational experiences.

= Logs of community inleraction {e.9., number of volunleers, community members in the school,
lelaphone conversstions and communily presence af school aclivities).

«  Leader wiiles aricles fior school or community newspapers.

#  Leader makes presentalions al PTSA or community organizations.

o Leader hosts informal “conversations” with facully, parents, andfor business leaders to share
perceplions about the school and pertinen! educational issues,

»  The leader can identify influantial "opinion leaders” in the school communily and has processss for
engaging them i schoo! imarovemeant efforls.

s Other leadership evidence of proficiency on this indicator.

L]

Shudents confirm thal the leader is a good listensr and effectively uses a wide variely of methods of
communication 1o describe expeciations and seek inputifeedback.

Faculty members confirm that the leader is a good listener and effactively uses a wide varely of methods of
commumication lo describe expectations and seek inputffesdback,

Parents and community members confirm that the leader is a good listener and effectvaly uses a wide
variety of methods of communication fo describe expectaiions and seek inputfeadback,

Local newspaper aricles report involvement of schoed leader and faculty in school improvement actions.
Letlers and e-malis from stakeholders reflect exchanges on important issues.

Other impact evidence of proficiency an ihis indicalor,

3.9.C - Communicates student expectations and performance information to

students, parents, and community.

*  Evidence of visibilty and accessibilily (2.g., agendas of meetings, newsletiers, e-mail correspondence,
appointment book, ete.) is provided,

»  Evidenos of formal and informal systerns of communication that include a variefy of formats (8.9,
wrilten, oral) in mulliple ways through different media (e.g., newslefter, electronic) used to
communicate goals and expectations for how o accomplish the goals.

o School salely and behavioral expectations are accessible 1o all,

o [Dissemination of clear norms and ground rules for standards- based instrucfion and Mulfi-tered
System of Supports (MTSS) is provided.

& School Improvemant Flan is based on clear actionable goals,

®»  Leader is able to aocess Florida's common language of instruction via ondine resources.

®  Other leadership evidence of proficiency on this indicator.

& & @

Facully routinely access www forlodastandards.org to allgn course content with state standards.

Staff survey results reflect awareness and understanding of priority goals and expeclations,

Parent survey resulis reflect understanding of the priofily academic improvement goals of he schoal.
Parenls' communications to the school rsflect understanding of the goals and expectations that apply fo
their childresn.

PTEABoosler club operalions and participation addresses suppod for school academic goals.

Shudent survey results refiect undersianding of goals and expecialions thal apply fo the students.
Sub-ordinate leaders use Florida's commen language of insinuction.

Other impact evidence of proficiency on this indicator,

4.10.A - Adheres to the Code of Ethics (Rules 6B-1.001) of the Education Profession in Florida and to the Principles of Professional Conduct for the

education profession {(Rules 6B-1.006, F.A.C.).

»  Samples of writlen feedback from teachers regarding the leader's judgment andfor imegrily on issues
related Yo the learning enviranment, instrectional improvement o school organization.

s Samples of writhen feedback provided by parents regarding the leader's judgmant andfor intagrity on
issues related to the leaming environment, instructional improvemeant or school organization,

= School improvement plan's focus an sludent succass and evidence of actions taken to accomplish
guch plans.

»  School salely and behavioral expeciations promoled by the leader for the benefil of students.

®  Dfher leadership evidence of proficlency an this indicalor,

Teacher, student, parent anscdotal evidence reflecling respect for the principal’s ethics and contust
Recognition by community and parent crganizafions of the principal's impacl as a role model for student
and adulls in fhe community. )

Parent or sludent queslionnaire results,

Other impact evidence of proficiency on this indicator.
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: NE

Citrus County School District.

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the facully,
actions. [lustrative sxamples of such evidence may include, but are not limited to tha following: staff, students and/or community. lustrative examples of such evidence may include, but are nal
limited to the following:

4.10.B - Demonstrates resiliency by staying focused on the school vision and reacting constructively to the barriers to success disagreement and dissent
with leadership.

e The leader offers frank acknowledgement of pror personal and organizational failures and clear s Facuity, staff, parents, and community members express perceptions that their concemns and dissent
suggestions for system-wide learning resulling from those lassons. receive fair consideration and are welcome input from the beader aven when hey disagres with policies or
o The leader builds resilience in colleagues and throughout the organization by habllually hightighfing praclices being implemented.
and praiging "good mistakes” whers risks were laken, mistakes wers made, lessons were leamed, and | ®  Faculy or students share anecdoles of practicesipolicies they previously challenged or resisted but, dus fo
both the individual and fhe organizafion leamed for the future. principal’s rasdience, they have changed ways of working withaut acting in dysfunctional of harmfl ways
*  The leader demonstrates wilingness to queslion distrct authorlty and policy eaders appropriately with to others wihin the organization.
gvidence and constrictive criticsm, but onos the decision is made, fully supports, and professionally | & The pdncipal's resilience in pursuil of school improvemants has gengraled a school climaie whers facully
implements omanizational palicy and leadership decisions. and staff feel comforlable voicing concems and disagreements and peroeive that their concems ane
e The leader recognizes and rewards thoughul dissent froated a2 a basis for deepening understanding.
o The leader's pravious evaluations are explictly reflected in projects, tasks, and priorities. . Prgwuysby resisled pqlicles a_ntt peactices are now perceived by facully or sludents as approprials and are
o The leader offers avidence of learing from dissenting views being impiemented with fidelly.
o Impravement plans reflect changes In leadership practices. {either from one year to the next or *  Results of siaff, student, or commurity questionnaire regarding the leader's vision and impact en schoel
amending of eurrent plans based on new insighls). improvement eforts. | T =
are rapresented by the leader in a thorough way citing the student data, research base, and student growth.
performance goals relevant to these inlfiafives, & Other impact avidence of proficiency on this indicator.

o Olher leadership evidence of proficiency on this indicatar,

4.10.C - Demaonstirates a commitment to the success of all students, identifying barriers and their impact on the well-being of the school, families, and local community.

o Agenda, memarandum, and other dociments show a recurring emphasis on student success with o Student resulls show growth in all sub-groups.
specihic efforts b remove barriers 1o suceess, o Fagully member's anecdotal evidence describe a leader focused on and commitied o studant success,
*  Agenda, memorandum, and other documents show 4 recuing emphasis on deepening faculty e Parent and community involvement in student supposts are plenlifil and address the needs of 4 wide
understanding of the students and the community In which they live, range of sludsnts,
*  The leader can describe the challenges prasent In the sludents' lives and provide specific examples of | o Student work Is commonly displayad throughout the community.
efforts undertaken to suppor student success, o Nows reports in Iocal media draw atiendion to positive actions of students and school,

¢ iBn?mT:rs L stﬁa;}d a;l;imﬁl or facully development are identified in the SI7, and siralegies &/ | & upar impact evidence of proficiency on this indicator.

»  (ther lsadarship evidence of proficiensy on this indicalar,
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Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or
actions. [Hustrative examples of such evidence may include, but are not imited to the following:

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the faculty,
staff, students andfor community. llustrative examples of such evidence may include, but are not
fimitad fo the fokowing:

1.1.A - Demonstrates understanding of student requirements and academic standards (Common Core Standards and Next Generation
Standards). [Develops the school's learning goals based on the states adopted student academic standards and the district's adopted curricula]

Sunshine State

-

School leader extracts data on standards associated with courses in the masler schedule from the
course descriplions and monior for actual implemeniation.
Lessen plans are monitored for alignment with corect standards,

* Agendas, memoranda, eic. reflect leader's communications to faculty on the rofe of state standards in

curriculum, lesson planning, and iracking student progress,

Common Core Standards shared by mulliple courses are identiflad and teachers with shared Common
Core Standards are onganized by the leader into collegial teams to coordinate instruction on those
shared standards.

Cither leadership evidence of proficiency on 1his indicalor.

Lesson plans idenfify connections of activiies to standards.

Teacher leaders’ mesling records verify recurring review of progress on slale standards.

Students can articulate what they are expacted (o learn in a course and their perceplions align with
standards in the course descriplion,

Teachers routinely access course descriplions to maintain abgnment of instruction with standards,
Other impact evidence of proficiency on this indicalor.

2.3.A = Implements the Florida Educator Accomplished Practices as described in Rule 6A-5.065, F.A.C. through a common language of instruction.

-

The leader's documents, agendas, memorandum, sic. maks reference to the content of the FEAPs and
make correct use of the common languags.

Scheol improvement documents reflact concepls from the FEAPS and common language.

The leader can articulate the Instrectional practices sed forth in tha FEAPs,

Faculty meeings focus on issues refaled 1o the FEAPS.

The leadar's monitoring praclices result in written feedback 1o faculty on quality of alignment of
instructional practice wilh the FEAPs,

The leader's communications 1o parents and ofher stakeholders reflect use of FEAPS and common
language references.

(Other leadarship evidence of proficiency on this indicator.

Taachers are conversant with the content of the FEAPs,

Teschers can describa lhair primary instructional praclices using the terms and concepts in the FEAPs.
Teachers use the common language and attibule their use 1o the leader providing access fo the onling
TesoUrCes.

School level suppor programs for new Rres scude training on the FEAPs.

FEAPs brochures and excerpls from the common fanguage are readily accessible to faculty,

Faculy members are able to connack indicators in the district's instructional evaluation system with the
FEAPS,

Sub-vedinale leaders (e.g. teacher leaders, assistant principals) use FEAPS and commor language terms
accuralely in their communications.

Other impaci evidence of proficiency on this indicatar,

2.3.D - Implements the state’s adopted academic standards (Common Core and NGSSS) in a manner that is rigorous and culturally relevant to the students
and school.

The leader's facully, depariment, grade-level meeling agendas, minutes, and ofher documents focus on
the alignment of curriculum and instruction with state standards.

School Improvement Plan goals and actions are linked to 1argeted academic standards,

The leader's presestations to faculty on proficiency expactations include Blustrations of whal “rigor” and
“culturally relevant” mean.

Fonitoring documents indicate frequant review of research-based instructional practices regarding
alignmend, rigor and cuifural relevance.

Resulis of moniforing on research-based instruction are used fo increase alignment fo standards, rigor,
and/ of cultural relevance.

School's financial documents reflect expenditures supporting slandards-hased instruction, rigor, andfor
cullural relevance

Oiher leadership evidence of proficiency on this indicalor.

Facully members rautinely access ar provide evidence of using content from weew floridastandards ong
Faculy has and makes use of the lisf of standards associated with their course(s).

Acivities and assignments are aligned with standards applicable (o fhe course and those conneclions ars
conveyed 1o sludents,

Teachers can describe a school wide “plan of aclion” that aligns curriculum and standards and provide
axamples of how they implament thal plan in their courses.

Teachers alies! to he leader's efforls bo preserve Instructional time for slandards-based insiruction.
Teachers altest to Ihe leader's frequent monitoring of research-besed instructional practices and
application of fhose practices in pursuil of student progress on the course standards,

Olher impact evidence of proficiency on this indicator.
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parents, school system and community.

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or
actions. |lusirafive examples of such evidence may include, but are not limited to the following:

nd facilitates the design and delivery of knowledge work that meets the needs of students,

Impact Evidence of leadesship proficiency may be seen in the behaviors or actions of the facully,
staff, students andlor community. llustrative examples of such evidence may inchide, bul are not
limited to fhe following:

2.4.A - District supported state initiatives focused on student growth are supported by the leader with specific and observable actions including
monitoring of implementation and measurement of progress toward initiative goals and professional learning to improve faculty capacity to implement the
initiatives. [Generates a focus on student and professional learning in the school that Is clearly linked to the system-wide strategic objectives and the
school improvement plan.

The inftiafives being pursued are explicilly idantified and access 1o supporfing rescurces is provided.
Leaders agandas, memoranda, ele. raflect presentations to facully on the tangeled inifiatives,

A Multi-tiered System of Supports (MTSS) and Response b Intervention (RE) is fully implemented and
the leader manitoes regularty to ststain implementation.

The leader monitors praclices in areas whers subject spectfic stralegies are expecled and provides
feedback on the effective use of such sfralegies (2., ESOL stralegies)

Reading Strategies from Just Read, Floridal are implemented.

The leader can identify all of the iniiatives in use and describe how progress is monitored for each.
Olnar leadarship evidence of proficiency on this indicator.

L]
L]

Clagsronm teachers describe how they Implemant ihe various infiafivas.,

Yideo exernplars that support implementing the iniliatives ars routinely used by facully.

Online rasources and technology supports that despened enderstanding of the inffiatives are used by
faculty,

State or distic web-based resources aligned with the iiliatives are reqularly accessed by faculty,
Teachers have parlicipated in professional development. associaled with the initiative and implemented
the sirategies leamad.

Oiher impact evidance of proficiency on tis indicator.

2.4.E - Implements professional learning that enables faculty to deliver culturally relevant and differentiated instruction.

Documentalion that professional leaming is determined on the basis of student achievement and
{racher compatency data,

Evidence that professional leaming includes culturadly retevan? instniclional practices.

Facully meefings focus on professional learning related to the schoots instructional priorifies

The leader axamines data on teacher proficiencies and identifies needs that are subsequently
addressad by professional leaming.

Teshnology reseurces are provided lo maximize facully access to online kaming and sharing video
exemplars for quality instnuctional practices.

Individualized professional development plans approved by ihe principal are clearly aligned with schaol
mproverment priorties.,

Meating apendas and memarandum ko facully provide evidence of on-gaing monitoring of the
implementalion of critical mitiafives (.., dala analysis, texl complexity), standards-based instnicfional
pragram, multi-tiered system of supporls, and differenfialed instruction,

The leader's documents and agendas provide evidence of guiding faculty toward deeper understanding
of the cultures of students in he schaol and how instruction is adapted to improve stedent engagement
in leaming.

Dther lzadership evidence of proficiancy on this indicator,

Shall desoribes ways thal professional learming is cufturally relevant o the popubation senved and
differentiated to meet thair unigue instructional needs.

Lesson sludy groups and PLCs have explicilly slated goals and a focus for their collegial lzaming,
Teachers can arliculale a process that helps them develop individualized lsaming plans.

Facully requests for professional lzaming are fillered to ensure that thay relate to identified needs within
the school improvement plan,

Teachers can idenlify their learning needs as they relate fo student leaming nesds.

Facully can demonsirate their use of course descripfions as the source of leaming goals and objectives.
Facully can provide evidence of cufurally relevant and differentiated instruction,

hes impact svidence of proficiency on this indicator,
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Standard 2: The school administrator understands and facilitates the design and delivery of knowledge work that meets the needs of students,
parents, school system and community.

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or
actions. llustrative examples of such evidence may include, but are not limited o the following:

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the faculty,
staff, students andlor community. Hlustrative examples of such evidence may include, but are not
limited fo the following:

2.5.F - Engages faculty in recognizing and understanding cultural and developmental issues related to student learning by identifying and addressing
strategies to minimize and/or eliminate achievement gaps.

.

The leader vses stalistical analyses idenlifying academic needs of sub-group members.

\Wiritier) geals are developed and provided to faculty that focus on redusing of efminating achisvement
gaps for students in under-performing sub-growps and for students with disabilifies.

Documents reflaching the (2ader's work in deepening facully undersianding of cultural and development
Issues related tn improvement of academic leaming growth by sub-group students,

The leader develops school policies, practices, procedures that validaie and valua similarities and
differences amang students,

Leader's scfions in support of enganing sub-group shedents in sefi-help processes and goal salling
relaled to academic achievement.

The leader personally engages students in under-perfarming sub-groups with support, encouragement,
and high expectations,

Leader's take actions In allgning parent and community resources with afforts o reduce achiavemant
Gaps.

Other lnadarship evidznce of proficiency on this indizator,

Facully and stalf can describe the schoolwide achievemen! goals focused on narmowing achievemenl
gaps and relate how that implement those goals o impact individual students,

Under-achieving sub-group studants are ensollad in advanced classes and presented with high
expeciations.

Teachers can desoribe specific policies, practices, and procedures that help them use culfuze and
developmental issues fo improve student learming.

Facully and stalf can explain how goals eliminate diferences in achisvement for shedenls at differsnt
socineconomic evels,

English language leamers, and students with dizabiliies

Teacher records refiecting fracking sub-group sludant progress on fareted leaming goals relaled I
academic achisvemant,

Studenf questionnaire results {from sub-group students) reflecting recognition of school efforts (o improve
their academic performance, _

Parent questionnaire resulls from sub-group parents reflesting recognition of school efforts to improve
student achievement.

Lesson study groups focused on improving lessons to impact achisvement gap.

Other impact evidence of proficiency on this indicator,
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Leadership Evidence of proficiency an this indicator may be seen in the leader's behaviors or
actions. llustrative examples of such evidence may include, but are not limited o the following:

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the faculty, staff,
sludents and/or community. lluskiative examales of such evidence may include, but are not limited to the
following:

2.4.C - Employs a faculty with the instructional proficiencies needed for the school population served.

»  The lzader maintains an updalad assessmant of he instructional capacities needed 1o improve faculty
effectiveness and uses ihat assessment in filling vacancies,

+  Samples of hiring documents (e.g., posting nolices, inferview questions with lookfisten fors) thal identily
highly desirable instructional proficiencies needed in leacher applicants,

»  Documentation that the recruitment and select process is subjected to an in-depth review and
evaiuation for confinuous improvement purposes.

e The lzader has an estabiished record of refaining effective and highly effective teachers on the staff.

=  The leader has a systematic process for selecting new hires and reviews thal process for its impact on
faculty efiectvenass,

= Programs for new and transfer leachers thal promote adjustment io the school culture and instructional
responsibiiities is provided,

»  Evidence that the leader has shared successful hiring practices with olber administrators and
colleagues within the districl.

- Other leadership evidance of proficiency on this indicalor.

e Teachars can describe & hiring procass that incorporales a specific focus on essential instuctional
proficiencies needed for (he school population servad,

process. -
¢ Teacher leaders are involved in monitoring slaffing naeds and providing input fo the leader.

adjusiment io the schoal.

finding candidates 1o fill vacancies on the faculty,
s Ctherimpact evidence of profisiency on this indicalor,

s Teachers confirm that a crilical part of the hidng process incledes an evaluation of the sfectivenass of the

o Teachers new to the schood can describe effective induction processes thal had a positive impact on their

¢ Teacher leaders (e.g. department heads, team leaders) can describe the instructional capacibies needed in

2.4.D - ldentifies faculty instructional proficiency needs including standards-based content, research-based pedagogy, data analysis for instructional

planning and improvement, and the use of instructional technology.

»  Documentation that professional learning is determined on the basis of student achievement and
teacher competency data,

= Evidence thal professional learmning includes cullurally relevant insiruclional praclices,

= Facuily meatings focus on professional learning relatad to the schools ingtructional priorities.

o The header examines data on teacher proficiencies and idenfifies needs that ane subsequently
addressed by professional leaming,

#»  Technology resources are provided lo maximize faculty access (o online leaming and sharing video
exemplars for quality inslruclional praciices.

*  |ndividuakized professional development plans approved by the principal are clearly aligned with school
improvernen! pricritias,

»  Meeting agendas and memorandum fo faculty provide evidence of on-going monitaring of the
implementation of crilical inftiatves (.9., data analysis, lext complaxity), standards-based nstrucfional
prograrm, multi-fiered system of suppors, and differentiated insfruction.

»  The leader's documents and agendas provide evidence of guiding facuity toward desper understanding
of the cullures of studerds in the school and how instruction is adapted to improve studen! engagemeant
in leaming

e Other leadership evidence of proficiency on Ihis indicator,

»  Staff describes ways thal professional leaming is cufurally relevard to the population served and
differentiated to meet their unique instructional needs,

o Lesson study geoups and PLCs have explicilly slated goals and & focus for their callegial leaming.

»  Teachers can arficulate a process that helps them develop individuafized leaming plans.

Facully requests for professionat learming are fillered 1o ensure that they relate to identified needs within

the school improvernent plan.

Teachers can identify their leaming needs as they relate to student leaming neaeds.

Faculty can demonsirate their use of course descripiions as the sowrcs of leaming goals and objectives.

Faculty can provide evidence of culturally relevant end differentiated instruction,

Other impact evidence of proficiency on this indicator.
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Leadership Evidence of proficiency an this indicater may be seen in the leader’s behaviors or
actions. llusirative examples of such evidence may include, but are not limited to the following:

Impact Evidence of leadership proficiency may be seen in the behaviors or aclions of the faculty, staff,
shudents andfor community. [Husirati of such evidence may include, but are not limited to the
Tollowing:

2.4.F - Provides resources and time and engages faculty in effective individual and collaborative professional learning throughout the school year.

Dacuments generated by or &t the direction of the leader establish a clear pattern of atlention 1o
indhvidual professional development.

Documents generated by or at the direction of the |eader estabiish & clear paltern of attention to
collegial professional development.

Schedules provide evidence of recurring time allocated for professional leaming.

Technology is used fo provide easy and recurring access to professional leaming.

Budgel records verify rescurces allocaled o support priorifized professional leaming.
Docurnents generated provide evidence that adminisirators are monitoring facully partcipation in
professional learning.

Oiher [eadership evidence of proficiency on this indicator.

Fanuity members describe an organizational climate supporive of professional lsaming and can provide
examples of personal involvement,

Minutes andior summary records of lesson study teams, book study groups, andior PLCs provide evidence
that fhese coliegial opportunities are active on the campus.

Agendas, documents, or anecdotal records of teams andior depardment meetings rellzc! recurring
engagement in professional learing.

Infarmation on the availability of professional leaming is easily accessible for faculty,

Olier impact evidence of proficiency on this indicalor.

3.6.E - Uses effective technology integration to enhance decision making and efficiency throughout the school.

School improvament plan reflects technology infegration as & supporl in improvement plans,

Leader has a technology integration plan used to provide lechnology supports to the degres possible
with availabie resources.

School websie provides stakeholders with information about and access lo the keader.
Technology lools ame wsed to &id in data collection and analyses and distribution of data fndings,
Evidence 1hat shared decision -making and distribuied leadership are supported by lechnology.
Technology used 1o enhance coaching and menoring funclions.

Other leadership evidence of proficiency on this mdicator.

Sub-crdinale leaders inlegrate lechnology inte their work funclions and use lechnolegy 1o sireamiing the
DTOCESS.

Data from faculty that supports decision making and monioring impact of decigions are shared via
fechnology.

FowerPoint presentations, e-mais, and webpages of facully members support involverment m decision
making and dissemination of decisions made.

Facully use social network methods fo involve stedenis and parenls in dala coBection thal supports
decision making and o inform stakeholders of decisions made.

Other impact evidence of proficiency on this indicator.

3.8.A - Organizes time, tasks, and projects effectively with clear objectives and coherent plans

Examples of projects hat have been adjusted based on the inpul from a variety of sources.

Examples of imely comphelion of keaming envirenment improvement projects focused on issues ke
safety, efiiciency, effecliveness, or legal compliance,

Examples of mulliple projects and timefines managed by the leader by stralegically delegating time,
resources, and responsibifities,

Schood Improvement Flan implementation records reveal planning of tasks wilh clear stages of progress
and timelines fo measure progress.

Leadarship responsibility matrix or chart describes how management of tasks and projects are aliocated
and refiecls moniloring tasks,

School financial information showing meefing deadines and procedures and processes for assessing
the adequacy of iscal resources budgated 1o tasks. (s here & way o recognize when funds will run
short or if there will be an excess which can be repurposed?)

Examgles of “systems planning tools™ (e.g., tree diagram, matrix diagram, flowcharl, PERT Chart, Ganli
Charl) are usad that display the chrenological interdependence of the project svents that unfold over
firne.

Tasks and reporis for parties outside the school are manitored for timaly completion.

Oihar leadership evidange of profickency on this indicater.

Reports thal require teacher input are submitted on fime and in compliance with expeciations.
Sub-ordinate leaders' records reveal spacific levels of fiscal suppor to projects delegated Lo them and
processes for fracking the expenses are implementad,

Random sampling {isformal interviews) with teachers reveals consistent capacily of staff to describe
ongoing projecis and tasks.

Random szmpling finformal inferviews) with teachers reveals consistent capacity of stalf o describe how
schoal leadership monitors work in progress and due dates.

Minutes, agendas, records andfor anecdotal information from teachers reveal the preponderance of
ieacher meetings have ciear objeciives or purposes focused on system instructional goal, professional
leaming, or improvemant planning,

School-wide leacher questionnaire resulls related 1o school management issues reflect awareness of a
positive impact of onganization on school operations,

Teachers are aware of ime and task managemeni processes and contribule data fo them,

Other impact evidence of proficiency on this indicales,
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Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or . Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the fa-:"-ull‘y', staff,
actions. |lustrafive examples of such evidence may include, but arenot limited to tha following: siudents andfor community, llustrative examples of such evidence may include, but are not limited fo the
following:

3.8.B & 3.8.D Maximizes the impact of school personnel, fiscal and facility resources to provide recurring systemic support for instructional priorities and
a supportive learning environment. [Established appropriate deadlines for him/herself and the entire organization and is fiscally responsible and
maximizes the impact of fiscal resources on instructional priorities.

e Schocd finzncial information shows alignment of spending with instructional needs. *  School-wide teacher questionnaire results reveal satisfaction with resources provided for instnrctional and
s Documents are provided to faculty thal indicate clear protocols for accessing schoo! resources, faculty development,
s School Improvement Plan and spending plans are sligned. = Slalf receipt books, aclivity agreements, and fundraiser requests reflect priodty attention to instructional
¢  Leader's documents reveal recurming inwolvement in aligring ime, facilily use, and human resources needs.

wilh priority schood needs. «  Teachers can describe the process for accessing and spending monay in support of instructional priorties.
»  Schedules and calendars for use of the facility reflect altention fo instructional prioriies. #  Teachers can provide examples of resource probiems being taken on by school leadership as a priory
e Dthar leadership evidence of proficiency on this indicator. issue o be resoived.

»  Cilherimpact evidence of proficiency on this indicalor,

3.8.C - Manages schedules, delegates, and allocates resources to promote collegial efforts in school improvement and faculty development.

e School financial information identifies resources employed in suppor of coiegial leaming. o Teachers roulingly recount examples of collegial work, leam learming or problam solving fcusad on
*  Procedures for collagial groups fo resesve rooms for meatings are provided fo all faculty. studenl achievement. .
*  Protocol for accassing school resources fo supporl collegial leaming needs. Lesson siudy groups, FLC's, and other forms of collegiat leaming teams are operational.
e School Improvement Plan refiects role(s) of colleglal leaming leams. School-wide teacher questionnaire results reflect leacher participation in collegial leasning grougs.
s Leaders memorandums, e-maiis, and other documents reflect suppor for team leaming processes both Teachers' professional leaming plans incorporate participation in collegial leaming.
on-campus and via digital participation on communifies of practice. Department, team, or grade level meefings devote a majorily of their time to collegial leaming processes.
e Master schedules are modified 1o promote collegial use theaugh commen planaing limes, Cther impact evidence of proficiency on this indicator,
e Dther leadership evidence of proficiency on this indicalor,

" & @ @ @

3.9.E - Creates opportunities within the school to engage students, faculty, parents, and community stakeholders in constructive conversations about
important issues.

s Sampies of communication methods used by the leader. o Sludents confirm thal the leader is a good fistener and effectively uses a wide variely of methods of
s A School Improversent Plan that demonsirates knowledge of the specilic school community and the communicztion Io describe expectations and seek inputifeedback.
impact of community factors on leaming needs of students and faculty. & Facully members confirm that the leader is a good lstener and effectively uses a wide variely of methods
& A school-wide plan lo engage families and community in understanding student needs and participating of communication Yo describe expeclations and sesk inputfeedback,
in school |m|:|rwm|9|j|tl efiords. ) ) *  Parenis and communily members canfirm {hat the leader is a good listener and effeclively uses a wide
*  Evidence of opportunities for famvles 1o provide feedback about students” educational experiences. varlely of methods of communicalion to describe expectations and seek inpulfiesdback,

o Logs of communily interaction {e.g., numBer of volunteers, communily members in the school,
lelephone conversations and cammunily presence st school aclivities).

s Leader wiiles aricles for school or communify newspapers.

s Leader makas presentations al PTSA or communily organizations.

»  Leader hosts informal “conversations™ with facully, parens, andlor busingss |eaders 1o share
perceplions about the school and perfinerd educational issues,

e The leader can idenlify influental "opinion leaders” in the school community ard has processes for
engaging them in schoel improvement efforts.

»  Oiher leadership evidence of proficiency on this indicator.

Local newspaper arickes repor involvement of schood leader and faculty in school improvement actions.
Letters and e-mails from slakeholders reflect exchanges cn imporfant isstes.
Ofher impact evidence of proficiency on this indicator,
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Standard 3: The school a

aLor manages tne

gl e

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or
actions. llustrafive examples of such evidence may include, but are not fimiied to the following:

of time, pe

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the faculty, staf,
students andfor communily, [lustrative examples of such evidence may include, but are not limited to the
foliowing:

3.9.F - Utilizes appropriate technologies for communication and collaboration.

= Leader's work schedule reflacts equivalent of two work days a week in classrooms and inleracling with
sludents and teachers on insiructional issues, )

»  Mesling schedules reflect frequency of access by various stakeholders,

«  Execufive business partnerships engaging local business leaders in ongeing support of school

improvement,

E-mal exchanges with parsnts and olher stakeholders,

Websiles or weblogs provide school messaging il the comminiy,

Leader's parlicipation in communily evenls

Lerder has established policies that inform students, faculty, and parents on how to gel access (o the

|eader.

s Leador monitors office staff implementation of access polcies ko insure timely and responsive
accassibility.

# - (iher leadership evidence of proficiency on this indicator.

Schooi office slaff have effective procedures for routing parents and stakehaldess to appropriate parfies for
assistance and informing the leadar when direct involvement of the leader is necessary,

Sub-ordinate leaders’ involvamant in compunily evanls where school issues may be addressed.

“User friendly” processes for greeting and determining needs of visilos,

MNewspaper accounts reflecting leader's accessibility.

Teacher and student anecdotal evidence of ease of access

Parent surveys reflect befief thal access is welcomed,

Office staff handle routine requests for access in ways thal salisfy stakeholders’ needs withou disrupting
leader's fime on instructional issuss, but gives school leader imely notice when histher personal
invalvernen should occur without delay,

Other impact evidence of |:|rtﬂil:i|am::.I on this indicator.

3.9.G - Ensures faculty receives timely information about student learning requirements, academic standards, and all other local, state, and federal

administrative reguirements and decisions

«  Evidence of visibiity and accessibility (e.g., agendas of meatings, newsletters, e-mail comespondence,
appointment book, ele.) is provided,

o Evidence of formal and informal systems of communication that includa a variety of formalts (8.,
written, oral) in multiple ways through different media {2.0., newsleller, efactronic) used to communicate
goals and expectations for how to accomplish the goals,

& School safety and behavioral expectations are accessible to 2l

& Qissaminafion of ciear norms and ground rules for standards- based instruction and Multi-fisred System
of Supports (MTSS) is provided.

»  School Improvemant Plan is based on chear actionable goals.

»  Leaderis able o access Florida's common fanguage of instruction via online resources.

o (her leadership evidence of profickency on this indicator.

Facully roulinely access www.floriodastandards.org to align course content wilh state standards.

Staff survey results reflact swareness and understanding of priority goals and expactations,

Parant survay resulis refiect understanding of the pricrity academic improvament goals of the school.
Parants' communications io the school reflect understanding of the goals and expectations thal apply to
Ihieir chfldren,

PT&A/Boostar club operaticns and paricipaficn addresses suppor for school academic goals.

Sludent survey resills reflect understanding of goals and expectations that apply 1o the sldents.
Sub-ordinate leaders use Flonda's common language of inslruction, '

Other impact evidence of profisiency on this indizalor,
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Standard 4: The school administrator continuously menitors and communicates the extent to which students and staff are engaging in the work,

persisting in the work, and experiencing satisfaction in the products of the work, and modifies the work according

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or Impact Evidence of lsadership proficiency may be seen in the behaviors or actions of the faculty,

aclions, Jlusirative examples of such evidenca may include, but are not limited o the following: staff, students andior community. lluslrative examples of such evidence may include, but are not
limited fo the following:

1.1.B - Performance Data: The leader demonstrates the use of student and adult performance data to make instructional leadership
decisions.[Analyzes student learning results which are evidenced by the student performance and growth on statewide assessments; district-
determined assessments that are implemented by the district under Section 1008.22 F.3.; international assessments; and other indicators of student
success adopted by the district and the state.

¢ [Datafies and analyses on a wide range of sfudent performancs assessments arein routine use by the |« Teachers use pedormance data 1o make imstuctionsl dacisions.

feader, s Department and leam meslings refiec! racurring atlenton lo student perfarmance data,

o fAnalyses of frends and pattems in student performance over time are reflected in presentations to = Teacher leadsrs ideniify changes in practice within their teams or departments based on
faculty on instructional improvemsant needs. performance data analyses.

»  Analyses of lrends and paltems it evalualion feedback on facully proficiencies and profassional - |'»  Taacher leaders make presentations lo colleagues on uses of performance dafa lo modify
keaming needs are reflected in presentations to faculty on instructional improvement needs, insfructional practices.

Leader's agendas, memorands, ete. rellect recurting allention to performance dats and data analyses. |

& - . A —
. Othar impact evidence of proficiency on this indicalor.
+  Ofher leadership evidence of proficiency on this indicator, e

1.2.D - Engages faculty and staff in efforts to close learning performance gaps among student subgroups within the school.

«  Principal's suppor for team leaming processes focused on sludent l2aming is evident throughout the = Team lgaming praclices are evident among the facuity and focused on performance gaps amag

sehool year. stutent subgroups within the school,
Principal's team learming processes ane focused on studenf learming. +  Profzssional leaming actions by facully address performance gaps amaong student subgroups within
«  Principal's mesting agendas reflect student learing lopics rutinely taking precedence over ofker the school.
iasues as reflected by place an the agenda and time commitled 1o the issues. «  Performance gaps amang student subgroups within the school show improvement trends.
«  School Improvement Plan reflects & systemic analysis of the actionabls causes of gaps in sludent »  Faculty, dsparment, team, and cross-curricular meetings focus on sludent lsaming.
performance and containg goals that support systemic improvement. #  Data Teams, Professional Leamning Communitizs, andfor Lesson Study groups show avidence of
o Tha principal supports theough personal aciion, professional lsaming by self and faculfy, explorafion of recurring meetings and focus on shudent leaming issues,
mental models, team leaming, shared vision, and systems thinking practices focused on improving »  Faculty and staff fak about being part of something larger than themeelves, of being connected, of
student leaming. being generative of something truly Important in students' lives,
«  Dislogues with faculty and staff on professional laaming goss beyond leaming what is nesded for o These i syslemic evidence of celebrating student success with an emphasis an reflection an why
meating basic expectations and is focused on leaming that enhances the coiective capacity to create success happaned
improved oulgomes for all sludents, «  Teacher or student questionnaire resulls address leaming organization's essential elemenls.
«  Ofher leadership avidence of proficiancy on this indicator, o (Hher impact avidence of proficiency on this indicator.
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School Administrator Evaluation System

Standard 4: The school administrator continuously monito

ing in the work,

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors o
acfions. Mustrafive pxamples of such evidence may includs, bul are not limited to the folowing:

e work, and modifies the work accordingl

which students and staff are engaging in the work

Impact Evidence of leadership praficiency may be seen in the behaviors oe actions of the facully,
staff, students andior community. llusirative examples of such evidence may indude, but are nat
Fimited 1o the fodlowing:

2.3.B - Learning Goals Alignments: The leader implements recurring monitoring and feedback processes to insure that priority learning goals
established for students are based on the state's adopted student academic standards as defined in state course descriptions, presented in student
accessible forms, and accompanied by scales or rubric to guide tracking progress toward student mastery. [Engages in data analysis for instructional
planning and improvement]

Agendas, meeting minuies, and mamoranda to the facully make evident a fosus on importance of
lsarning goals with scales to engage students in focusing on whal they are lo understand and be able to
do

The leader's practices on feacher observation and feedback routinely address leaming goals and
Iracking sludent progress.

The leader provides coaching or olher assistance 1o teachers struggling with use of the learning goals
girategy.

Procedures are in place to manitor and promote facully colleglal discussion on the implemestation
levets of leaming goals to promote alignment with the implementation level of the associated stale
slandands, ' ' .

Leader's communications fo students provide evidence of support of students making progress on
learning goats.

Pragress moniforing of adull and sludent performancs on targeted prorily lsaming goals is documeanted,
charled, and posted in high traffic areas of the school.

Evidence of the leader's interventionis) with teachers who do not provide leaming goals that increass
sludents’ opportunidies for success.

(Other leadership evidence of proficiency on this indicator,

Clearly slatad learning goals accompaniad by a scale or rubric that descibes levels of performance
relative o the [eaming goal are posted or easily assessable 1o studenls.

Teams or depariments meet regularty to discuss the qualiy of learning goals with scales being
employed and adapt them based on student success rales.

Teacher lesson plans provide evidence of the connecticn of planned activities and assignments to
laamning ooals.

Teacher documents prepanad for parent information make clear the largeted learning goals for the
sludants,

Sludents are able 1o express their leaming goals during walkthroughs or classroom obesrvations
Sludents are able fo explain the relationship bebween current aclivities and assignments and priory
learning goals.

Lesson study groups and other colizgial leaming leams routinely discuss leaming goals and scales
for progression

Methods of both teachers and studenis iracking shedent progress loward leaming goals are evidenl.
Celebrations of studenl success include refleclions by leachers and students on the reasons for the
Succass

Teachers can identify the learning goals hat resull in the high lavels of stutent learning,

Other impact evidence of proficlancy on Ihis indicalor

2.3.C - Faculty Effectiveness: The leader monitors the effectiveness of classroom teachers and uses contemporary research and the district's
instructional evaluation system criteria and procedures to improve student achievement and faculty proficiency on the FEAPs. [Communicates the

relationships among academic standards, effective instruction, and student performance.]

«  Schedules for classroom observation document monitoring of faculfy.

«  Records or noles indicale the frequency of formal and informal observalions.

s [ata from classroom walkihroughs is focused on high-efiect size strategios and other FEAPs
implementation,

«  Notes and memorandum from follow-up conferences regarding feedback on farmal or informal
observations reflect attention ko FEAPs issues and research-based practices,

«  Agendas for meetings address facully proficiency issues arising from the moniloring process.

«  The leader meets wilh teachers to provide feedback on their growlh in proficiency on instructional
sirajegies,

e |eadership team agendas or memaranda focused an issues arising from monitoring.

«  Principals resource allocation actions are adjusted based on monitoring data,

s Dther leadership evidence of proficiency on this indicator.

#  The leachers document that the leader intialed professional development focusad on issues
arising from faculty effectiveness moniloring.

s Teacher-leader meeling agendas or memoranda reflecl fallow-up actions based on feedback
from feadership monitoring an FEAPs, leacher evaluation indicalors, of research-based
sirategies.

= Lesson study, PLC, or leacher team work is inifiafed to address issues arising from monitoring
rOCess.

«  Teachers can describa the high-effect size instruciional sirategles emploved across the grades
and curriculum and how they are adapted in the teacher’s classroom lo meel studan needs.

s Data and feedback from school leader(s) generated from walkthroughs and observations ane
used by teachers to revise instructional practices.

»  (Oiherimpacd evidence of proficiency on this indicator.
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Standard 4: The school administrator continuously monitors and communicates the extent to which students and staff are engaging in the worle,

e work, and modifies the work according

WOITH, and experiencing

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the facufty,

Leadership Evidence of proficiency an this indicator may be seen in the leader's behaviors or ; ; ; :
sl . . o i : : mple
actions, of such evidence may include, bul are not limled to the following: Eﬁﬂﬂsﬂ&dﬁlﬁﬁhﬁlﬁg@wmmumh [ustrative examoles of such evidence may inchude, but are not

2.3.E - Ensures the appropriate use of high quality formative and interim assessments aligned with the adopted standards and curricula.
o Documents for faculty use that sel clear expectations for the use of lormative assessments 10 moniior o Teachers can describe inleractions with the leader where effeclive assessment practices are

student progress on maslening course standards promoted.
s Samples of wiitten feedback provided to teachers reganding effective assessment practices. s Teachers' assessments are focused on student progress on the standards of the course,
e Collaboralive work sysiems’ {e.g., data beams, professional learning communities) agendas and minutes | o Teachers aitest bo the beader's efforts to apply knowdedge and skills of effective assessment
refizct recurring engagements with interim and formative assesament data, practices.
= Faculty meeting agendas and minutes reflect attention to formative and interim assessment processes. |« Teachers can provide assessments that are directly aligned with course standard,
s Classroom walkthrough dala reveals routine use of formative assessment practices in the classrooms. e Teachers aftest to the leader's frequent monitoring of assessment praclices.
s Agsessment rubrics are being used by the school. s Sludent folders and progress iracking reconds refiacl use of formalive dala.
e Qther leadarship evidence of proficiancy on this indicatar. «  Doouments are In use that informs teachers of the alignment betwean slandards and assessments.
e Olher impact evidence of proficiency on this indicator.

2.4.B & 2.5.D - Evaluates, monitors, and provides timely and actionable feedback te faculty on the effectiveness of instruction.

«  Rubrics that distinguish ameng proficiency levels on evaluation indicaors are used by the leader o s Teachers can attest to regufarly scheduled formal and informal observations.
focus fesdback needed improvernents in instructional practice. & Teachers report recognilion as team membars and as individuals,
= Samples of wiilten feedback provided teachers regarding prioritized instructional practices. ¢ Teachers describe feedback from the leader in terms of recognizing instructional strengths and
= Documentation of an instrectional monioring schedube that supports frequent instructional manitaring by suggestions to take their leaching 1o a new levels.
the school's administrative staff. s Teachers report that leader uses a combinafion of classroom observation and teacher-self
e« The leader implemenis a schedulz that results in frequent walkthroughs and observation of teaching assessmant data as par of the feedback,
and learning s Feedback lo leachsrs, over the course of the year, is based on mulliple sources of information (e.g.
e School improvement plan reflects moniloring dala analysas, ) : cbservalions, walkthroughs, videos, seff-refiections, lesson sfudies, PLCs, assessment data,) and
= Evidence the leader has & system for securing feedback from teachers specific 1o proritized from mare than one person.
inslructional practices. = Teacher leadars have opporiunilies to obsarve colléagues teaching practices and provide fesdback.

s The leader's vse of ime resulls in af least 2 work days & week spent on monioning instructional issues
{1.e. "watching the game”) and providing specific and actionable feedback on instructional practices.

e The leader provides feedback that describes ways to enhance performance and reach the next lavel of
proficiancy.

= Feedback reflacts judgment on proficiency, not jJust & “yes-no” checklist approach.

®»  (Mher beadership evidence of proficiency on this indicator.

Feedback and evaluation data is used by teachers Lo formulate growdh plans.
Other impact evidence of proficiency on this indicalor.

2.5.E - Initiates and supports continuous improvement processes focused on the students’ opportunities for success and well-being.

= Agendas, memorandum, and other documents provide direction on Implemantation of MTSS, o Teachers' records reveal data-based infervenfions and progress monitoring.
s Agendas, memorandumt, and oiher documenis reflect recurring discugsion wilh faculty on conlinuous s Teacherdirected celsbrations of student success identify causes of success.
progress moniloring practicas, & Supplemental supports are provided in classes.
& The leader recognizes the accomplishments of individual leachers, studenl, groups and the whole »  Faculty and student describe the leader as one who is genuinely committed fo student success in
seheol via newsletters | announcements, websiles, social media and face-fo-face exchanges) school and life.
= Leadersoficils studant input on processas that support or hamper their succass. o Faculty teams, depariments, grade levels or collegial learning teams who have worked fogether on
= Leader doas surveys and other data collactions that assess school conditions that impact studant well- sludent success ane recognized.
being. +  Teacher and student Iracking of progress resufls in data an studenl success.

e [Dafa collection processes are employed to collect studend, parent, and stakeholder perceplion dafa on
the school supports for student success,
»  Dthar leadership avidence of proficiency on this indicalos,

Cther impact evidence of proficiency on this indicator.
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Leadership Evidence of proficiancy an this indicator may be seen in the leader’s behaviors or Impact Evidence of leadesship proficiency may be seen in the behaviars or actions of the facully,
actions. |lustralive examples of such evidence may includa, bul are nal imited 1o the Tollowing: staff, students andfor community. Hustrative examples of such evidence may include, but are not
liniteetto e Folleraings
4.10.F - Demonstrates explicit improvement in specific performance areas based on previous evaluations and formative feedback.
o Theleader is an active paricipant in professional ieaming provided for facully, v Teachers' anecdolal vidence of he leader's support for and participation in professional leaming.
o The leaders professional grovdh plan includes professional learning topics thal are direclly nked fothe | »  Schoal-wide leacher questionnaine results rellecting baadership support for professional leaming,
rieads of the school or disticl, o The frequency with which facully members are engaged in professional learming.
«  Evidenca he lzader has applied [azsons learned from the research lo enhance personal ieadership o Changas in student growdh dala, discipline dala, elc., afer facully prafessional develapment,
praclices. «  Otherimpacl evidence of proficiancy on this indicalar,

o Case sludies of action research shared with subordinates andfor colleagues.

«  Forma, checklists, self-assassments, and ofher lzaming tools tha leader has created that help the leadar
apply concapls leamed in professional development,

o Menmbership and paricipation in professional laming provided by professional organizations,

# _ Other leadership avidence of proficiancy on this indicater,
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ard 5: The sc inistrator is a leader of leaders.

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or
actions, lllustrative examples of such evidence may include, but are not limited to the folfewing:

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the
faculty, staff, students andlor community. llustrative examples of such evidence may
include, but are not imited 1o the following:

3.6.A - Gives priority attention to decisions that impact the quality of student learning and teacher proficiency.

The school's vision and mission statement developed under this leader is focused on student growih
and impraving laculty proficiency,

Stafl evalualions and professional development documeants emphasize student learning or facully
proficiency growth.

Cocuments showing the development and modificalion of teacher and sludent schedules sre based on
daia about student needs.

Leader's meeting schedules reflact recurring attention bo student leaming and facully proficiency issuses.
Arifacts substantiating schoal improvement and curiculum reviewlravision are based on student
learning needs or assessments of teacher proficiency,

Qther leadesship evidence of proficiensy on this indicator.

=  Tesachers can describe a decision-making process that reflects an emphasis on vision, mission,
student learning, and teacher proficiency requiramants,

»  Teachers can recall decisions that were mada resulting in changas 1o their leaching schedule to
supgort student learming.

«  Team and depariment mesting minules reliscl studant learming and facully proficiency s priority
ISELAS.

s Sub-ondinale leaders give priority attenfion bo issues impacting stedent leaming and teachar
proficiency.

o Principal's secretary prioifizes mall basad on relafion to sfudent learning and facufty growth.

s Office stall handle rouling events 1o prolect leader's lime for instruclional and facully development
185UES.

s Olher impact evidence of proficiency on this indicstor.

3.6.B - Uses critical thinking and data-based problem solving technigues to

define problems and identify solutions.

Samples of problem statements, contextual factors, recommended approaches, propesed solufions,
evalyation, and review with consideration Tor further work are presented.

A wall-established problam-solving process can be described by the leader.

Data records reveal the range of problems addressed and after-implementation dala collecfions.
Reporls and newsleters to stakeholders Inform of problems sddressed and the impact of sobulions
implemented.

(Hher leadership evidence of proficiency on this indicator.

»  Teschers can personally attest io the problem-solving skills of the leader,

= Teachers repor a high degree of satisfaclion with the problam-zolving process established by the
leader,

Teacher and/or studenis describe parficipaling in problem sodving led by (he school leader
Multi-liered System of Supports (MTSS) is fully operational in classrooms.

Sub-ordingle leaders are engaged in dala-based problem solving.

Qther impact evidencs of proficiency on 1his indicator,

3.6.C - Evaluates decisions for effectiveness, equity, intended and actual outcome(s); implements follow-up actions revealed as appropriate by

Evidence that re-evalualions i light of emenging data or frends resufied in changes or adjustments in
actions.

& well-arliculated problem-solving process can be produced.

Principal's work schedule reflects fime for manitoring the implementation of prioriy decisions.

Ciher leadership evidence of profliciency on this indicator.

feedback and monitoring; and revises decisions or implementing actions as needed.
«  Exampies of documents related lo previous decisions that indicate re-evaluation in light of emerging o Teachers can attest to having participated in 2 re-svaluation of a decision based on emerging trends
data or trends. and dafa.

= Teachers repon confidence in the decisions being made by the leader.

*  Sub-ordinate lzaders' records reveal fime committed to gathering data and foliowing up on impact
and implementation of leaders decisiong,

s Sub-ordinale leaders’ racords reveal fime committed to gathering data and following up on impact
and implementation of the sub-ordinate leaders’ decisions.

& Dlher impact evidence of proficiency on this indicator,

3.6.D - Empowers others and distributes ieadership when appropriate.

Crganizational charts or ofher documents reveal how leadership & distribuled and informs who is
mvislved in what.

Schoal improvement plan process reflects involvement by a varisty of parties.

Evidence of shared decision-making and disldbuted leadership is present in leader’s memorandums, e-
mails, and other communications.

Leader's communécation to facully and stakehaolders recognizes the role of those to whom teadership
functions were distributed.

Olher leadership evidence of proficiency on this indicaior,

+  Sub-ordinale leaders and leacher leaders repod meaninglul roles in decision making.

o Minutes, agendas, and other reconds of meelings held by sub-ordinate leaders refiect their
imvolvement in significant decislon making.

»  Teachers are able lo identify which colleagues have a leadership or decision making role in any given
izsuE,

= Teacher and or parent surveys reflect satisfaction with access fo sub-ordinate and teacher leaders
ralher than requiring access only to the principal.

®  Oiher impact evidence of proficiency on this indicator,
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School Administrator Evaluation System

Standard 5: The school administrator is a leader of leaders.

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or
actions. Nustrative examples of such evidence may include, but are not limied to the following:

Impact Evidence of leadership proficiency may be seen in the behaviors or actions of the
faculty, staff, students andfor community. llustrative examples of such evidence may
include, but are not imited to the following:

3.7.A - Identifies and cultivates potential and emerging leaders.

&
-

Crganizationzl charts identify the leadership rofes and feam members.

The leader has a system for identifying and mentoring potential leaders.

The leader can cile examples in which athe coached seversl emerging leaders 1o assume greater levels
of respansibility wilhin the organization.

Minutes, a-mails, and memorandums reflecting exchanges among leadership team members ane
focused on school improvemant goals, student growth, and facully developmant.

The leader's communications Lo facully and stakeholders reflect recognition of the leadarship leam.
Oiher leadership evidence of proficiency on this indicator.

Teachers af the school can describe inforeal and formal opportuniiies to demonsirate and develop
leadership competencies.

Teachers al he school report thal keadership developmen! is supported and encowraged.

Current leadership leam members can describe (raining or mentaring fhay receive from the school
leader regarding leadership. )

Teachers can describe processes hat encourage them to be involved in school improvement and
prepase for leadesship roles.

Oiner impact evidence of proficlency on this indicator.

3.7.B - Delegation: The leader establishes delegated areas of responsibility for sub-ordinate leaders and manages delegation and trust processes that enable such leaders
to initiate projects or tasks, plan, implement, monitor, provide quality control, and bring projects and tasks to closure. [Provides evidence of delegation and trust in
subordinate leaders. |

A Responsibility Matrix or chart of “who does whal” provides evidence that the leader trust others within
the schodl by iantifying how laadership responsibdities are delagated o other faculty members on his
or her stall.

The leader's processes keep people from perdoming redundant activitias.

The leader has crafed “job desceiplions” for sub-ordinate leaders’ roles hat clanify what they are to do
and have the delegated autharity ko do.

Commurnications to delegated leaders provide predetermined decision-making responsibility.
Documents initiafing projects and tasks ientify personal responsibility for success al the beginning of
the project.

Delegation ard frusi are evident in personnel evaluations.

Delegation ard Inest are evident in the school improvement plan as a variety of school staff ane
identified a5 being direclly responsible: for various components of the planning effort,

Meeting minutes provide evidence of delegation and trust being extended 1o select mambers of the
faculty.

Olher [eadership evidence of proficiency on this indicator.

Teschers report thal areas of delegated responsibility include authodly (o make decisions and lake
action within defined parameters.

Faculty and staff can cite examples of delegation where the leader suppored the staff member's
decision.

Facuily repor that building leaders express high levels of confidence in their capacily o fulfili
obligations relevant (o the shared task of aducating children,

Staff to whom responsibiity has been delegaled in fum delegate appropriate aspects of their lasks 1o
other staff thus expanding engagement.

Other impact evidence of proficiency on this indicator.

3.7.C - Plans for and implements succession management in key positions.

Documents generaied by or at the direction of the leader establish 2 clear patiern of attention to
individual professional development thal address succession management prionilizs.

The leader has processes to monifor potential staff deparfures.

The leader accesses district applicant pools 1o review oplions as scon as district processes permit,
Informal dialogues with faculty routinely explore their interests in expanded involvernend and fubure
leadership roles.

Leader has documents or processes 1o inform polential leaders of the tasks and qualificalions involved
in moving into keadership roles.

A succession management plan that idenfifies succession problems, key and hard-to-fill positions for
which crifical competencies have been identified, and key contacts wilhin the school community,
Other leadership evidence of proficiency on this indicalor,

Select teachers can attest io having been identified into apphicant pools for keadarezhip in key and
hard-lo-8 positions that may develop in The fufure.

Select teachers repor that the principal hag idenfified various compedency levels needed for key or
hard-lo-fil leadership positions,

Select teachers describe providing the kader feadback 25 1o gaps in their perscnal compatency for
which the lzader has developed professional leaming experiences.

Teachers can describe transparent processes for being considered for leadership positions within the
school.

Sub-ordinate leaders engage ofher faculty in compefency building tasks that prepare them for fulure
leadership rofes, :

Other impact evidence of proficiency on this indicator,
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Standard 5: The school administr eader of leaders.

Leadership Evidence of proficiency on this indicator may be seen in the leader's behaviors or
actions. llusirative examplas of such evidence may include, but are not limited to the following:

Impact Evidence of leadership proficiency may be seen in the behaviors or aclions of the
faculty, staff, students andfor community, llustrative examples of such evidence may
include, but are not limited to the following:

3.9.B & 3.9.D - Recognizes individuals, collegial work groups, and supporting organizations for effective performance and maintaining high visibility at
school and in the community.

Facully mesting agendas routinely include recognitions of progress and success on goals.

Rigorous effort and progress points of collegial work groups are recognized 2nd the methods they
employed shared.

Samples of recognition crileria and reward siruclures are wilized.

Documents (2.0. written corespondence, awards, agendas, minules, etc.) supporting the recognilion of
individuals are based on established crileria.

Communizatians to community groups are aranged recognizing student, faculty, and school
sccomplishments,

Other leadership evidence of proficlency on this indicator,

Teachers attest to the leader's recognifion of them as individuals and as feam mambers.

Teachers describe leedback from the leader thal acknowledge specific Instructional sirengths or
improvements.

Taachers report that the leader uses a combinafion of melhods to promole the accomplishments of
tive sehaal.

Studenls report both formal and informal acknowsedgements of their growth,

Bullelin boards or ofver media display evidence of studest growlh.

Other impact evidence of proficiency on this indicator.

Effective Date: March 2018 SBR 6A-5.030

FORM AEST-2018

26



School Administrator Evaluation System

B. Other Indicators of Performance (Not Applicable in Citrus County)

In this section, the district shall provide the following information regarding any other indicators of
performance that will be included for school administrator evaluations.

1.

Pursuant to section 1012.34(3)(a)4., F.S., up to one-third of the evaluation may be based
upon other indicators of performance. In Citrus County, other indicators of performance
account for 0% of the school administrator performance evaluation.

Description of additional performance indicators, if applicable.

Description of the step-by-step calculation for determining the other indicators of
performance rating for school administrators, including cut points for differentiating
performance.

C. Performance of Students

In this section, the district shall provide the following information regarding the student performance
data that will be included for school administrator evaluations.

1.

Pursuant to section 1012.34(3)(a)l1., F.S., at least one-third of the performance evaluation
must be based upon data and indicators of student performance, as determined by each
school district. This portion of the evaluation must include growth or achievement data of
the administrator’s school(s) over the course of at least three years. If less than three years
of data are available, the years for which data are available must be used. Additionally,
this proportion may be determined by administrative responsibilities.

In Citrus County, performance of students accounts for 33% of the school administrator
performance evaluation.

Description of the step-by-step calculation for determining the student performance
rating for school administrators, including cut points for differentiating performance.

All administrative personnel will include student performance data for at least three years,
including the current year and the two years immediately preceding the current year, when
available. If less than the three most recent years of their school(s)’ data are available, those
years for which data are available are used. School administrators will receive a rating based on
their school-wide results, which includes the data collected from state and district assessments.
See Citrus County’s Instructional Evaluation Plan to see how instructional personnel are rated
in the area of student performance (district-created models using state and district assessments).
The school’s instructional staff’s ratings are averaged to give the administrator a one-year
school-wide rating. The one-year rating is then averaged with up to two previous years’ school-
wide data ratings from school(s) the administrator supervised, if available, to equal a three-year
rating for the student performance portion of the administrator’s evaluation system. The
calculated average is based on the following cut points:

HE: 4.00-3.45 E: 3.44-2.45 NI: 2.44-1.45 U: 1.44-0.00

This portion makes up 33% of the summative evaluation rating.

27

Effective Date: March 2018 SBR 6A-5.030 FORM AEST-2018



School Administrator Evaluation System

D. Summative Rating Calculation

In this section, the district shall provide the following information regarding the calculation of summative
evaluation ratings for school administrators.

1. Description of the step-by-step calculation for determining the summative rating for
school administrators.

Each administrator will receive a rating of Highly Effective, Effective, Needs Improvement, or
Unsatisfactory based on his/her performance on the district portion (instructional leadership) of
the administrator summative evaluation. School administrators will also receive a rating for the
data portion (performance of students) based on an average of all instructional staff ratings at the
administrator’s school and from up to two previous years. The instructional leadership portion of
the summative evaluation is weighted 67% of the overall evaluation. All instructional staff’s data
source ratings are combined and averaged to provide the administrator(s) with an overall student
performance rating (school-wide) and then averaged with up to two previous years, if available.
That rating is weighted at 33% of the final evaluation rating. The rating matrix, below, shows how
the two ratings are combined for the overall evaluation rating.

Overall Summative Rating = (Instructional Leadership Rating * .67) + (Student Performance Rating * .33)

Rating Matrix

Rating Areas
Instructional Student Range Overall Rating Options
Leadership Data

67% 33%
H H 3.45-4.00 Highly Effective
H E 3.12-3.81 Highly Effective, Effective
H D/NI 2.78-3.48 Highly Effective, Effective
H U 2.30-3.15 Effective, Needs Improvement
E H 2.78-3.63 Highly Effective, Effective
E E 2.45-3.44 Effective
E D/NI 2.12-3.11 Effective, Needs Improvement
E U 1.97-2.77 Effective, Needs Improvement

D/NI H 2.12-2.96 Effective, Needs Improvement

D/NI E 1.78-2.77 Effective, Needs Improvement

D/NI D/NI 1.45-2.44 Needs Improvement

D/NI U 1.30-2.11 Needs Improvement, *Unsatisfactory
U H 1.82-2.29 Needs Improvement
U E 1.48-2.11 Needs Improvement
u D/NI 1.15-1.77 Needs Improvement, *Unsatisfactory
u u 1.00-1.44 *Unsatisfactory

*An assistance plan is required if rated as Unsatisfactory.
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End of year meetings are scheduled with each administrator to complete a summative evaluation.
During this meeting, administrators share data related to students’ performance and instructional
staff’s effectiveness, strategies implemented throughout the year, and participate in conversation
about his/her performance related to the five (5) Citrus County Standards based on the Florida
Principal Leadership Standards.

2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for school administrators
must differentiate across four levels of performance. Using the district’s calculation
methods and cut scores described above in sections A — C, illustrate how an elementary
principal and a high school principal can earn a highly effective and an unsatisfactory
summative performance rating respectively.

Elementary Principal (Mrs. O’Brian)- Summative Evaluation- Highly Effective

A. Professional Standards
(Instructional Leadership - 67%)
The administrator’s supervisor utilized the evidence from the Administrative Observation
Instrument (see Appendix B) and the administrator’s reflection tool to give a rating for
each standard. Mrs. O’Brian received HE (4) in each of the 5 standards.

Standard 1:  HE(4) E(3) NI2) UL
Standard 2:  HE(4) E3) MI(2) U
Standard 3:  HE(4) E(3) MI2) U
Standard 4:  HE(4) E(3) NI2) U
Standard 5:  HE(4) E(3) NI(2) U

So, when averaged, her Instructional Leadership Rating on her Summative Evaluation was
“Highly Effective”. (5 standards X 4) / 5 Standards = 4.00 (Highly Effective)

CITRUS COUNTY SCAQOLS ADMINISTRATOR SUMMATIVE ASSESSMENT
Directions: This summative assessment reflects g administrator's prafessional growth and demanstrated schiewement of mesting or not
meeting Citrus County Professional Standards, as weNaz information on hisher Deliberate Practice Plan and student achisvement data. It
will be comgleted and filed in the administrator's perso

Administrator: Mrs. Paddy O'Brian Date: &/27/2019

SchoolDepartment: ABC Elementary Principal

COMMERNT 3: [In s s2ction, note highly sMective, effectve Inoicaors andi
notad specizaity.]

3(5) af developmant. ANy r=s(s) designaien 35 LNsaNstaciony must be

Mrs. O'Brian is highly effective in all five professional standards.
Evidence:

Standard 1: Fac s; provided information

help mave the district forward with student and%teacher assessments

A — EVALUATION RATING [Highly Efective, Effective Performance; Meeds ImprovementDeveiaping; grsansracmm:@ E/NlorD/iU
FIFsl 3 y2ars of empioyment = Develnningd + fears = Meags g

B. Student Learning Growth/Achievement Data (Data Source- 33%)
In 2018-19, her elementary school’s instructional staff’s data source ratings were averaged
together to calculate the one-year School-wide Rating of 3.25 (Effective) for 2018-19.
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(Iile'i‘:le Data Source Assessment Growth Model Data Source Rating
Teacher 1 1 Citrus Assessments Model Al 3.00 (E)
Teacher 2 3 FSA ELA & Math Model A2 4.00 (HE)
Teacher 3 5 FSA ELA & Math; Florida Models B & C 3.65 (HE)
Science Assessment
Teacher 4 Music End—of-Te];r;aiinal/Musw Model E 4.00 (HE)
Teacher 5 1 Citrus Assessments Model Al 2.00 (NI)
Teacher 6 2 Citrus Assessments Model Al 4.00 (HE)
Teacher 7 4 FSA ELA & Math Model A2 2.95 (E)

All teachers would be continued to be listed...

School-Wide Data Source Rating
(Sum of all teacher data source ratings) / (Total number of teachers)

3.25 (E)

Then, her 2018-19 rating was averaged with the two previous years’ School-wide Ratings
from the school(s) Mrs. O’Brian served as an administrator to formulate a 3-year data
source rating of 3.33 (Effective).

ABC Elementary School’s
School-Wide Rating

3-Year Data Source Rating

Year 3 3.25 3.33 (Effective)
Year 2 3.09
Year 1 3.66 (3.25+3.09 + 3.66) / 3
B — STUDENT LEARNING GROWTH/ACHIEVEMENT DATA
School-wide Rating was used

B — EVALUATION RATING [Highly Effecthes, Effecive Performance; Meeds ImprowementDevaloping; Unsatistactony): H@NI orD/U
Firal 3 p2ars of empioyment = Develoging/d + jears = Needs Improvemeant

C. Overall Summative Evaluation Rating

Mrs. O’Brian’s Overall Evaluation Rating is “Highly Effective”.

Her supervisor combined the HE (4) from Instructional

Leadership (67%) and the E (3.33) from Student Data (33%)
to assign an overall evaluation rating of “Highly Effective”

(3.78) based on the rating options in the matrix below.

CITRUS COUNTY SCHOOLS ADMINISTRATOR SUMMATIVE ASSESSMENT

Directions: Thi i | growth and h nt of mest
meating Citrus County Professional Standards. 2 well as information on his/es Deliberste Fractice Flan and student achievement data. It
il b comgleted and filed in the administrator’s personns! fie.

Administrator:  Mrs. Paddy 0'Brian Date:  6/2712019

School/Department:  ABC Elementary Position:  Principal

A-PROFESSIONAL STANDARDS
‘COMMMENTS: 1 s, ghy e, STeche TGS e a1 of GV, ATy e esns 35 LIGSETasoy st be
1

N RATING (Highty Efeciie.
e e i ment

Ay Croroetl szt Padity O'Brian smams
Sopensaore s =S P S o

E - STUDENT LEARNING GROWTHIWREIEVEMENT DATA
School-wide

B - EVALUATION RATING [Higny Enecnie. HECEINI or DIy
P JearS O ML TENT < Delioaingl + s = Neas Improremant

C - OVERALL EVALUATION

SEOUERALL EvsLUATION gty mfe Ersae u (HEWE /NI or DI U
I3 yesra of empioent = Develomings = besds Improvement
D - ADMINISTRATOR COMMENTS (Optional)
Cro anszma Padify 0'Brian snszme

‘SUpEniEars SgnaTE 3 FOTRISTAIETS SgRaE 3

268 + 1.10
(67% of 4.00) (33% of 3.33)

Rating Areas
Instructional Student Range Overall Rating Options
Leadership Dats

67% 33%
H H 3.45-1.00 Highly Effective
H E 312-3 81 Highly Effective, Effective
H OyfMI 2.78-3.48 Highly Effective, Effactive
H u 2.30-3.15 Effective, Neads Improvement
E H 2.78-3 63 Highly Effective, Effective
E E 2.45-3.44 Effectiva
E O/ MI 212-3.11 Effective, Needs Improvement
E u 187-2.77 Effective, Needs Improvement

OVNI H 212-2 86 Effective, Needs Improvement

DVNI E 178277 Effective, Meeds Improvemant

DVNI =R 145-2.44 Needs Improvement

DVNI u 130-2.11 Needs Improvement, *Unsatisfactory 3 78 —
u H 182-220 Needs Improvement A RE-4
u E 145211 Meeds Improvement
u D/ 115177 Needs Improvement, *Unsatisfactory
u u 1.00-1.44 " isfactony

Effective Date: March 2018 SBR 6A-5.030
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Elementary Principal (Mrs. O’Brian)- Summative Evaluation- Unsatisfactory

A. Professional Standards

(Instructional Leadership - 67%)
The administrator’s supervisor utilized the evidence from the Administrative Observation
Instrument (see Appendix B) and the administrator’s reflection tool to give a rating for
each standard. Mrs. O’Brian received the following in each of the 5 standards.

Standard 1:  HE(4) E(3) NI(2) Uil
Standard 2:  HE(4) E(3) NI2) un
Standard 3:  HE(4) E(3) NIZ) Ul
Standard 4: HE(4) E(3) NI(Z) U
Standard 3:  HE(4) E(3) NI2) U

\

So, when averaged, her Instructional Leadership Rating on her Summative Evaluation was
“Unsatisfactory”. (2+1+2+1+1) /5 Standards = 1.4 (Unsatisfactory)

CITRUS COUNTY SCHOOLS ADMINISTRATOR SUMMATIVE ASSES
Directions: This summative assessment reflects the administrater’s professional growth and demonstrated achie

ENT

will be comgleted and filed in the administrator’s personnel file.

Administrator: Mrs. Paddy O'Brian Date: 12772019

School/Department: ABC Elementary Position:  Principal

A - PROFESSIONAL STANDARDS
COMMENT 3: [In this section, nate highly effectiva, effeciive Indicators andior area(s) of development. Ary areals) designated a5 uns sfaciory must be
notat speciizaily ]
Mrs. OFBrian is unsatisfactory in three of the five professional standards (2, 4, 5) and needs improvemen®in two of
the standards 1 & 3}
Evidence:
Standard 1: PTO member
Standard 2: i
Standard 3:
Standard 4: Tic
Standard 5: Mot ob: ed

velopment or assist in school-wide book study

o interpret dats; instructional decisions did not alter due to progress mo:

A - EVALUATION RATING [Highty EMective, Effective Performanc:; Needs ImprovementDevaioping, Unsatistactoryy: HEJE F NI or @
FiYs! 3 jEars of empioyment = DEveioging + FEaTT = Neeos Improvemeant

=nt of mesting or not
meeting Citrus County Professional Standards, a5 well as information on hisfher Deliberate Practice Plan and stude}t achizvement data. It

B. Student Learning Growth/Achievement Data (Data Source- 33%)
In 2018-19, her elementary school’s instructional staff’s data source ratings were averaged
together to calculate the one-year School-wide Rating of 1.75 (Needs Improvement) for

2018-19.
(Ii::f Data Source Assessment Growth Model Data Source Rating
Teacher 1 1 Citrus Assessments Model Al 2.00 (NI)
Teacher 2 3 FSA ELA & Math Model A2 1.10 (U)
Teacher 3 5 FSA ELA & Math; Florida Models Bl & C 1.64 (NI)
Science Assessment
Teacher4 | Music | Cnd-of-Term FinalMusic Model E 3.00 (E)
Exam
Teacher 5 1 Citrus Assessments Model Al 1.00 (U)
Teacher 6 2 Citrus Assessments Model Al 2.00 (NI)
Teacher 7 4 FSA ELA & Math Model A2 2.50 (E)
All teachers would be continued to be listed...
School-Wide Data Source Rating 1.75 (NT)
(Sum of all teacher data source ratings) / (Total number of teachers) :
31
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Then, her 2018-19 rating was averaged with the two previous years’ School-wide Ratings
from the school(s) Mrs. O’Brian served as an administrator to formulate a 3-year data
source rating of 3.33 (Effective).

ABSCCII::;ET&I;;:};IE:;:;OI s 3-Year Data Source Rating
Year 3 1.75 1.38 (Unsatisfactory)
Year 2 1.25
Year 1 1.15 (1.75+1.25+1.15)/3

School-wide Rati

B - STUDENT LEARNING GROWTH/ACHIEVEMENT DATA
ng was used

B — EVALWATION RATING (Highly Effective, Effective Performance; Meeds ImprovementDevalaping; Unsatistactory): HEF E !/ NI or [@
First 3 pears of empioyment = Deveiopingd + pears = Neads improvemant

C. Overall Summative Evaluation Rating

Mrs. O’Brian’s Overall Evaluation Rating is “Unsatisfactory”.

Directions: This summative refizcts the. 2=ting or not|
meeting Citrus County Professional Standards, as well as infarmation on hisier De\lhElahe PramcE Plan and student achievemen[ dara It

Her supervisor combined the U (1.4) from Instructional

Leadership (67%) and the U (1.38) from Student Data (33%)

to assign an overall evaluation rating of “Unsatisfactory”
(1.40) based on the rating options in the matrix below.

Rating Areas
Instructional Student Range Overall Rating Options
Lesdership Dats

67% 33%
H H 3.45-4.00 Highly Effective
H E 312381 Highly Effective, Effective
H O/ 2.78-3.48 Highly Effective, Effactive
H u 2.30-3.15 Effective, Needs Improvement
E H 2.78-3.63 Highly Effective, Effective
E E 245-3.44 Effective
E O/ 212311 Effective, Needs Improvement
E u 197277 Effective, Needs Improvement

oMl H 2.12-2.96 Effective, Needs Improvement

DMl E 178277 Effective, Needs Improvement

NI DI 1.45-2.44 Meeds Improvement

VNI u 130-2.11 Needs Improvement, *Unsatisfactony
u H 1.82-2.29 Needs Improvement
u E 148211 Meeds Improvement
u (=R 1.15-1.77 Meeds Improvement, *Unsatisfactory
u u 1.00-1.44 isfactory

Effective Date: March 2018

SBR 6A-5.030

CITRUS COUNTY SCHOOLS ADMINISTRATOR SUMMATIVE ASSESSMENT

will be comgleted and filed in the administrator’s personnel file.

inistrator:  Mrs. Paddy O'Brian Date:  6/27/2019
SchooNggpartment:  ABC Elementary Position:  Principal

A - PROFESSIONAL STANDARDS

& = EVALUATION RATING [Highly Effectve, Eflect:
Pt s years oremmoyment = Devabp\'l;rd < Jears = Needs Improvement

Aoy Crs 70t
Siperieo s SgnaTE T

B - STUDENT LEARNING GROWTH/ACHIEVEME!
School-wide Rating was used

B — EVALUATION RATING (Highly Eflective, Eflective Performance: Nesds ImprovementiDeveloping; Unsstisfactory): E /NI nr@
FIFS13 pmars of empioyment = Developingid § jears = Neads Improvement

C —OVERALL EVALUATION
€ - OVERALL EVALUATION (Highly Effective, EVeclive Hesds ‘Deveioping: :HE/E/Nler D@
Fist 3 yar oF empoyment = Deveioping/ + Jears = Meeds Improvement

D - ADMINISTRATOR COMMENT § (Optional)

Aoy Crs EEERIE) Padiy O'Brian EEERIE)
Siperieo s SgnaTE T

T AT s St
{signature Indicates that 8 copy has been provided to ihe adminlstrator.)

1.40= 094 + 0.46
(67% of 1.4) (33% of 1.38)
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High School Principal (Mr. Jones)- Summative Evaluation- Highly Effective

A. Professional Standards
(Instructional Leadership - 67%)
The administrator’s supervisor utilized the evidence from the Administrative Observation
Instrument (see Appendix B) and the administrator’s reflection tool to give a rating for
each standard. Mr. Jones received HE (4) in each of the 5 standards.

Standard 1:  HE(4) E(3) NI(2)
Standard 2:  HE(4) E3) MI(2)
Standard 3:  HE(4) E(3) MI2)
Standard 4:  HE(4) E(3) MIC2)
Standard 5:  HE(4) E(3) NI2)

8(8)]
UL
U
U
U

So, when averaged, his Instructional Leadership Rating on his Summative Evaluation was
“Highly Effective”. (5 standards X 4) / 5 Standards = 4.00 (Highly Effective)

Directi This

reflects the

CITRUS COUNTY SCHOOLS ADMINISTRATOR SUMMATIVE ASSESSMENT

meeting Citrus County F

notad specizally ]

School/Department: ABC High School

COMMENT £: [in this section, note highly effective, effective Indicators and/or area(s|

&~ EVALUATION RATING [Highty Efeciive, Effectve Heads ur
PPt 5 jmars of empiojment = Develoingd + jears = Neads I

.35 well as i

will be completed and filed in the admlmsﬂztors personnsl file.
Administrator:  Mr. Jones

Position:  Principal

A - PROFESSIONAL STAN DARDS

leting or not

5 growth 3 of
ion an hisfer Dellherahe Pracnce Plan and student achizyfiment data. It

Date:  6/27/f019

Mr. lones is highly effective in all five professional standards.
Evidence:

Any ar=as)

elp move the district forward with student and

HE)E I Nl or DI U

B. Student Learning Growth/Achievement Data (Data Source- 33%)
In 2018-19, his high school’s instructional staff’s data source ratings were averaged
together to calculate the one-year School-wide Rating of 3.41 (Effective) for 2018-19.

Effective Date: March 2018

SBR 6A-5.030

C;:l:;;(:) Data Source Assessment Growth Model Data Source Rating
Teacher 1 English 1 FSA ELA Model B1 4.00 (HE)
Pre-Calculus; End-of-Term Assessment;
Teacher 2 Algebra | FSA Algebra EOC Models D & C 3.12(E)
Teacher 3 | Band; Chorus End-of-Term Assessment Model D 3.65 (HE)
US History; US History EOC; End-of-
Teacher 4 World History Term Assessment Models C & D 3.80 (HE)
Teachers | Crglish; FSA ELA; End-of-Term Models BI & D 2.00 (NI)
English 3 Assessment
Biology; Biology EOC; FSAA Biology
Teacher 6 Access Biology EOC Model C 3.85 (HE)
Teacher 7 Culinary Industry Certification Model F 2.95 (E)
All teachers would be continued to be listed...
School-Wide Data Source Rating 3.41 (E)
(Sum of all teacher data source ratings) / (Total number of teachers) :
33
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Then, his 2018-19 rating was averaged with the two previous years’ School-wide Ratings
from the school(s) Mr. Jones served as an administrator to formulate a 3-year data source

rating of 3.36 (Effective).

ABC High School’s
School-Wide Data Rating

3-Year Data Source Rating

Year 3 341
Year 2 3.67
Year 1 3.00

3.36 (Effective)

(3.41+3.67+3.00)/3

School-wide Rating was used

First 3 pears of empioyment = Developing'd + ears = Neads improvamant

B — STUDENT LEARNING GROWTH/ACHIEVEMENT DATA

B - EVALUATION RATING [Highly Efective, Effective Performance; Meeds ImprovementDeveloping; Unsatistactary): H@NI or DU

C. Overall Summative Evaluation Rating

Mr. Jones’ Overall Evaluation Rating is “Highly Effectiye”.

His supervisor combined the HE (4) from Instructional
Leadership (67%) and the E (3.36) from Student Data (33%)
to assign an overall evaluation rating of “Highly Effective”
(3.79) based on the rating options in the matrix below.

CITRUS COUNTY SCHOOLS ADMINISTRATOR SUMMATIVE ASSESSMENT

Directions: This summative sssessmant cf mesting o not
mesting Citrus County Professional Standards, 23 well 3z information on hiz/ner A et i el
will b2 compieted and filed in the administrater's personnel fie.

Administrator: M. Jones Date:  6/2712019

School/Department:  ABC High School Position:  Principal

unsattstactory must be

e isWghly effective in all five professional standards

= the district forward with student and teacher assessments
] u (E)E NI orDIU

e

A= EVALUATION RATING (ngm, Efetie,
FFSI3 pears of empoymen fopinglé 4

Ay Cromalt

“Sipenicors SR =3 oS St 23

B - STUDENT LEARNING GROWTHIAC!
School-wide Rating was used

8= EVALUATION RATING (Higny EMectie ricioryy: HEG E NI or DI U
Rt 3 J2873 o EMojmEnt = DEUopingié + jears = Nesds improvement

C— OVERALL EVALUATION
- QVERALL EVALUATION (Fgny EVecove, Eectys Perfcmiance: heeas ImprovemenyDeieiopng; unsassaciry {HEY E./ N1 or DI U
T 3 jars O ETDIGITIENT = DeVeoang'é + yESrT = Needs improvament

D - ADMINISTRATOR COMMENTS (Optional)

Cra artsaaia M. Jomes artsaaia
“SUpEnEOTE SgRaTIre e AGTRIETICrE SIgnan Tate
{signaturs Inglcates that a copy has been provided to the scminlatretor.)

Rating Areas
Instructicnal Student Range Overall Rating Options
Leadership Diata

67% 33%
H H 5.45-4.00 Highly Effective
H E 312381 Highly Effective, Effective
H oM 2.78-3.48 Highly Effective, Effactive
H u 2.30-3.15 Effective, Needs Improvement
E H 278363 Highly Effective, Effective
E E 2.45-3.44 [Effective
E Dyl 212-311 [Effective, Meeds iImprovement
E u 197-277 Effective, Needs Improvameant

DfNI H 2.12-286 Effective, Needs Improvemeant

oYM E 1758277 Effective, Needs Improvement

DyNI oI 1.45-2.44 Needs Improvement

] u 130-2.11 Needs Improvement, *Unsatisfactory
u H 1.82-2.20 MNeeds Improvement
u E 1.48-2.11 MNeads Improvement
1} 1] 1.15-1.77 Neads Improvement, *Unsatisfactory
U U 1.00-1.44 *Unsatisfactory

3.79= 2,68 + 1.11
(67% of 4.00) (33% of 3.33)

Effective Date: March 2018 SBR 6A-5.030
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High School Principal (Mr. Jones)- Summative Evaluation- Unsatisfactory

A. Professional Standards
(Instructional Leadership - 67%)
The administrator’s supervisor utilized the evidence from the Administrative Observation
Instrument (see Appendix B) and the administrator’s reflection tool to give a rating for

each standard. Mr. Jones received the following in each of the 5 standards.

Standard 1:  HE(4) E(3) NI(2) Uil
Standard 2:  HE(4) E(3) NI2) un
Standard 3:  HE(4) E(3) NIZ) Ul
Standard 4: HE(4) E(3) NI(Z) U
Standard 3:  HE(4) E(3) NI2) U

So, when averaged, his Instructional Leadership Rating on his Summative Evaluation was
“Unsatisfactory”. (2+1+2+1+1) /5 Standards = 1.4 (Unsatisfactory)

\

CITRUS COUNTY SCHOOLS ADMINISTRATOR SUMMATIVE ASSESSNENT

Directions: This summative assassment reflects the administrater's professional growth and demansirated achiever§ent of mesting or not

meeting Citrus County Professional Standards, as well as information on histher Deliberate Practice Plan and studentfachisvement data. It
will be completed and filed in the administrator's personnel file.

Administrator:  Mr. M. Jones Date: 6R7/2019
School/Department: ABC High School Position:  Principal

A - PROFESSIONAL STANDARDS
'COMMENT S: [In tis section, nole highly sMecthve, effeciive Indicatars andior are3(s) of development. Any aea(s) designaien as unsatlfactory must be
noted specifically ]
Mr. Jones is unsatisfactory in three of the five professional standards (2, 4, 5] and needs improvement in thro of the
standards (1 & 3)
Evidence:
Standard 1: PTO member
Standard 2: Did not attend pr
Standard 3: Aszi 2
Standard 4: aff to interpret data; instructional dedisions did not alter due to progress monitring data

al development or assist in school-wide book study
ke

A — EVALUATION RATING [Highty Efectlve, Effective Performance; Needs Improvement/Develaping; Unsatistactary): HE JE ! Ml or E@
First 3 years of empiopment = Developing'd + jears = Meads improvament

B. Student Learning Growth/Achievement Data (Data Source- 33%)
In 2018-19, his high school’s instructional staff’s data source ratings were averaged
together to calculate the one-year School-wide Rating of 1.30 (Unsatisfactory).

Effective Date: March 2018 SBR 6A-5.030

C;:ll;;;(:) Data Source Assessment Growth Model Data Source Rating
Teacher 1 English 1 FSA ELA Model B1 1.00 (U)
Pre-Calculus; End-of-Term Assessment;
Teacher 2 Algebra | FSA Algebra EOC Models D & C 2.12 (NI
Teacher 3 | Band; Chorus End-of-Term Assessment Model D 3.55 (HE)
US History; US History EOC; End-of-
Teacher 4 World History Term Assessment Models C & D 275 (E)
Teacher 5 English 2, FSA ELA; End-of-Term Models B1 & D 1.40 (U)
English 3 Assessment
Biology; Biology EOC; FSAA Biology
Teacher 6 Access Biology EOC Model C 1.62 (NI)
Teacher 7 Culinary Industry Certification Model F 2.95 (E)
All teachers would be continued to be listed...
School-Wide Data Source Rating 1.30 (U)
(Sum of all teacher data source ratings) / (Total number of teachers) i
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Then, her 2018-19 rating was averaged with the two previous years’ School-wide Ratings
from the school(s) Mrs. O’Brian served as an administrator to formulate a 3-year data
source rating of 3.33 (Effective).

ABC Elementary School’s

3-Year Data Source Rating

School-Wide Rating
Year 3 1.30
Year 2 2.00
Year 1 1.00

1.43 (Unsatisfactory)

(1.30 +2.00 + 1.00) / 3

School-wide

E — STUDENT LEARNING GROWTH/ACHIEVEMENT DATA

ating was used

B — EVALWATION RATING (Highly Effective, Effective Performance; Meeds ImprovementDevalaping; Unsatistactory): HEF E !/ NI or [@
First 3 pears of empioyment = Deveiopingd + pears = Neads improvemant

C. Overall Summative Evaluation Rating

Mr. Jones’ Overall Evaluation Rating is “Unsatisfactory”.

His supervisor combined the U (1.4) from Instructional

Leadership (67%) and the U (1.43) from Student Data (33%)

to assign an overall evaluation rating of “Unsatisfactory”
(1.41) based on the rating options in the matrix below.

Rating Areas
Instructional Student Range Overall Rating Options
Lesdership Dats

67% 33%
H H 3.45-4.00 Highly Effective
H E 312381 Highly Effective, Effective
H O/ 2.78-3.48 Highly Effective, Effactive
H u 2.30-3.15 Effective, Needs Improvement
E H 2.78-3.63 Highly Effective, Effective
E E 245-3.44 Effective
E O/ 212311 Effective, Needs Improvement
E u 197277 Effective, Needs Improvement

oMl H 2.12-2.96 Effective, Needs Improvement

DMl E 178277 Effective, Needs Improvement

NI DI 1.45-2.44 Meeds Improvement

VNI u 130-2.11 Needs Improvement, *Unsatisfactony
u H 1.82-2.29 Needs Improvement
u E 148211 Meeds Improvement
u (=R 1.15-1.77 Meeds Improvement, *Unsatisfactory
u u 1.00-1.44 isfactory

Effective Date: March 2018 SBR 6A-5.030

CITRUS COUNTY SCHOOLS ADMINISTRATOR SUMMATIVE ASSESSMENT

Directions: This summative assessment refiects | growth a of meeting or not
meeling Citrus Gounty Prafessional Standards, as well s infarmation on hisfer Diberais F’lanncz Flan and student achizvement data. It
will be compisted and filed in the adrinistratar's personnel fie

dministrator:  Mr. M. Jones Date:  6/27/2013
epartment:  ABC High School Position:  Pringipal

A - PROFESSIONAL STANDARDS
OMMENTS: [ITWNG 32010, Nate Mgy eflestve, effecive INIZZIMS 3007 3rea(s) of 2VESDpMENT. ANy 123(E) TeXGNEI=0 35 LNGSNETSINY MUst be

noted epecizaily]

yin three of the five professional standards (2, 4, 5) and needs improvement in two of the

,.HUEfMor@

273018

A~ EVALUATIOH RATING [Highty Perfomance;
it e o empiojment = elbpingie +yearv ‘eatts Ampecvement

Ay Crowell izt

“SUpENAEGre SIgRANE TaE

B - STUDENT LEARNING GROWTHIACHIEVEM
School-wide Rafing was used

Gl )

B EVALUSTION RATING [Highty ENecties, ETECtVE Perfomancs; NEeds IMprovementDeysioping; Unsatistactary
FIFSL 3 27 OF EMpIoyMEnt = DVEipings + JEars = Neas improvement

€ — OVERALL EVALUATION
C - OVERALL EVALUATION [Highy Eflectye, EXactive B Devesping; U
I 5 years of empioyment = Developing/d + years = Heads Improverment

D - ADMINISTRATOR COMMENT S {Optional)

iy Crovet] EREEGHE) M. Jones EQEERNE)

“Tupersars SRR = s Sigratie Tale
[ signstue rstes tat a copy has basn prowasa o s samnIsretor

141= 094 + 0.47
(67% of 1.4) (33% of 1.43)
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Appendix A — Evaluation Framework Crosswalk

In Appendix A, the district shall include a crosswalk of the district's evaluation framework to each of the
Florida Principal Leadership Standards (FPLSs).

Alignment to the Florida Principal Leadership Standards

Practice Evaluation Indicators

Domain 1: Student Achievement

1. Student Learning Results

Effective school leaders achieve results on the school’s student learning goals.

a. The school’s learning goals are based on the state’s adopted student academic

standards and the district’s adopted curricula; and, Standard 1
b. Student learning results are evidenced by the student performance and growth on
statewide assessments; district-determined assessments that are implemented by the Standard 4

district under Section 1008.22, F.S.; international assessments; and other indicators of
student success adopted by the district and state.

2. Student Learning as a Priority

Effective school leaders demonstrate that student learning is their top priority through leadership actions that build and
support a learning organization focused on student success.

a. Enables faculty and staff to work as a system focused on student learning; Standard 1
b. Maintains a school climate that supports student engagement in learning; Standard 1
c. Generates high expectations for learning growth by all students; and, Standard 1

d. Engages faculty and staff in efforts to close learning performance gaps among student

subgroups within the school. Standard 4

Domain 2: Instructional Leadership

3. Instructional Plan Implementation

Effective school leaders work collaboratively to develop and implement an instructional framework that aligns curriculum and
state standards, effective instructional practices, student learning needs and assessments.

a. Implements the Florida Educator Accomplished Practices as described in Rule 6A- Standard 2
5.065, F.A.C., through a common language of instruction;
b. Engages in data analysis for instructional planning and improvement; Standard 2
¢. Communicates the relationships among academic standards, effective instruction, and
Standard 5
student performance;
d. Implements the district’s adopted curricula and state’s adopted academic standards in a Standard 2
manner that is rigorous and culturally relevant to the students and school; and,
e. Ensures the appropriate use of high quality formative and interim assessments aligned
. . Standard 4
with the adopted standards and curricula.
4. Faculty Development
Effective school leaders recruit, retain and develop an effective and diverse faculty and staff.
a. Generates a focus on student and professional learning in the school that is clearly Standard 5
linked to the system-wide strategic objectives and the school improvement plan;
b. Evaluat'es, monitors, and provides timely feedback to faculty on the effectiveness of Standard 4
instruction;
c. Employs a faculty with the instructional proficiencies needed for the school population Standard 2
served;
d. Identifies faculty instructional proficiency needs, including standards-based content,
research-based pedagogy, data analysis for instructional planning and improvement, Standard 2
and the use of instructional technology;
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Alignment to the Florida Principal Leadership Standards

Practice Evaluation Indicators

e. Implements professional learning that enables faculty to deliver culturally relevant and

differentiated instruction; and, Standard 2

f. Provides resources and time and engages faculty in effective individual and

collaborative professional learning throughout the school year. Standard 3

5. Learning Environment

Effective school leaders structure and monitor a school learning environment that improves learning for all of Florida’s

diverse student population.

a. Maintains a safe, respectful and inclusive student-centered learning environment that
is focused on equitable opportunities for learning and building a foundation for a Standard 1
fulfilling life in a democratic society and global economy;

b. Recognizes and uses diversity as an asset in the development and implementation of

. . . . tandard 1
procedures and practices that motivate all students and improve student learning; Standard
c. Promotes school and classroom practices that validate and value similarities and
. Standard 1
differences among students;
d. Provides recurring monitoring and feedback on the quality of the learnin
v urnng g quality ng Standard 4
environment;
e. Initiates and supports continuous improvement processes focused on the students’
upp 1UOUS IMProv P U Standard 4

opportunities for success and well-being; and,

f. Engages faculty in recognizing and understanding cultural and developmental issues
related to student learning by identifying and addressing strategies to minimize and/or Standard 2
eliminate achievement gaps.

Domain 3: Organizational Leadership

6. Decision Making

Effective school leaders employ and monitor a decision-making process that is based on vision, mission and improvement
priorities using facts and data.

a. Gives priority attention to decisions that impact the quality of student learning and
. Standard 5
teacher proficiency;
b. Uses critical thinking and problem-solving techniques to define problems and identify
. Standard 5
solutions;
c. Evaluates decisions for effectiveness, equity, intended and actual outcome;
. . . Standard 5
implements follow-up actions; and revises as needed,
d. Empowers others and distributes leadership when appropriate; and, Standard 5
e. Uses effective technology integration to enhance decision making and efficiency
Standard 3
throughout the school.
7. Leadership Development
Effective school leaders actively cultivate, support, and develop other leaders within the organization.
a. Identifies and cultivates potential and emerging leaders; Standard 5
b. Provides evidence of delegation and trust in subordinate leaders; Standard 5
c. Plans for succession management in key positions; Standard 5
d. Promotes teacher-leadership functions focused on instructional proficiency and student
. Standard 5
learning; and,
e. Develops sustainable and supportive relationships between school leaders, parents,
. . . . Standard 1
community, higher education and business leaders.

8. School Management

Effective school leaders manage the organization, operations, and facilities in ways that maximize the use of resources to
promote a safe, efficient, legal, and effective learning environment.

a. Organizes time, tasks and projects effectively with clear objectives and coherent plans; Standard 3

b. Establishes appropriate deadlines for him/herself and the entire organization; Standard 5
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Alignment to the Florida Principal Leadership Standards

Practice Evaluation Indicators

c. Manages schedules, delegates, and allocates resources to promote collegial efforts in
school improvement and faculty development; and,

d. Is fiscally responsible and maximizes the impact of fiscal resources on instructional
priorities.

Standard 3

Standard 5

9. Communication

Effective school leaders practice two-way communications and use appropriate oral, written, and electronic communication
and collaboration skills to accomplish school and system goals by building and maintaining relationships with students,
faculty, parents, and community.

a. Actively listens to and learns from students, staff, parents, and community
Standard 1
stakeholders;
b. Recognizes individuals for effective performance; Standard 5
c¢. Communicates student expectations and performance information to students, parents, Standard 1
and community;
d. Maintains high visibility at school and in the community and regularly engages Standard 5
stakeholders in the work of the school;
e. Creates opportunities within the school to engage students, faculty, parents, and
. . . . . - Standard 3
community stakeholders in constructive conversations about important school issues.
f. Utilizes appropriate technologies for communication and collaboration; and, Standard 3
g. Ensures faculty receives timely information about student learning requirements,
academic standards, and all other local state and federal administrative requirements Standard 3
and decisions.

Domain 4: Professional and Ethical Behavior

10. Professional and Ethical Behavior

Effective school leaders demonstrate personal and professional behaviors consistent with quality practices in education and as
a community leader.

a. Adheres to the Code of Ethics and the Principles of Professional Conduct for the Standard 1
Education Profession in Florida, pursuant to Rules 6A-10.080 and 6A-10.081, F.A.C.;
b. Demonstrates resiliency by staying focused on the school vision and reacting
constructively to the barriers to success that include disagreement and dissent with Standard 1
leadership;
c. Demonstrates a commitment to the success of all students, identifying barriers and Standard 1
their impact on the well-being of the school, families, and local community;
d. Engages in professional learning that improves professional practice in alignment with
Standard 5
the needs of the school system;
e. Demonstrates willingness to admit error and learn from it; and, Standard 5
Demonstrates explicit improvement in specific performance areas based on previous
. . Standard 4
evaluations and formative feedback.
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Appendix B — Observation Instruments for School Administrators

In Appendix B, the district shall include the observation rubric(s) to be used for collecting instructional
leadership data for school administrators.

CITRUS COUNTY SCHOOLS ADMINISTRATOR OBSERVATION INSTRUMENT

MAME: SCHOOL:
LEVEL: OBESERVATION DATE/ TIME: OBSERVER:
APHATSAL IEA | IREE: HE - Highly BMTectve - ENacin K - Naacn Imgroesmant U - U=zmiaacisey

CUMULATIVE RATINGS TO DATE
ETAMDARD 1; The school administrator is knowiedgeatble of, supporks, promobes, and models the befiefs, shared
vigion and mission adopted by the Citrus County School District.

Cevarml Stanze= 1 Rating He 1~ M u

COMMENT 3/fQUERTION 3/ SUGEESTION 8/ EUPFORTING EVIDENCE:

STANDARD 2; The sthoal adrministrabtr understands and facilitabes the design and delivery of knowledge wirk
thet mests the needs of students, parents, school system, and community.

Covarml Stance-z I Rating Hs 13 Hi o

COMMENT 3/fQUERTION 3/ SUGREETION 8/ EUPFORTING EVIDEHNCE:

STANDARD 3; The schoal administrator manages the resturces of time, people, space, information,
riadberialsfinances, and bechnology inocder b enhancs the quality of bhe work provided b
stodents and staff.

Cevarml Stancess I Rating He 1~ K 8]

COMMENT 3/fQUERTION 3/ SUGEESTION 8/ EUPFORTING EVIDENCE:

STANDARD 4: The school administrabor continudusly monibors and communicabes the extent to which students
and staff ane engaging in the work, persisting in the work, and experiencing satisfection in the
products of the work, and modifies the work accondingly.

Crvarnl Stanzmez & REabing He 1~ K u

COMMENT BIQUESTION 3/ JUGQESTION & EUPPORTING EVIDENCE:

SETANDARD 5; The school administrator is a leader of leaders.

Towrl Siamcmez ¥ Paling HE B H o

COMMENT 3fQUERTION 3/ 3UGREETION 8/ EUPPORTING EVIDENCE:

Supervizor's Signamre Diate:
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Standard 1:  The school oris k

Citrus County School District.

led; ble of, supports, promotes and models the beliefs, shared vi

ion and mission adopted by the

The School Administrator.....

" Highly Needs
Indicator Effective Effactive Improvement | ynsatisfactory
1.2.A Enables faculty and staff to work as a system focused on student learning.
1.2.B  Maintains a school climate that supports student engagement in learning.
1.2.C Generates high expectations for learning growth by all students.
2.5.A Maintains a safe, respectful and inclusive student-centered learning environment that is focused on
equitable opportunities for learning and building a foundation for a fulfilling life in a democratic
society and global econemy.
2.5.B  Recognizes and uses diversity as an asset in the development and implementation of procedures and
practices that motivate all students and improve student learning.
2.5.C

Promotes school and classroom practices that validate and value similarities and differences among
students.

3.7.E  pevelops sustainable and supportive relationships between school leaders, parents, community,
higher education and business leaders.

3.9.A
3.9.C

Actively listens to and learns from students, staff, parents, and community stakeholders.

Communicates student expectations and performance information to students, parents, and
community.

4.10.A pdheres to the Code of Ethics and the Principles of Professional Conduct for the Education
Profession in Florida, pursuant to Rules 6B-1.001 and 6B-1.006, F.A.C.

4.10.B pemonstrates resiliency by staying focused on the school vision and reacting constructively to the

barriers to success that include disagreement and dissent with leadership.

4.10.C pemonstrates a commitment to the success of all students, identifying barriers and their impact on
the well-being of the school, families, and local community.

oDooodo e o odod
Do ologo o e ooEg
oooogo|e|o oood
Dooogo| e o oo™

Rating Rubric

Highly Effective:

Leader's actions or impact of
leader's actions relevant to this
indicator exceed effective levels
and constitute models of
proficiency for other leaders.

Effective:

Leader's actions or impact of
leader's actions relevant to this
indicator are sufficient and
appropriate reflections of quality
work with only normal variations,

Needs Improvement:

Leader's actions or impact of
leader's actions relevant to this
indicator are evident but are
inconsistent or of insufficient
scope of proficiency.

Unsatisfactory:

Leader's actions or impact of
leader's actions relevant to this
indicator are minimal or are not
occurring, or are having an
adverse impact.

Indica

Standard 2:

The School Administrato

parents, school system, and community.

The school administrator understands and facilitates the design and delivery of knowledge work that meets the needs of students,

tor

Highly
Effective

Needs

Effective ment

1.1.A

Develops the school's learning goals based on the states adopted student academic standards and
the districts adopted curricula.

O

O

2.3.A Implements the Florida Educator Accomplished Practices as described in Rule 6A-5.065, F.A.C. D D D D
through a common language of instruction.

2.3.0 Implements the district's adopted curricula and state's adopted academic standards in a manner o O O O
that is rigorous and culturally relevant to the students and school.

2.4.A Generates a focus on student and professional learning in the school that is clearly linked to the D D D D
system-wide strategic objectives and the school improvement plan

2.4.E Implements professional learing that enables faculty to deliver culturally relevant and o O O O
differentiated instruction.

2.5.F Engages faculty in recognizing and understanding cultural and developmental issues related to
student learning by identifying and addressing strategies to minimize and/or eliminate achievement |:| D D D
gaps.

Rating Rubric

Highly Effective:

Leader's actions or impact of
leader's actions relevant to this
indicator exceed effective levels
and constitute models of
proficiency for other leaders.

Effective:

Leader's actions or impact of
leader’s actions relevant to this
indicator are sufficient and
appropriate reflections of quality
work with only normal variations,

Needs Improvement:

Leader's actions or impact of
leader’s actions relevant to this
indicator are evident but are
inconsistent or of insufficient
scope of proficiency.

Unsatisfactory:

Leader's actions or impact of
leader's actions relevant to this
indicator are minimal or are not
occurring, or are having an
adverse impact.

Standard 3:

The school

ther

enhance the quality of the work provided to students and staff.

The School Administrator.....

of time, people, space, information, materials/finances, and technology in order to

Indicator

Highly

Effective

Needs

Effective Improvement

Unsatisfactery

24C

Employs a faculty with the instructional proficiencies needed for the school population served.

]

O

]

24D

technology.

Identifies faculty instructional proficiency needs, including standards-based content, research-based
pedagogy, data analysis for instructional planning and improvement, and the use of instructional

24F  provides resources and time and engages faculty in effective individual and collaborative
professional learning throughout the school year.

3.6.E  Uses effective technology integration to enhance dec

n making and efficiency throughout the

school.
3.8B.A Organizes time, tasks and projects effectively with clear objectives and coherent plans.
3.8.B Establishes appropriate deadlines for him/herself and the entire organization.
38.C Manages schedules, delegates, and allocates resources to promote collegial efforts in school
improvement and faculty development.
3.8.D Is fiscally responsible and maximizes the impact of fiscal resources on instructional priorities.
3.9.E

Creates opportunities within the school to engage students, faculty, parents, and community
stakeholders in constructive conversations about important school issues.

3.9.F Utilizes appropriate technologies for communication and collaboration.

39.G

Ensures faculty receives timely information about student learning reguirements, academic
standards, and all other local state and federal administrative requirements and decisions.

OpooCocoOo o o

OpjoDoCocoOoo Do O
OooCcoOoo Do Oo@

OpooCocOoOoo o o

Rating Rubric

Highly Effective:

Leader's actions or impact of
leader's actions relevant to this
indicator exceed effective levels
and constitute models of
proficiency for other leaders.

Effective:

Leader's actions or impact of
leader’s actions relevant to this
indicator are sufficient and
appropriate reflections of quality
work with only normal variations,

Needs Improvement:
Leader's actions or impact of
leader’s actions relevant to this
indicator are evident but are
inconsistent or of insufficient
scope of proficiency,

Unsatisfactory:

Leader's actions or impact of
leader’s actions relevant to this
indicator are minimal or are not
occurring, or are having an
adverse impact.

Effective Date: March 2018

SBR 6A-5.030
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Standard 4:

persisting in the work, and experiencing satisfaction in the products of the work, and modifies the work accordingly.

The School Administrator

The school administrator continuously monitors and communicates the extent to which students and staff are engaging in the work,

Indicator

Highly
Effective

Needs

Effective Improvement

Unsatisfactory

1.1.B

Analyzes student learning results which are evidenced by the student performance and growth on
statewide assessments; district-determined assessments that are implemented by the district under
Section 1008.22, F.S.; international assessments; and other indicators of student success adopted
by the district and state.

O

O

O

a

Engages faculty and staff in efforts to close learning performance gaps among student subgroups
within the school.

2.3.B

Engages in data analysis for instructional planning and improvement.

2.3.C

Communicates the relationships among academic standards, effective instruction, and student
performance.

2.3.E

Ensures the appropriate use of high quality formative and interim assessments aligned with the
adopted standards and curricula.

O OO0 DO oOoBEOo

Oo0Ooo0ooO|o
[ oy o o o Y

OO0oo0o oBEo

Leader's actions or impact of
leader's actions relevant to this
indicator exceed effective levels
and constitute models of
proficiency for other leaders.

Leader's actions or impact of
leader's actions relevant to this
indicator are sufficient and
appropriate reflections of quality
work with only normal variations,

Leader's actions or impact of
leader's actions relevant to this
indicator are evident but are
inconsistent or of insufficient
scope of proficiency.

2.4.B Evaluates, monitors, and provides timely feedback to faculty on the effectiveness of instruction.
2.5.D Provides recurring monitoring and feedback on the quality of the learning environment.
2.5.E 1nitiates and supports continuous improvement processes focused on the students' opportunities for
success and well-being.
4.10.F pemonstrates explicit improvement in specific performance areas based on previous evaluations
and formative feedback.
Rating Rubric
Highly Effective: Effective: Needs Improvement: Unsatisfactory:

Leader's actions or impact of
leader's actions relevant to this

indicator are minimal or are not

occurring, or are having an
adverse impact.

work of the school.

standard 5:  The school administrator is a leader of leaders.
The School Administrator.....
Indicator e | s | et |
3.6.A Gives priority attention to decisions that impact the quality of student learning and teacher ”
proficiency. D D D D
3.6.B Uses critical thinking and problem solving techniques to define problems and identify solutions. D D D D
3.6.C Evaluates decisions for effectiveness, equity, intended and actual outcome; implements follow-up
actions; and revises as needed. a ] a a
3.6.0 Empowers others and distributes leadership when appropriate. : : : :
3.7.A Identifies and cultivates potential and emerging leaders. L] LJ L L
3.7.B  Provides evidence of delegation and trust in subordinate leaders. L] L] L] L]
3.7.C  Plans for succession management in key positions. L] LJ L] L
3.7.0 Promotes teacher—leadership functions focused on instructional proficiency and student learning. L] L] L] L]
3.9.B Recognizes individuals for effective performance.
3.9.D Maintains high visibility at school and in the community and regularly engages stakeholders in the

the school system.

4.10.D» Engages in professional learning that improves professional practice in alignment with the needs of

4.10.E  Demonstrates willingness to admit error and learn from it.

Rating Rubric

Highly Effective:

Leader's actions or impact of
leader’s actions relevant to this
indicator excead effective levels
and constitute models of
proficiency for other leaders.

Effective:

Leader's actions or impact of
leader's actions relevant to this
indicator are sufficient and
appropriate reflections of quality
work with only normal variations,

Needs Improvement:

Leader's actions or impact of
leader's actions relevant to this
indicator are evident but are
inconsistent or of insufficient
scope of proficiency

Unsatisfactory:

Leader’'s actions or impact of
leader's actions relevant to this
indicator are minimal or are not
occurring, or are having an
adverse impact.

Effective Date: March 2018
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Appendix C — Student Performance Measures

In Appendix C, the district shall provide the student performance measures to be used for calculating the
performance of students for school administrators.

School administrators’ Student Performance Measures are comprised of the schools’
instructional staff’s data source ratings. The instructional staff’s data source ratings are based on
state and/or district assessments and calculated with the district-created models. These ratings are
averaged together to formulate the administrator’s student performance rating as a School-wide
Rating.

MODEL Al:

KINDERGARTEN, 15T 2N
THIS MODEL IS FOR BRICK & MORTAR TEACHERS ONLY. (k-2 CITRUS VIRTUAL TEACHERS, PLEASE SEE MODEL A1-V)

| Courses linked to Model Al: ELA and Math

Student performance is based on the percent of students meeti:n.g their expected outcome on the end of year ELA Citrus
Assessment and Math Citrus Assessment.

PRE-MEASURE:
i-Ready Diagnostic ELA and Math (Fall 2020)

G0 B Outeome Percent of Stude-znts Meetn-ng the Expected Outcome
(Student’s Fall IReady Diagnostic {EMI i 0 on Spring 2021 Citrus Assessment
National Percentile Rank)
15t — 24t 40% or above
25th _ 4gth 50% or above
S0t 7% T — 80-100 70-79 60-69 0-59
75th — 100t 70% or above
ELA will be calculated separately from the Math calculation. They will then be combined and
weighted by number of students. G

MODEL Al1-V:

KINDERGARTEN, 137, 2D
THIS MODEL IS FOR K-2 CITRUS VIRTUAL TEACHERS ONLY..

| Courses linked to Model A1-V: ELA and Math

Performance is based on students’ progress toward their individual annual typical growth set forth by iReady’s diagnostic
program, as customized for each student based on student’s overall placement after the Fall Diagnostic.

Typical growth is the average annual growth for a student at his or her grade and placement level.
After the Spring Diagnostic, points will be given to each student based on the student’s " Progress Toward Annual Typical
Growth.”

The teacher’s rating will be based on the average of

points.
Student’s Progress To Annual Typical Growth

Point: - .
According to Spring Diagnostic olnts Rating Average of Points
100%+ (Meets or exceeds Typical Growth) 4 H!Eh' y Effective 3.00 — 4.00
- 3
P Effective 2.00-2.99
40% - 54% 2
Less than 40% 1 Needs Impr t/Developi 1.00-1.99
Unsatisfactory 0-0.99
ELX will be calculated separately from the Math calculation. They will then be and by of | @
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MODEL A2:
3R & 4T GRADE

|Comesﬁnh&thodcl!2:3"and4“GradeELﬁ&Math

Student performance is based on the percent of students scoring satisfactory on the end of year FSA ELA,
FSAA ELA, FSA Math and/or FSAA Math.

PRE-MEASURE:
iReady Fall Diagnostic
RATING
PRE-MEASURE Percent of Students Scoring Satisfactory on Spring 2021 FSA or FSAA
National Percentile Class Average on Fall iReady Diagnosti (Level 3 or state mean-whichever is less)
Highly Effective Effective e pinn Nesc Unsatisfactory
Improvement
Top Quartile 60 — 100 50-59 35-49 0-34
50" to 74" Quartile 50-100 40-49 25-39 0-24
26'" to 49t Quartile 30 - 100 20-29 15-19 0-14
Bottomn Quartile 20 - 100 10-19 =) 0-4
ELA will be calculated separately from the Math calculation. They will then be combined and weighted by
number of students.
MODEL B1:
FSE ELA (grades 5-10) & FSA Mathematics (grades 5-8)
Student performance is calculated by comparing a previous year's FSA score to the current year's FSA score
for matched students assigned to the teacher n ELA and/or Mathematics.
*Due to the Spring 2020 state-testing cancelation, growth will be based on the student’s 2019 scale score and 2021 scale score
(2-year gain).
Courses linked to Model B1: Student shows growth by ONE of the following:
« ELA (grades 5-10) - Increase of achievement level
+ English (grades §-10) - Maintain a level 3
* Reading (grades 6-8) - Maintain a level 4
* Mathematics (grades 5-8) - Maintain a level
* Pre-Algebra - If maintaining a level 1 or 2, the student must
improve from one subcategory to a higher
subcategory within the level (earning Gains for Level 1
and 2 are on next slide)
Rating Pemans of students - Meet predicted score formulated by State-
ShOWInS Brth Model (Factors: attendance, ED, SWD, previcus scores)
Highly Effective 65 - 100
Effective 50- 64 ELA will be calculated separately from the
Needs Improvement/Developing 35-49 mﬂ'm = by y will ﬂ':; be combined
Unsatisfactory 0-34 Q

*This glide pertains specifically to students that do NOT have a disability. The ‘

MODEL B l (continued) : next slide partains to gains needed for students who DO have a disability.
FSA ELA (grades 5-10) & FSA Mathematics (grades 5-8)

If maintaining a level 1 or 2, the student must improve from one subcategory to a higher subcategory within
the level to show growth.

Level 2 (2 subcategories)
Low Middle | High Low High

Learning Gain Examples:

240-284 240-254 253-269 | 270-284 | 285-289 | 285-292 | 293-289 | 200-314
251-296 251-266 267-281 | 282-296 | 297-310 | 297-303 | 304-310 | 311-324

- FSAELA Example: A 5" grader's
previous 3™ grade ELA FSA scale
score was 350 (Low Level ]). The
student would need to score at least
a 273 (Middle Level 1) on the 5%
grade ELA FSA.

257-303 287272 273-288 289-303 J04-320 304-312 313-320 321-335
259-308 289-273 276-292 283-308 309-325 308-317 326-325 a26-328
267-317 267-283 284-300 301-317 318-332 318-325 326-332 333-345

274-521 274-289 | 290-308 | 306321 | g22-556 | 322320 | 330-336 | 597-351

276-327 276-293 294-310 311-321 328-342 328-335 336-342 343-354

284-333 284-300 301-317 318-333 334-349 334-341 342-349 250-361

Low Middle | High Low High
- ;ﬂ M“’;mfﬁ‘;‘:ﬁ:c;‘i‘s Grade 3 240-284 240-254 255-269 270-284 285-296 285-230 291-296 287-310
score was 315 (Low Level 2). The Grade 4 251-298 251-266 267-z82 | 283-298 | 299309 | 299-304 | 308-309 | 310-324
student would need to score at least Grade§ 256-305 286.272 273-289 | 290-308 3206-319 308-312 313.319 | 320-333
;l:f;\: P(I;fh Level 2) on the 8% grade Grade 6 260-909 | 260-276 | 277293 | 294-308 | glo-apd | 310317 | 318-324 | 325038
. Grade T 269-315 269-284 285-300 301-31% 316-329 316-322 I 323-329 330-345
Grade 8 273-321 213-289 290-308 | 306-321 | g72-336 | 322-329 | 330-336 aar—aszD
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*This slide pertains specifically to students WITH a
disability (SWD) who take the FSA ELA or FSA Math.

MODEL B1-SWD (continued):
FSA ELA (grades 5-10) & FSA Mathematics (grades 5-8)

If a student with a disability (SWD) maintains a Level 1 or 2 on the FSA ELA or FSA Math, the student must improve from
one subcategory to a higher subcategory within the level to show growth. To provide more opportunities for learning
gains for students with disabilities, Level 1 and Level 2 ranges were separated into additional subcategories.

Learning Gain Examples: HEE Lowest Low | Middle | High Low Middle High
- FSAELA o A 5h Grade 3 240204 | 240-250 | 291-261 | 262-272 | 273-284 | 285299 | 205-289 | 290-204 | 295-299 | 300-314
grader's previous 3* grade Grade 4 251296 | 281-261 | 262-272 | 273-284 | 289-296 | 297-3/0 | 297-300 | 301-308 | 306-310 | 3/1-324
ELA FSA scale score was 245 Grade 5 257303 | 257-267 | 268-279 | 280-291 | 292-303 | 404-320 | 304-308 | 308-314 | 315-320 | 321-335
(Lowest Level I).The student Grade 6 259-306 | 259270 | 271-282 | 83295 | 296-308 | 809-025 | 309313 | 314-319 | 320-325 | 926-330
::;?:::;T;::ﬁ:?f bl Grader 267317 | 267-218 | 279-291 | 292-304 | 308-317 | gigasz | 318322 | 323-327 | 328-332 | 333345
grade ELAFSA. Grade § 274-32] | 214285 | 286-297 | 298-309 | 310-321 | 322536 | 322326 | 327-331 | 332336 | 337-350
Grade 9 276-327 | 216-288 | 289-301 | 302314 | 318-327 | ges-g42 | 328332 | 333337 | 338-342 | 345854
e (TS TN 234223 | 284298 | 296-307 | 308-320 | 321-333 | 334049 | 334338 | 339-343 | 344349 | 350.36]

B g,.me.:s pmw}: o grade MATH Lowest | Low | Middle | High Low | Middle | High
Math FSA scale score was 318 | P PE ] 240-2604 | 240-250 | 231-261 | 262-272 | 273-284 | 265206 | 285-288 | 289-292 | 293-296 | 297-310
%d‘:’::::::gﬁ ::‘;:::ﬂ Grade 4 251299 | 281262 | 263274 | 275-286 | 287-29% | 75309 | 298-301 | 302-308 | 306-308 | 310-524
332 (Medium Level 2) on the Grade 5 256.305 | 256267 | 268-279 | 280-292 | 293-308 | 306319 | 306-308 | 310-314 | 315-318 | 320333
8% grade Math FSA. Grade 6 260-309 | 260-271 | 272-83 | 284-296 | 297-309 | al0-02¢ | 310-314 | 315-319 | 320-324 | 925-338
Grade 1 269215 | 269279 | 280-29) | 292-303 | 304-31% | 36329 | 316319 | 320-324 | 323329 | 390345
Grade 8 273321 | 213-284 | 285-296 | 297-308 | 309-321 | 322-336 | 322326 | 327-331 | 332336 | 347-352

MODEL B2:

FSAR ELR (grades 5-11) & FSAR Mathematics (grades 5-8)

Student performance is calculated by comparing a previous year’s FSAA score to the current year’s FSAA
score for matched students assigned to the teacher in Access ELA and/or Access Mathematics.

*Due to the Spring 2020 state-testing cancelation, growth will be based on the student’s 2019 scale score and 2021 scale score

(2-year gain).
Courses linked to Model B2: Student shows growth by ONE of the following:
« Access ELA (grades 5-11) - Increase of achievement level
« Access Mathematics (grades 5-8) - Maintain a level 3
- Maintain a level 4
Percent of students - Ilf maintaiming a level 1 or 2, the student
Rating . must improve from one subcategory to a
showing growth higher subcategory within the level
Hiﬁhlv Eﬂel:tive 65 - 100 Learning Gains for Level 1 and Z are on next slide
Effective 50 - 64
Needs Improvement/Developing 35-49
Unsatisfactory 0-34

.
Model B2 (continued):
.
FSAR ELA (grades 5-11) & FSAA Mathematics (grades 5-8)
If maintaining a level 1 or 2, the student must improve from one subcategory to a higher
subcategory within the level to show growth.
Learning Gain Examples:
g P FSAA English | Arts Scale Scores for Learning Gains
- FSAA ELA Example: B 5™
grader’sp ous 34 grade (Grade 3 ::sla:z l’ms ;d::; 5: 582 ;8!;:928 ESL::;D SQT 598 599-6137 618-660
I 540-554 | 555- . X :
;le.vajs;:alxcnm:as 55?& A need (Grade & 540-581] 540-553 | 554-567 | 568-581 | 582-596 582-589 | 590-596 | 597-617 | 618-650
el 1). The student would nee (Grade 5 540-582 | 540-554 | 555 565 | 569-582 | 583-598 533-590 | 591-593 | 599-617 | 618650
Lt 133“"‘:555 (Middle (Grade 6 540-582 | 540-554 | 555563 | 569-532 | 583-508 583590 | 591-595 | 599-617 | 618-660
Level 1) on the 5 grade ELA (Grade 7 540-582 | 520-554 555-568 | 56-552 | 583-598) 583-530 | 591598 | 589-617 | 618-660
FSRA. (Grade 8 540-581 | 540-553 | 554-567 | 568-581 | 582597 | 582-589 | 590-597 | 598-613 | 614-650
(Grade 9 540-581 540-553 | 554-567 | 568-581| 582-597 | 582-589 | 590-597 | 598-619| 620-660
- FSAA Math Example: A T" (Grade 10 540-583 | 540-554 | 555-569 | 570-583 | 584-597| s84-590 | 591-597 | 598-616] 617-660
grader’s previous 5" grade FSAA
Math scale score was 590 (Low FSAA h ics and EOC Scale Scores for Learning Gains
Level 2). The student would need
to score at least a 594 (High Level tevell] Low |Middie] High | level2] Low [ High | level3
2) on the 7 grade Math FSAR Grade 3 540-585 | 540-555 | 556-570 | 571-535 | 886-599 ] 586-592 [ 593-590 | 600-616 | 617-650
[Grade 4 540-586 540-555 | 556-571 | 572-586 | 587-598| 587-592 | 593-598 | 599-617 | 618-660
(Grade 5 540-585 | 540-555 | 556-570 | 571-535 | 886-598| 526502 | 593-500 | 600-616 617-650
*I_Gn_le-’l'here may be incidents where a student’s . |Grade 6 540-585 | 540-555 | 556-570 | 571-585 | 586-588 | 586-592 | 593-559 | 600-616 | 617-660
:':““m"mps;‘;‘f‘“"m Re?d:"}:";hwwhﬁe_m?‘“ Grade 7 540-586 | 540-555 | 556-571 | 572-585 | 587-898 | 587-593 | 594-599 | 600-616 [ 617-650 D
e game as the score he/she ha 3 1818
due to the scale scores et by the FDOE. |6rade 8 540585 540-555 | 556-570 | 571-585 | 586-597| 586-591 | 592-597 | 598-614 615-650

Effective Date: March 2018 SBR 6A-5.030
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MODEL C:

FSA/FSAA EOCS- ALGEBRA, GEOMETRY, CIVICS, BIOLOGY, US HISTORY, SCIENCE-GRADES 5 & 8

Student performance is based on the percent of students scoring satisfactory (level 3 or the state average level- whichever
one is less) on the end of course state assessment.

PRE-MEASURE: The students’ previous FSA or FSAA scores will adjust the range for each rating area. The previous
FSA/FSAA ELA class average is used for the pre-measure for all social studies and science courses. The previous FSA/FSAA
Math class average is used for the pre-measure for Algebra and Geometry courses.

Courses linked to Model C (includes Honors and Access courses):

= Science Gr. 5 & Science Gr.8 = Biology
+ Hlgebra | & Algebra 1b + US History
+ Geometry + Civies
PrefM?asure Rating: Percent Satisfactory on Spring 2021 EOC Assessment
e B T TR T (Level 3 or state average achievement level- whichever is less)
Previous FSA/FSAA )

FSA FSAR Highly Effective Effective Developing/Needs |\, isfactory
4.0-5.00 3.45-4.00 80-100 60-79 45-59 0-44
3.0-3.99 2.45-3.44 70-100 50-69 35-49 0-34
2.0-2.99 1.45-2.44 40-100 20-39 15-19 0-14
1.0-1.99 1.0-1.44 30-100 10-29 5-9 0-4 @

MODEL D:

END-OF-TERM TESTS (EOTS)/SEGMENT EXAMS
DISTRICT-CREATED OR TEACHER-CREATED

Student performance is based on the percent of students scoring an expected cutcome on the EOT or Segment Exam. The student’s previous
FSA or FSAA score serves as the pre-measure and adjusts the cutcome needed on the current year's EOT or Segment Exam. The previous
ELA achievement level is used for the pre-measure for ELA, social studies, and science-related courses. The previous Mathematics or Algebra
achievement level is used for the pre-measure for math-related courses.

EOTs are either district-created (created by team of teachers and aligned to ), teach: ted (i d by individual teacher,
i d to dards, and submitted to school admini ion for app: ), or Exams ( d by FIVS).

Courses linked to Model D: Non state-tested courses in middle and high schools, including AP & IB courses
(see following slide for list of courses)

Pre-Measure SR Er Percent of Students Scoring the Expected Outcome on
(Student’s Achievement 2020-21 EOTs or Segment Exams
Level on previous FSA exam) 0 HE E N/D U

1 45% or above on EOT
2 50% or above on EOT
3 55% or above on EOT 80-100 70-79 60-69 0-59
4 60% or above on EOT @
5 65% or above on EOT

MODEL D: (VIRTUAL)
SEGMENT EXAMS OR EOTS

Student performance is based on the percent of students scoring an expected outcome on the Segment Exam. The student's previous FSA
score serves as the pre-measure and adjusts the outcome needed on the current year's Segment Exam. The previous ELA achievement level
is used for the pre-measure for ELA, social dies, and sci lated courses. The previ Matk ics or Algebra achi levelis
used for the pre-measure for math-related courses.

Virtual 5 Exams are d by FLVS and administered at the end of each semester.

Courses linked to Model D: All non state-tested courses in middle and high schools

Percent of Students Scoring the Expected Outcome on
Pre-Measure Student’s Expected = >
[Student’s Achlevement 2020-21 Segment Exams
Level on previous FSA exam) Outcome HE E NfD u
1 45% or above on EOT
2 50% or above on EOT
3 55% or above on EOT 80-100 70-79 60-69 0-59
4 60% or above on EOT
5 65% or above on EOT

[
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MODEL E:
ELEMENTARY SPECIAL AREAS

Student performance is based on the percent of students meeting their expected outcome on the end of
year Art, Music, or PE Citrus Assessment.

Courses linked to Model E:
- 2" Grade Art
- Virtual 3-5 teacher will assess one grade level between 3rd-5th
- 2™ Grade Music
- 2" Grade PE

Pre-Measure:
In order to differentiate the expectations of student performance on the end-of-year Art, Music, and PE Citrus

Assessments, a pre-measure is applied. The pre-measure measures the OVERALL ACADEMIC READINESS of students at

the beginning of the school year. The student’s Fall iReady ELA Diagnostic National Percentile score will serve as the
student pre-measure for Model E.

Pre-Measure GG Percent of Students Meeting the Expected Outcome

(Student’s Fall IReady Diagnostic | (Student’s End-of-Year Art, Music, on End-of-Year Art, Music, or PE Citrus Assessment
National Percentile Rank) PE Citrus Assessment) HE E N;D

70% or above
80% or above

MODEL F:
INDUSTRY CERTIFICATION
(MIDDLE /HIGH SCHOOL)

Pre-Measure Rating: Percent Passing Industry Certification Test
(Average Class Achi t Level
on Most Recent FSA ELA or FSA ) 5 . Developing/Needs §
Math/Algebra) Highly Effective Effective O — Unsatisfactory
1.0-1.99 30- 100 10-29 5-9 0-4
2.0-2.99 40-100 20-39 15-19 0-14
3.0-3.99 50-100 30-49 20-29 0-19
4.0-5.00 60-100 40-59 25-39 0-24

*If 50% or more of students are not IC tested, then the End-of-Term Test will serve as the
teacher's data source for evaluation purposes and Model D will be used. @

MODEL 6:
INDUSTRY CERTIFICATION:
PROFICIENCY TARGET (WTC)

Rating: Percent Passing Industry Certification Test

Highly Effective Effective Beveloplne/Necds Unsatisfactory
Improvement
50-100 30-49 20-29 0-19
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MODEL H1 (CREST):
GPS, DP3, EMPLOYABILITY CHECKLIST

Growth is calculated by comparing the pre and post data of matched students assigned to the teacher.

Courses linked to Model H1:
-CREST K-12 Access courses (GPS, DP3, Employability Checklist)

Percent of students

Rating showing growth
Highly Effective 80 -100
Effective 60 -79
Needs Improvement/Developing 40 - 59
Unsatisfactory 0-39

Student shows growth by:

- Showing an increase in at least one
component of one of the following
assessments:

- GPS
- DP3
- Employability Checklist

-Private School Courses

Courses linked to Model H2:

Percent of students

MODEL H2 (PRIVATE SCHOOLS):
SAT-10 OR MAPS

Growth is calculated by comparing the pre and post data of matched students assigned to the teacher.

Student shows growth by:

- Increase at least one percentile ranking
from pre to post test

Rating showing growth or
Highly Effective 80-100 - Scored above the 80™ percentile ranking on
Effective 60-79 the post test
Needs Improvement/Developing 40 - 59
Unsatisfactory 0-39

MODEL I:
PRE-K/VPK

Students can show

growth in two ways:

Increase 33%

Increase 29%

Growth is caleulated by comparing the pre and post VPK Assessment data for each component of matched
students assigned to the teacher. Each student would have the potential of showing growth in four components.

Print Phonological | Oral Language )
I = ey | e

Score at or above 80% on post-test

OR

Match or exceed state average improvement on post-test

Increase 27% Increase 33%

Percent of components where students

Rating showed growth
Highly Effective 80 - 100
Effective 65-79
Needs Improvement/Developing 45— 64
Unsatisfactory 0-44 @

Effective Date: March 2018

SBR 6A-5.030
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Appendix D — Summative Evaluation Forms

In Appendix D, the district shall include the summative evaluation form(s) to be used for school
administrators.

CITRUS COUNTY SCHOOLS ADMINISTRATOR SUMMATIVE ASSESSMENT

Directions: This summative assessment reflects the administrator's professional growtn and demonstrated achievement of meeting or
not meating Citrus County Professional Standards, as well as information on his/her Deliberate Practice Plan and student achievement
data. It will be completed and filed in the administrator's personnel file,

Administrator: Date:
School/Department: Position:
A - PROFESSIONAL STANDARDS

COMMEMNTS: [In this section, nots highly sffective. sffective indicators and/or areals) of development. Any areais) designsted as unsatisfactory must be
noted spacifically.]

A —EVALUATION RATING (Highly Effectivs, Effectiva Performance: Needs Improvement/Developing: Unsatisfactory): HE [ E / NI or Df U
First 3 ysars of smpioymeat = Devsloping'd + years = Nosds Improvement

Supervisor's Signatura :[ Date Administrator's Signatura Date

B - STUDENT LEARNING GROWTH/ACHIEVEMENT DATA

B —EVALUATION RATING (Highly Effective, Effective Parformance; Needs Improvemant/Developing: Unsatisfactory): HE TE/NlorD/U
First 3 ysars of smpioymeat = Devsloping'd + years = Nosds Improvement

C - OVERALL EVALUATION {Highly Effective, Effactive Parformance; Nesds Improvement/Developing; Unsatisfactory): HE / E /NI or Df U
Firzt 3 ysars of smpioymeat = Devsioping'd + years = Nosds Improvemsent

ADMINISTRATOR COMMENTS (Optional)

Supervisor's Signatura Date Administrator's Signatura Dats
[Signature indicates that a copy has been provided to the administrator.)
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	Purpose


	 
	The purpose of this document is to provide the district with a template for its school

administrator evaluation system that addresses the requirements of Section 1012.34, Florida

Statutes (F.S.), and Rule 6A-5.030, Florida Administrative Code (F.A.C.). This template, Form

AEST-2017, is incorporated by reference in Rule 6A-5.030, F.A.C., effective April 2018.


	 
	Instructions


	 
	Each of the sections within the evaluation system template provides specific directions, but does

not limit the amount of space or information that can be added to fit the needs of the district.

Where documentation or evidence is required, copies of the source documents (e.g., rubrics,

policies and procedures, observation instruments) shall be provided at the end of the document as

appendices in accordance with the Table of Contents.


	 
	Before submitting, ensure the document is titled and paginated.


	 
	Submission


	 
	Upon completion, the district shall email this form and any required supporting documentation as

a Microsoft Word document for submission to 
	Upon completion, the district shall email this form and any required supporting documentation as

a Microsoft Word document for submission to 
	DistrictEvalSysEQ@fldoe.org
	DistrictEvalSysEQ@fldoe.org

	.



	Modifications to an approved evaluation system may be made

by the district at any time. Substantial revisions shall be

submitted for approval, in accordance with Rule 6A-5.030(3),

F.A.C. The entire template shall be sent for the approval

process.
	Modifications to an approved evaluation system may be made

by the district at any time. Substantial revisions shall be

submitted for approval, in accordance with Rule 6A-5.030(3),

F.A.C. The entire template shall be sent for the approval

process.
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	Part I: Evaluation System Overview


	 
	In Part I, the district shall describe the purpose and provide a high-level summary of the school

administrator evaluation system.


	 
	The underlying research base of this evaluation system combines many of the concepts of

"reflective practices,” "collaborative action,” "learning communities" and "quality management”

into the “Working on the Work" concepts of Dr. Phillip C. Schlechty and his organization, The

Center for Leadership in School Reform. Our process includes the research and principles that

support the Florida Principal Leadership Standards which is the framework for the entire

assessment system. The foundation of the evaluative processes is based on the research from the

practices of Douglas Reeves and The Leadership and Learning Center. Other research utilized in

our appraisal system includes the six (6) design standards from The New Teacher Project as well

as the extensive research information provided through Robert J. Marzano and his organization

Learning Sciences International. Also integrated into this evaluation system are high impact

teaching strategies developed by Max Thompson and the high effect size strategies by John Hattie.


	To support this end, Citrus County Schools has clearly defined a set of standards-based

expectations for school administrators and has established a set of processes and procedures to

assist school administrators in meeting these standards. To clarify these expectations, five (5)

Citrus County Standards have been developed to guide the work of school administrators. The

five (5) Standards encompass Florida Principal Leadership Indicators, which are based on essential

foundational principles. The appraisal committee matched the Indicator descriptors to the five (5)

Standards. As the Florida Principal Leadership Indicators provide a common language and

statewide understanding of the expectations of quality instruction, the descriptors serve as

indicators of effectiveness within each Citrus County Standard. Please see the Citrus County

Schools Administrator Standards & Florida Principal Leadership Indicators Rubric in Appendix B

to see the FPLS indicators linked to each of the following Standards.


	Standard 1: The school administrator supports the beliefs, shared vision, and mission adopted by

the district.


	Standard 2: The school administrator designs and delivers knowledge work that meets the needs

of staff, students, parents, school system, and community.


	Standard 3: The school administrator manages the resources of time, people, space, information

and technology to enhance the qualities of the work provided to the staff and students.


	Standard 4: The school administrator continuously monitors and communicates the extent to which

staff and students are engaging the work, persisting with the work, experiencing

satisfaction in the products of the work, and modifies the work accordingly.


	Standard 5: The school administrator is a leader of leaders.
	  
	Part II: Evaluation System Requirements


	 
	In Part II, the district shall provide assurance that its school administrator evaluation system meets each

requirement established in section 1012.34, F.S., below by checking the respective box. School districts

should be prepared to provide evidence of these assurances upon request.


	 
	System Framework


	 
	☒ The evaluation system framework is based on sound educational principles and contemporary

research in effective educational practices.


	 
	☒ The observation instrument(s) to be used for school administrators include indicators based

on each of the Florida Principal Leadership Standards (FPLSs) adopted by the State Board of

Education.


	 
	Training


	 
	☒ The district provides training programs and has processes that ensure:


	 
	➢ Employees subject to an evaluation system are informed of the evaluation criteria, data

sources, methodologies, and procedures associated with the evaluation before the

evaluation takes place; and


	➢ Employees subject to an evaluation system are informed of the evaluation criteria, data

sources, methodologies, and procedures associated with the evaluation before the

evaluation takes place; and


	➢ Employees subject to an evaluation system are informed of the evaluation criteria, data

sources, methodologies, and procedures associated with the evaluation before the

evaluation takes place; and



	➢ Individuals with evaluation responsibilities and those who provide input toward

evaluations understand the proper use of the evaluation criteria and procedures.


	➢ Individuals with evaluation responsibilities and those who provide input toward

evaluations understand the proper use of the evaluation criteria and procedures.




	 
	Data Inclusion and Reporting


	 
	☒ The district may provide opportunities for parents and instructional personnel to provide

input into performance evaluations, when the district determines such input is appropriate.


	 
	Evaluation Procedures


	 
	☒ The district’s system ensures all school administrators are evaluated at least once a year.


	 
	☒ The district’s evaluation procedures comply with the following statutory requirements in

accordance with section 1012.34, F.S.:


	 
	➢ The evaluator must be the individual responsible for supervising the employee; the

evaluator may consider input from other personnel trained on the evaluation system.


	➢ The evaluator must be the individual responsible for supervising the employee; the

evaluator may consider input from other personnel trained on the evaluation system.


	➢ The evaluator must be the individual responsible for supervising the employee; the

evaluator may consider input from other personnel trained on the evaluation system.



	➢ The evaluator must provide timely feedback to the employee that supports the

improvement of professional skills.


	➢ The evaluator must provide timely feedback to the employee that supports the

improvement of professional skills.



	➢ The evaluator must submit a written report to the employee no later than 10 days after

the evaluation takes place.


	➢ The evaluator must submit a written report to the employee no later than 10 days after

the evaluation takes place.



	➢ The evaluator must discuss the written evaluation report with the employee.


	➢ The evaluator must discuss the written evaluation report with the employee.



	➢ The employee shall have the right to initiate a written response to the evaluation and the

response shall become a permanent attachment to his or her personnel file.


	➢ The employee shall have the right to initiate a written response to the evaluation and the

response shall become a permanent attachment to his or her personnel file.



	➢ The evaluator must submit a written report of the evaluation to the district school

superintendent for the purpose of reviewing the employee’s contract.


	➢ The evaluator must submit a written report of the evaluation to the district school

superintendent for the purpose of reviewing the employee’s contract.



	➢ The evaluator may amend an evaluation based upon assessment data from the current

school year if the data becomes available within 90 days of the end of the school year.
	➢ The evaluator may amend an evaluation based upon assessment data from the current

school year if the data becomes available within 90 days of the end of the school year.


	 
	Use of Results


	 
	☒ The district has procedures for how evaluation results will be used to inform the


	 
	➢ Planning of professional development; and


	➢ Planning of professional development; and


	➢ Planning of professional development; and



	➢ Development of school and district improvement plans.


	➢ Development of school and district improvement plans.




	 
	☒ The district’s system ensures school administrators who have been evaluated as less than

effective are required to participate in specific professional development programs, pursuant

to section 1012.98(10), F.S.


	 
	Notifications


	 
	☒ The district has procedures for the notification of unsatisfactory performance that comply

with the requirements outlined in Section 1012.34(4), F.S.


	 
	☒ The district school superintendent shall annually notify the Department of Education of any

school administrators who


	 
	➢ Receive two consecutive unsatisfactory evaluation ratings; or


	➢ Receive two consecutive unsatisfactory evaluation ratings; or


	➢ Receive two consecutive unsatisfactory evaluation ratings; or



	➢ Are given written notice by the district of intent to terminate or not renew their

employment, as outlined in section 1012.34(5), F.S.


	➢ Are given written notice by the district of intent to terminate or not renew their

employment, as outlined in section 1012.34(5), F.S.




	 
	District Self-Monitoring


	 
	☒ The district has a process for monitoring implementation of its evaluation system that enables

it to determine the following:


	 
	➢ Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.;


	➢ Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.;


	➢ Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.;



	➢ Evaluators’ understanding of the proper use of evaluation criteria and procedures,

including evaluator accuracy and inter-rater reliability;


	➢ Evaluators’ understanding of the proper use of evaluation criteria and procedures,

including evaluator accuracy and inter-rater reliability;



	➢ Evaluators provide necessary and timely feedback to employees being evaluated;


	➢ Evaluators provide necessary and timely feedback to employees being evaluated;



	➢ Evaluators follow district policies and procedures in the implementation of evaluation

system(s);


	➢ Evaluators follow district policies and procedures in the implementation of evaluation

system(s);



	➢ Use of evaluation data to identify individual professional development; and,


	➢ Use of evaluation data to identify individual professional development; and,



	➢ Use of evaluation data to inform school and district improvement plans.
	➢ Use of evaluation data to inform school and district improvement plans.


	Part III: Evaluation Procedures


	 
	In Part III, the district shall provide the following information regarding the observation and evaluation

of school administrators. The following tables are provided for convenience and may be customized to

accommodate local evaluation procedures.


	 
	1. Pursuant to section 1012.34(3)(b), F.S., all personnel must be fully informed of the

criteria, data sources, methodologies, and procedures associated with the evaluation

process before the evaluation takes place. In the table below, describe when and how

school administrators are informed of the criteria, data sources, methodologies, and

procedures associated with the evaluation process.


	1. Pursuant to section 1012.34(3)(b), F.S., all personnel must be fully informed of the

criteria, data sources, methodologies, and procedures associated with the evaluation

process before the evaluation takes place. In the table below, describe when and how

school administrators are informed of the criteria, data sources, methodologies, and

procedures associated with the evaluation process.


	1. Pursuant to section 1012.34(3)(b), F.S., all personnel must be fully informed of the

criteria, data sources, methodologies, and procedures associated with the evaluation

process before the evaluation takes place. In the table below, describe when and how

school administrators are informed of the criteria, data sources, methodologies, and

procedures associated with the evaluation process.




	 
	Personnel

Group


	Personnel

Group


	Personnel

Group


	Personnel

Group


	Personnel

Group



	When Personnel


	When Personnel


	are Informed 

	Method(s) of Informing


	Method(s) of Informing





	School

Administrators


	School

Administrators


	School

Administrators


	School

Administrators



	Within the first 10

days of hire


	Within the first 10

days of hire



	New Administrator Training- July


	New Administrator Training- July


	Welcome Back Administrator Training- July


	Mandatory Trainings- August


	-Instructional Evaluation PowerPoint


	-Assessments Linked to Teacher Evaluation

PowerPoint






	 
	2. Pursuant to section 1012.34(3)(a)3., F.S., evaluation criteria for instructional leadership

must include indicators based upon each of the FPLSs adopted by the State Board of

Education. In the table below, describe when and how evidence of demonstration of the

FPLSs is collected.


	2. Pursuant to section 1012.34(3)(a)3., F.S., evaluation criteria for instructional leadership

must include indicators based upon each of the FPLSs adopted by the State Board of

Education. In the table below, describe when and how evidence of demonstration of the

FPLSs is collected.


	2. Pursuant to section 1012.34(3)(a)3., F.S., evaluation criteria for instructional leadership

must include indicators based upon each of the FPLSs adopted by the State Board of

Education. In the table below, describe when and how evidence of demonstration of the

FPLSs is collected.




	 
	Personnel

Group


	Personnel

Group


	Personnel

Group


	Personnel

Group


	Personnel

Group



	When Evidence


	When Evidence


	is Collected 

	Method(s) of Collection


	Method(s) of Collection





	School

Administrators


	School

Administrators


	School

Administrators


	School

Administrators



	Midyear

evaluation and End

of the year

evaluation


	Midyear

evaluation and End

of the year

evaluation



	At the middle and end of school year, administrators

complete a reflection form documenting how they

meet the FPLSs and turn it in to their supervisor. The

supervisor utilizes observable evidence from the

Administrator Observation Instrument and the

reflection form when meeting, discussing, and

documenting FPLSs that were met on the

Observation Instrument and Summative Evaluation

Form.


	At the middle and end of school year, administrators

complete a reflection form documenting how they

meet the FPLSs and turn it in to their supervisor. The

supervisor utilizes observable evidence from the

Administrator Observation Instrument and the

reflection form when meeting, discussing, and

documenting FPLSs that were met on the

Observation Instrument and Summative Evaluation

Form.






	 
	3. Pursuant to section 1012.34(3)(a), F.S., a performance evaluation must be conducted for

each employee at least once a year. In the table below, describe when and how many

summative evaluations are conducted for school administrators.


	3. Pursuant to section 1012.34(3)(a), F.S., a performance evaluation must be conducted for

each employee at least once a year. In the table below, describe when and how many

summative evaluations are conducted for school administrators.


	3. Pursuant to section 1012.34(3)(a), F.S., a performance evaluation must be conducted for

each employee at least once a year. In the table below, describe when and how many

summative evaluations are conducted for school administrators.




	 
	Personnel


	Personnel


	Personnel


	Personnel


	Personnel


	Group



	Number of

Evaluations 
	Number of

Evaluations 

	When Evaluations Occur 
	When Evaluations Occur 

	When Evaluation R Communicated to Personnel esults are


	When Evaluation R Communicated to Personnel esults are





	School

Administrators


	School

Administrators


	School

Administrators


	School

Administrators



	2


	2


	 

	Midyear review evaluation�by January 22nd


	Midyear review evaluation�by January 22nd


	End of the year summative

evaluation- June 30th



	At the evaluation meeting
	At the evaluation meeting




	 
	Part IV: Evaluation Criteria


	 
	A. Instructional Leadership


	 
	In this section, the district shall provide the following information regarding the instructional leadership

data that will be included for school administrator evaluations.


	 
	1. Pursuant to section 1012.34(3)(a)3., F.S., at least one-third of the evaluation must be

based upon instructional leadership.


	1. Pursuant to section 1012.34(3)(a)3., F.S., at least one-third of the evaluation must be

based upon instructional leadership.


	1. Pursuant to section 1012.34(3)(a)3., F.S., at least one-third of the evaluation must be

based upon instructional leadership.




	 
	In Citrus County, instructional leadership accounts for 67% of the school administrator

performance evaluation.


	 
	2. Description of the step-by-step calculation for determining the instructional leadership

rating for school administrators, including cut points for differentiating performance.


	2. Description of the step-by-step calculation for determining the instructional leadership

rating for school administrators, including cut points for differentiating performance.


	2. Description of the step-by-step calculation for determining the instructional leadership

rating for school administrators, including cut points for differentiating performance.




	 
	The instructional leadership rating accounts for 67% of the school administrator’s overall

summative evaluation. Administrators provide their supervisors a reflection document listing

how they met or exceeded expectations according to the five standards (See Appendix A, B,

C), which are linked to the Florida Principal Leadership Standards. The administrators’

supervisors use this evidence, along with observable documentation, to assign a rating for each

standard. A rating of HE, E, NI, or U are given for each standard. Each rating is equated to a

numerical value (HE=4, E=3, NI=2, U=1). Each standard is worth 20% of the district portion

(instructional leader rating).


	 
	Standard 1: HE(4) E(3) NI(2) U(1)


	Standard 2: HE(4) E(3) NI(2) U(1)


	Standard 3: HE(4) E(3) NI(2) U(1)


	Standard 4: HE(4) E(3) NI(2) U(1)


	Standard 5: HE(4) E(3) NI(2) U(1)


	 
	The administrator’s supervisor adds the ratings of each standard together. The sum is then

divided by 5 (number of standards linked to Florida Principal Leadership Standards). The

calculated average is then correlated to an Instructional Leadership Rating based on the

following cut points:


	 
	HE: 4.00-3.45 E: 3.44-2.45 NI: 2.44-1.45 U: 1.44-0.00


	 
	This portion makes up 67% of the summative evaluation.


	 
	Each administrative standard is described below with examples of leadership and impact

evidence that guide the determination of the instructional leadership rating.
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	B. Other Indicators of Performance (Not Applicable in Citrus County)


	 
	In this section, the district shall provide the following information regarding any other indicators of

performance that will be included for school administrator evaluations.


	 
	1. Pursuant to section 1012.34(3)(a)4., F.S., up to one-third of the evaluation may be based

upon other indicators of performance. In Citrus County, other indicators of performance

account for 0% of the school administrator performance evaluation.


	1. Pursuant to section 1012.34(3)(a)4., F.S., up to one-third of the evaluation may be based

upon other indicators of performance. In Citrus County, other indicators of performance

account for 0% of the school administrator performance evaluation.


	1. Pursuant to section 1012.34(3)(a)4., F.S., up to one-third of the evaluation may be based

upon other indicators of performance. In Citrus County, other indicators of performance

account for 0% of the school administrator performance evaluation.



	2. Description of additional performance indicators, if applicable.


	2. Description of additional performance indicators, if applicable.



	3. Description of the step-by-step calculation for determining the other indicators of

performance rating for school administrators, including cut points for differentiating

performance.


	3. Description of the step-by-step calculation for determining the other indicators of

performance rating for school administrators, including cut points for differentiating

performance.




	 
	C. Performance of Students


	 
	In this section, the district shall provide the following information regarding the student performance

data that will be included for school administrator evaluations.


	 
	1. Pursuant to section 1012.34(3)(a)1., F.S., at least one-third of the performance evaluation

must be based upon data and indicators of student performance, as determined by each

school district. This portion of the evaluation must include growth or achievement data of

the administrator’s school(s) over the course of at least three years. If less than three years

of data are available, the years for which data are available must be used. Additionally,

this proportion may be determined by administrative responsibilities.


	1. Pursuant to section 1012.34(3)(a)1., F.S., at least one-third of the performance evaluation

must be based upon data and indicators of student performance, as determined by each

school district. This portion of the evaluation must include growth or achievement data of

the administrator’s school(s) over the course of at least three years. If less than three years

of data are available, the years for which data are available must be used. Additionally,

this proportion may be determined by administrative responsibilities.


	1. Pursuant to section 1012.34(3)(a)1., F.S., at least one-third of the performance evaluation

must be based upon data and indicators of student performance, as determined by each

school district. This portion of the evaluation must include growth or achievement data of

the administrator’s school(s) over the course of at least three years. If less than three years

of data are available, the years for which data are available must be used. Additionally,

this proportion may be determined by administrative responsibilities.




	 
	In Citrus County, performance of students accounts for 33% of the school administrator

performance evaluation.


	 
	2. Description of the step-by-step calculation for determining the student performance

rating for school administrators, including cut points for differentiating performance.


	2. Description of the step-by-step calculation for determining the student performance

rating for school administrators, including cut points for differentiating performance.


	2. Description of the step-by-step calculation for determining the student performance

rating for school administrators, including cut points for differentiating performance.




	 
	All administrative personnel will include student performance data for at least three years,

including the current year and the two years immediately preceding the current year, when

available. If less than the three most recent years of their school(s)’ data are available, those

years for which data are available are used. School administrators will receive a rating based on

their school-wide results, which includes the data collected from state and district assessments.

See Citrus County’s Instructional Evaluation Plan to see how instructional personnel are rated

in the area of student performance (district-created models using state and district assessments).

The school’s instructional staff’s ratings are averaged to give the administrator a one-year

school-wide rating. The one-year rating is then averaged with up to two previous years’ school�wide data ratings from school(s) the administrator supervised, if available, to equal a three-year

rating for the student performance portion of the administrator’s evaluation system. The

calculated average is based on the following cut points:


	 
	HE: 4.00-3.45 E: 3.44-2.45 NI: 2.44-1.45 U: 1.44-0.00


	This portion makes up 33% of the summative evaluation rating.
	D. Summative Rating Calculation


	 
	In this section, the district shall provide the following information regarding the calculation of summative

evaluation ratings for school administrators.


	 
	1. Description of the step-by-step calculation for determining the summative rating for

school administrators.


	1. Description of the step-by-step calculation for determining the summative rating for

school administrators.


	1. Description of the step-by-step calculation for determining the summative rating for

school administrators.




	Each administrator will receive a rating of Highly Effective, Effective, Needs Improvement, or

Unsatisfactory based on his/her performance on the district portion (instructional leadership) of

the administrator summative evaluation. School administrators will also receive a rating for the

data portion (performance of students) based on an average of all instructional staff ratings at the

administrator’s school and from up to two previous years. The instructional leadership portion of

the summative evaluation is weighted 67% of the overall evaluation. All instructional staff’s data

source ratings are combined and averaged to provide the administrator(s) with an overall student

performance rating (school-wide) and then averaged with up to two previous years, if available.

That rating is weighted at 33% of the final evaluation rating. The rating matrix, below, shows how

the two ratings are combined for the overall evaluation rating.


	 
	Overall Summative Rating = (Instructional Leadership Rating * .67) + (Student Performance Rating * .33)


	 
	Rating Matrix


	Rating Areas


	Rating Areas


	Rating Areas


	Rating Areas


	Rating Areas



	Range 
	Range 

	Overall Rating Options


	Overall Rating Options





	Instructional Leadership


	Instructional Leadership


	TD
	TD
	Instructional Leadership


	Instructional Leadership


	67%



	Student

Data


	Student

Data


	33%




	H 
	H 
	H 

	H 
	H 

	3.45-4.00 
	3.45-4.00 

	Highly Effective


	Highly Effective




	H 
	H 
	H 

	E 
	E 

	3.12-3.81 
	3.12-3.81 

	Highly Effective, Effective


	Highly Effective, Effective




	H 
	H 
	H 

	D/NI 
	D/NI 

	2.78-3.48 
	2.78-3.48 

	Highly Effective, Effective


	Highly Effective, Effective




	H 
	H 
	H 

	U 
	U 

	2.30-3.15 
	2.30-3.15 

	Effective, Needs Improvement


	Effective, Needs Improvement




	E 
	E 
	E 

	H 
	H 

	2.78-3.63 
	2.78-3.63 

	Highly Effective, Effective


	Highly Effective, Effective




	E 
	E 
	E 

	E 
	E 

	2.45-3.44 
	2.45-3.44 

	Effective


	Effective




	E 
	E 
	E 

	D/NI 
	D/NI 

	2.12-3.11 
	2.12-3.11 

	Effective, Needs Improvement


	Effective, Needs Improvement




	E 
	E 
	E 

	U 
	U 

	1.97-2.77 
	1.97-2.77 

	Effective, Needs Improvement


	Effective, Needs Improvement




	D/NI 
	D/NI 
	D/NI 

	H 
	H 

	2.12-2.96 
	2.12-2.96 

	Effective, Needs Improvement


	Effective, Needs Improvement




	D/NI 
	D/NI 
	D/NI 

	E 
	E 

	1.78-2.77 
	1.78-2.77 

	Effective, Needs Improvement


	Effective, Needs Improvement




	D/NI 
	D/NI 
	D/NI 

	D/NI 
	D/NI 

	1.45-2.44 
	1.45-2.44 

	Needs Improvement


	Needs Improvement




	D/NI 
	D/NI 
	D/NI 

	U 
	U 

	1.30-2.11 
	1.30-2.11 

	Needs Improvement, *Unsatisfactory


	Needs Improvement, *Unsatisfactory




	U 
	U 
	U 

	H 
	H 

	1.82-2.29 
	1.82-2.29 

	Needs Improvement


	Needs Improvement




	U 
	U 
	U 

	E 
	E 

	1.48-2.11 
	1.48-2.11 

	Needs Improvement


	Needs Improvement




	U 
	U 
	U 

	D/NI 
	D/NI 

	1.15-1.77 
	1.15-1.77 

	Needs Improvement, *Unsatisfactory


	Needs Improvement, *Unsatisfactory




	U 
	U 
	U 

	U 
	U 

	1.00-1.44 
	1.00-1.44 

	*Unsatisfactory
	*Unsatisfactory




	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	*An assistance plan is required if rated as Unsatisfactory.


	 
	End of year meetings are scheduled with each administrator to complete a summative evaluation.

During this meeting, administrators share data related to students’ performance and instructional

staff’s effectiveness, strategies implemented throughout the year, and participate in conversation

about his/her performance related to the five (5) Citrus County Standards based on the Florida

Principal Leadership Standards.


	 
	2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for school administrators

must differentiate across four levels of performance. Using the district’s calculation

methods and cut scores described above in sections A – C, illustrate how an elementary

principal and a high school principal can earn a highly effective and an unsatisfactory

summative performance rating respectively.


	2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for school administrators

must differentiate across four levels of performance. Using the district’s calculation

methods and cut scores described above in sections A – C, illustrate how an elementary

principal and a high school principal can earn a highly effective and an unsatisfactory

summative performance rating respectively.


	2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for school administrators

must differentiate across four levels of performance. Using the district’s calculation

methods and cut scores described above in sections A – C, illustrate how an elementary

principal and a high school principal can earn a highly effective and an unsatisfactory

summative performance rating respectively.




	 
	Elementary Principal 
	Elementary Principal 
	(Mrs. O’Brian)
	- 
	 
	Summative Evaluation
	- 
	 
	Highly Effective


	 
	Span

	 
	 

	A. 
	A. 
	A. 
	A. 
	 
	Professional Standards


	 
	 



	(Instructional Leadership 
	(Instructional Leadership 
	 
	- 
	 
	67%)


	 
	 

	The administrator’s supervisor utilize
	The administrator’s supervisor utilize
	d the 
	evidence 
	from the 
	Administrative Observa
	tion


	Instrument 
	 
	(
	see Appendix B
	) 
	 
	and 
	the administrator’s reflection tool 
	 
	t
	o give a rating for


	each standard
	. 
	Mrs. O’Brian received HE 
	 
	(4) in each 
	of the 5 standards.


	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	So
	So
	, 
	 
	when averaged, her Instructional Leadership Rating 
	on her Summative Evaluation 
	was


	“
	Highly Effective”. 
	 
	(5 standards X 4) 
	 
	/ 5 Sta
	ndards = 4.00 (Highly Effective)


	 

	 
	 

	Figure
	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	B. 
	B. 
	B. 
	B. 
	 
	Student Learn
	ing Growth/Achievement Data (Data Source
	- 
	 
	33%)


	 



	In 2018
	In 2018
	-
	19, her elementary school’s instructional staff’s data source r
	atings were averaged


	together to calculate the 
	one
	-
	year 
	School
	-
	wide Rating of 
	3.25 (Effective) 
	 
	for 2018
	-
	19
	.
	 
	 

	 
	 

	 
	 

	 
	 
	 
	 
	 
	 


	Grade


	Grade


	Grade


	Level 
	 


	Data Source Assessment 
	Data Source Assessment 
	Data Source Assessment 
	 


	Growth Model 
	Growth Model 
	Growth Model 
	 


	Data Source Rating


	Data Source Rating


	Data Source Rating


	 




	Teacher 1 
	Teacher 1 
	Teacher 1 
	Teacher 1 
	Teacher 1 
	 


	1 
	1 
	1 
	 


	Citrus Assessments 
	Citrus Assessments 
	Citrus Assessments 
	 


	Model A
	Model A
	Model A
	1 
	 


	3.00 (E)


	3.00 (E)


	3.00 (E)


	 



	Teacher 2 
	Teacher 2 
	Teacher 2 
	Teacher 2 
	 


	3 
	3 
	3 
	 


	FSA ELA & Math 
	FSA ELA & Math 
	FSA ELA & Math 
	 


	Model 
	Model 
	Model 
	A2 
	 


	4.00 (HE)


	4.00 (HE)


	4.00 (HE)


	 



	Teacher 3 
	Teacher 3 
	Teacher 3 
	Teacher 3 
	 


	5 
	5 
	5 
	 


	FSA ELA & Math
	FSA ELA & Math
	FSA ELA & Math
	; Florida


	Science Assessment 
	 


	Models 
	Models 
	Models 
	B1 
	 
	& C 
	 


	3.65 (HE)


	3.65 (HE)


	3.65 (HE)


	 



	Teacher 4 
	Teacher 4 
	Teacher 4 
	Teacher 4 
	 


	Music 
	Music 
	Music 
	 


	End
	End
	End
	-
	of
	-
	Term Final/Music


	Exam 
	 


	Model 
	Model 
	Model 
	E 
	 


	4.00 (HE)


	4.00 (HE)


	4.00 (HE)


	 



	Teacher 5 
	Teacher 5 
	Teacher 5 
	Teacher 5 
	 


	1 
	1 
	1 
	 


	Citrus Assessments 
	Citrus Assessments 
	Citrus Assessments 
	 


	Model A
	Model A
	Model A
	1 
	 


	2.00 (NI)


	2.00 (NI)


	2.00 (NI)


	 



	Teacher 6 
	Teacher 6 
	Teacher 6 
	Teacher 6 
	 


	2 
	2 
	2 
	 


	Citrus Assessme
	Citrus Assessme
	Citrus Assessme
	nts 
	 


	Model A
	Model A
	Model A
	1 
	 


	4.00 (HE)


	4.00 (HE)


	4.00 (HE)


	 



	Teacher 7 
	Teacher 7 
	Teacher 7 
	Teacher 7 
	 


	4 
	4 
	4 
	 


	FSA 
	FSA 
	FSA 
	ELA & Math 
	 


	Model 
	Model 
	Model 
	A2 
	 


	2.95 (E)


	2.95 (E)


	2.95 (E)


	 



	All teache
	All teache
	All teache
	All teache
	rs would be continued to be listed…


	 


	 
	 
	 



	School
	School
	School
	School
	-
	Wide Data Source Rating


	 

	(
	(
	Sum of all teacher data source ratings) 
	 
	/ 
	 
	(Total number of teachers) 
	 


	3.25 (E)


	3.25 (E)


	3.25 (E)


	 





	 
	 

	Then, her 2018
	Then, her 2018
	-
	19 rating wa
	s averaged with the two previous years’ School
	-
	wide Ratings


	from the school(s) Mrs. O’Brian served as an administrator to formulate a 3
	-
	year data


	source rating of 3.33 (Effective).


	 

	 
	 

	 
	 
	 
	 
	 
	 


	ABC Elementary School’s


	ABC Elementary School’s


	ABC Elementary School’s


	School
	-
	Wide Rating 
	 


	3
	3
	3
	-
	Year Data Source Rating


	 




	Year 3 
	Year 3 
	Year 3 
	Year 3 
	Year 3 
	 


	3.25 
	3.25 
	3.25 
	 


	3.33 (Effective)


	3.33 (Effective)


	3.33 (Effective)


	 

	 
	 

	(3.25 + 3.09 + 3.66) / 3


	(3.25 + 3.09 + 3.66) / 3


	 



	Year 2 
	TD
	Year 2 
	Year 2 
	Year 2 
	 


	3.09


	3.09


	3.09


	 



	Year 1 
	TD
	Year 1 
	Year 1 
	Year 1 
	 


	3.66


	3.66


	3.66


	 





	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	C. 
	C. 
	C. 
	C. 
	 
	Overall Summative Evaluation Rating


	 
	Figure



	Mrs. 
	Mrs. 
	 
	O’Brian’s 
	Overall Evaluation Rating 
	 
	is “Highly Effective”.


	 
	 

	Figure
	 
	 

	Her supervisor combined the HE (4) from Instructional


	Her supervisor combined the HE (4) from Instructional


	 

	Leadership (67%) and the E (3.33) from Student Data (33%)


	Leadership (67%) and the E (3.33) from Student Data (33%)


	 

	to assign an overall evaluation rating of “Highly Effective”


	to assign an overall evaluation rating of “Highly Effective”


	 

	(3.78) 
	(3.78) 
	based on the rating options in the matrix below.


	 

	 
	 

	Figure
	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	3.78 = 2.68 + 1.10


	3.78 = 2.68 + 1.10


	(67% of 4.00) (33% of 3.33)
	 
	Figure

	 
	 

	Elementary Principal (Mrs. O’Brian)
	Elementary Principal (Mrs. O’Brian)
	- 
	 
	Summative Evaluation
	- 
	 
	Unsatisfactory


	 
	Span

	 
	 

	A. 
	A. 
	A. 
	A. 
	 
	Professiona
	l Standards


	 
	 



	(Instructional Leadership 
	(Instructional Leadership 
	- 
	 
	67%)


	 
	 

	The adminis
	The adminis
	trator’s supervisor utilized the 
	evidence 
	from the 
	Administrative Observation


	Instrument 
	 
	(see Appendix B) 
	 
	and 
	the administrator’s reflection tool 
	 
	t
	o give a rating for


	each standard. Mrs. O’Brian received 
	the following 
	 
	in each 
	of the 5 standards.


	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	So, when averaged, her Instructional Leadership Rating 
	So, when averaged, her Instructional Leadership Rating 
	on her Summative Evaluation was


	“
	Uns
	atisfactory
	”. 
	 
	(
	2+1+2+1+1
	) / 5 Standards = 
	1.4 
	 
	(
	Unsatisfactory
	)


	 

	 
	 

	Figure
	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	B. 
	B. 
	B. 
	B. 
	 
	Student Learning Growth/Achievement Data (Data Source
	- 
	 
	33%)


	 



	In 2018
	In 2018
	-
	19, her elementary school’s instructional staff’s data source ratings were averaged


	together to calculate the one
	-
	year School
	-
	wide Rating of 
	1.75 
	 
	(
	Needs Improvement
	) for


	2018
	-
	19.


	 

	 
	 

	 
	 
	 
	 
	 
	 


	Grade


	Grade


	Grade


	Level 
	 


	Data Source Assessment 
	Data Source Assessment 
	Data Source Assessment 
	 


	Growth Model 
	Growth Model 
	Growth Model 
	 


	Data Source Rating


	Data Source Rating


	Data Source Rating


	 




	Teacher 1 
	Teacher 1 
	Teacher 1 
	Teacher 1 
	Teacher 1 
	 


	1 
	1 
	1 
	 


	Citrus Assessments 
	Citrus Assessments 
	Citrus Assessments 
	 


	Model A
	Model A
	Model A
	1 
	 


	2.00 
	2.00 
	2.00 
	 
	(
	NI
	)


	 



	Teacher 2 
	Teacher 2 
	Teacher 2 
	Teacher 2 
	 


	3 
	3 
	3 
	 


	FSA ELA & Math 
	FSA ELA & Math 
	FSA ELA & Math 
	 


	Model A
	Model A
	Model A
	2 
	 


	1.10 (U)


	1.10 (U)


	1.10 (U)


	 



	Teacher 3 
	Teacher 3 
	Teacher 3 
	Teacher 3 
	 


	5 
	5 
	5 
	 


	FSA ELA & Math; Florida


	FSA ELA & Math; Florida


	FSA ELA & Math; Florida


	Science Assessment 
	 


	Models 
	Models 
	Models 
	B1 
	 
	& C 
	 


	1.64 
	1.64 
	1.64 
	 
	(
	NI
	)


	 



	Teacher 4 
	Teacher 4 
	Teacher 4 
	Teacher 4 
	 


	Music 
	Music 
	Music 
	 


	End
	End
	End
	-
	of
	-
	Term Final/Music


	Exam 
	 


	Model 
	Model 
	Model 
	E 
	 


	3.00 
	3.00 
	3.00 
	 
	(
	E
	)


	 



	Teacher 5 
	Teacher 5 
	Teacher 5 
	Teacher 5 
	 


	1 
	1 
	1 
	 


	Citrus Assessments 
	Citrus Assessments 
	Citrus Assessments 
	 


	Model A
	Model A
	Model A
	1 
	 


	1.00 
	1.00 
	1.00 
	 
	(
	U
	)


	 



	Teacher 6 
	Teacher 6 
	Teacher 6 
	Teacher 6 
	 


	2 
	2 
	2 
	 


	Citrus Assessments 
	Citrus Assessments 
	Citrus Assessments 
	 


	Model A
	Model A
	Model A
	1 
	 


	2.00 
	2.00 
	2.00 
	 
	(
	NI
	)


	 



	Teacher 7 
	Teacher 7 
	Teacher 7 
	Teacher 7 
	 


	4 
	4 
	4 
	 


	FSA ELA & Math 
	FSA ELA & Math 
	FSA ELA & Math 
	 


	Model 
	Model 
	Model 
	A2 
	 


	2.50 
	2.50 
	2.50 
	 
	(E)


	 



	All teachers would be continued to be listed…


	All teachers would be continued to be listed…


	All teachers would be continued to be listed…


	All teachers would be continued to be listed…


	 


	 
	 
	 



	School
	School
	School
	School
	-
	Wide Data Source Rating


	 

	(Sum of all teacher data source ratings) / (Total number of teachers) 
	(Sum of all teacher data source ratings) / (Total number of teachers) 
	 


	1.75 (NI)
	1.75 (NI)
	1.75 (NI)
	 





	 
	 

	Then, her 2018
	Then, her 2018
	-
	19 rating was averaged with the two previous years’ School
	-
	wide Ratings


	from the school(s) Mrs. O’Brian served as an a
	dministrator to formulate a 3
	-
	year data


	source rating of 3.33 (Effective).


	 

	 
	 

	 
	 
	 
	 
	 
	 


	ABC Elementary School’s


	ABC Elementary School’s


	ABC Elementary School’s


	School
	-
	Wide Rating 
	 


	3
	3
	3
	-
	Year Data Source Rating


	 




	Year 
	Year 
	Year 
	Year 
	Year 
	3 
	 


	1.75 
	1.75 
	1.75 
	 


	1.38 
	1.38 
	1.38 
	 
	(
	Unsatisfactory
	)


	 

	 
	 

	(
	(
	1.75 + 1.25 + 1.15
	) / 3


	 



	Year 2 
	TD
	Year 2 
	Year 2 
	Year 2 
	 


	1.25


	1.25


	1.25


	 



	Year 1 
	TD
	Year 1 
	Year 1 
	Year 1 
	 


	1.15


	1.15


	1.15


	 





	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	C. 
	C. 
	C. 
	C. 
	 
	Overall Summative Evaluation Rating


	 



	Mrs. O’Brian’s 
	Mrs. O’Brian’s 
	Overall Evaluation Rating 
	 
	is “
	Unsatisfactory
	”.


	 
	 

	Figure
	Figure
	 
	 

	Her supervisor combined the 
	Her supervisor combined the 
	U 
	 
	(
	1.4
	) from Instructional


	 

	Leadership (67%) and the 
	Leadership (67%) and the 
	U 
	 
	(
	1
	.3
	8
	) from Student Data (33%)


	 

	to assign an overall evaluation rating of “
	to assign an overall evaluation rating of “
	Unsatisfactory
	”


	 

	(
	(
	1.40
	) based on the rating options in the matrix below.


	 

	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	Figure
	1.40 = 0.94 + 0.46


	1.40 = 0.94 + 0.46


	(67% of 1.4) (33% of 1.38)
	 
	Figure

	 
	 
	 
	 
	 
	 

	High School 
	High School 
	 
	Principal (
	Mr. 
	Jones
	)
	- 
	 
	Summative Evaluation
	- 
	 
	Highly Effective


	 
	Span

	 
	 

	A. 
	A. 
	A. 
	A. 
	 
	Professional Standards


	 
	 



	(Instructional Leadership 
	(Instructional Leadership 
	- 
	 
	67%)


	 
	 

	The administrator’s supervisor utilized the 
	The administrator’s supervisor utilized the 
	evidence 
	from the 
	Administrative Observation


	Instrument 
	 
	(see Appendix B) 
	 
	and 
	the administrator’s reflection tool 
	 
	t
	o give 
	 
	a rating for


	each standard. 
	Mr. Jones 
	 
	received HE (4) in each 
	of the 5 standards.


	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	So, when averaged, h
	So, when averaged, h
	is 
	 
	Instructional Leadership Rat
	ing 
	on h
	is 
	 
	Summative Evaluation was


	“Highly Ef
	fective”. 
	 
	(5 standards X 4) / 5 Standards = 4.00 (Highly Effective)


	 

	 
	 

	Figure
	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	B. 
	B. 
	B. 
	B. 
	 
	Student Learning Growth/Achievement Data (Dat
	a Source
	- 
	 
	33%)


	 



	In 2018
	In 2018
	-
	19, 
	his high 
	 
	school’s instr
	uctional staff’s data source ratings were averaged


	together to calculate the one
	-
	year School
	-
	wide Rating of 3.
	41 
	 
	(Effect
	ive) for 2018
	-
	19.


	 

	 
	 

	 
	 

	 
	 
	 
	 
	 
	 


	Course(s)


	Course(s)


	Course(s)


	Taught 
	 


	Data Source Assessment 
	Data Source Assessment 
	Data Source Assessment 
	 


	Growth Model 
	Growth Model 
	Growth Model 
	 


	Data Source Rating


	Data Source Rating


	Data Source Rating


	 




	Teacher 1 
	Teacher 1 
	Teacher 1 
	Teacher 1 
	Teacher 1 
	 


	English 1 
	English 1 
	English 1 
	 


	FSA ELA 
	FSA ELA 
	FSA ELA 
	 


	Model 
	Model 
	Model 
	B1 
	 


	4
	4
	4
	.00 (
	H
	E)


	 



	Teacher 2 
	Teacher 2 
	Teacher 2 
	Teacher 2 
	 


	Pre
	Pre
	Pre
	-
	Calculus;


	Algebra 1


	 


	End
	End
	End
	-
	of
	-
	Term Assessment;


	FSA Algebra EOC 
	 


	Model
	Model
	Model
	s D & C 
	 


	3
	3
	3
	.
	12 
	 
	(E)


	 



	Teacher 3 
	Teacher 3 
	Teacher 3 
	Teacher 3 
	 


	Band; Chorus 
	Band; Chorus 
	Band; Chorus 
	 


	End
	End
	End
	-
	of
	-
	Te
	rm Assessment 
	 


	Model 
	Model 
	Model 
	 
	D 
	 


	3.65 (HE)


	3.65 (HE)


	3.65 (HE)


	 



	Teacher 4 
	Teacher 4 
	Teacher 4 
	Teacher 4 
	 


	US History;


	US History;


	US History;


	World History


	 


	US History EOC; 
	US History EOC; 
	US History EOC; 
	End
	-
	of
	�
	Term Assessment 
	 


	Model
	Model
	Model
	s C & D 
	 


	3.80 
	3.80 
	3.80 
	 
	(HE)


	 



	Teacher 5 
	Teacher 5 
	Teacher 5 
	Teacher 5 
	 


	English 2;


	English 2;


	English 2;


	English 3


	 


	FSA ELA; End
	FSA ELA; End
	FSA ELA; End
	-
	of
	-
	Term


	Assessment 
	 


	Model
	Model
	Model
	s 
	B1 
	 
	& D 
	 


	2.00 (NI)


	2.00 (NI)


	2.00 (NI)


	 



	Teacher 6 
	Teacher 6 
	Teacher 6 
	Teacher 6 
	 


	Biology;


	Biology;


	Biology;


	Access Biology


	 


	Biology EOC; FSAA Biology


	Biology EOC; FSAA Biology


	Biology EOC; FSAA Biology


	EOC 
	 


	Model 
	Model 
	Model 
	 
	C 
	 


	3.85 
	3.85 
	3.85 
	 
	(HE)


	 



	Teacher 7 
	Teacher 7 
	Teacher 7 
	Teacher 7 
	 


	Culinary 
	Culinary 
	Culinary 
	 


	Industry Certifi
	Industry Certifi
	Industry Certifi
	cation 
	 


	Model 
	Model 
	Model 
	 
	F 
	 


	2.95 (E)


	2.95 (E)


	2.95 (E)


	 



	All teachers would be conti
	All teachers would be conti
	All teachers would be conti
	All teachers would be conti
	nued to be listed…


	 


	 
	 
	 



	School
	School
	School
	School
	-
	Wide Data Source Rating


	 

	(
	(
	Sum of all teacher data source ratings) / (Total number of teachers) 
	 


	3.
	3.
	3.
	41 
	 
	(E)
	 





	Then, h
	Then, h
	is 
	 
	2018
	-
	19 rating was averaged with the two previous years’ School
	-
	wide Ratings


	from the school(s) 
	Mr. Jones 
	 
	served as an administrator to formulate a 3
	-
	year data source


	rating of 3.3
	6 
	 
	(Effective).


	 

	 
	 
	 
	 
	 
	 


	ABC 
	ABC 
	ABC 
	 
	High 
	School’s


	 

	School
	School
	-
	Wide 
	Data 
	Rating 
	 


	3
	3
	3
	-
	Year Data Source Rating


	 




	Year 3 
	Year 3 
	Year 3 
	Year 3 
	Year 3 
	 


	3.
	3.
	3.
	41 
	 


	3.3
	3.3
	3.3
	6 
	 
	(Effective)


	 

	 
	 

	(3.
	(3.
	41 
	 
	+ 3.
	67 
	 
	+ 3.
	00
	) / 3


	 



	Year 2 
	TD
	Year 2 
	Year 2 
	Year 2 
	 


	3.
	3.
	3.
	67


	 



	Year 1 
	TD
	Year 1 
	Year 1 
	Year 1 
	 


	3.
	3.
	3.
	00


	 





	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	C. 
	C. 
	C. 
	C. 
	 
	Overall Summative Evaluation Rating


	 



	Mr. Jones
	Mr. Jones
	’ 
	Overall Evaluation Rating 
	 
	is “Highly Effective”.


	 
	 

	Figure
	Figure
	 
	 

	H
	H
	is 
	 
	supervis
	or combined the HE (4) from Instructional


	 

	Leadership (67%) and the E (3.3
	Leadership (67%) and the E (3.3
	6
	) from Student Data (33%)


	 

	to assign an overa
	to assign an overa
	ll evaluation rating of “Highly Effective”


	 

	(3.7
	(3.7
	9
	) based on the rating options in the matrix below.


	 

	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 
	3.79 = 2.68 + 1.11


	3.79 = 2.68 + 1.11


	(67% of 4.00) (33% of 3.33)
	 
	Figure

	 
	 
	 
	 
	 
	High School 
	High School 
	 
	Principal (
	Mr. Jones
	)
	- 
	 
	Summative Evaluation
	- 
	 
	Unsatisfactory


	 
	Span

	 
	 

	A. 
	A. 
	A. 
	A. 
	 
	Professional Standards


	 
	 



	(Instructional Leadership 
	(Instructional Leadership 
	- 
	 
	67%)


	 
	 

	The administrator’s supervisor 
	The administrator’s supervisor 
	 
	utilized the 
	evidence 
	from the 
	Administrative 
	 
	Observation


	Instrument 
	 
	(see Appendix B) 
	 
	and 
	the administrator’s reflection tool 
	 
	t
	o give a rating for


	each standard. 
	Mr. Jones 
	 
	received 
	the following 
	 
	in each 
	of the 5 standards.


	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	So, when averaged, h
	So, when averaged, h
	is 
	 
	Instructional Leadership Rating 
	on h
	is 
	 
	Summative Evaluation was


	“
	Unsatisfactory
	”. 
	 
	(
	2+1+2+1+1
	) / 5 Standards = 
	1.4 
	 
	(
	Unsatisfactory
	)


	 

	 
	 

	Figure
	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	B. 
	B. 
	B. 
	B. 
	 
	Student Learning Growth/Achievement Data 
	 
	(Data Source
	- 
	 
	33%)


	 



	In 2018
	In 2018
	-
	19, his high school’s instructional staff’s data source ratings were averaged


	together to calculate the one
	-
	year School
	-
	wide Rating of 1.30 (Unsatisfactory).


	 

	 
	 
	 
	 
	 
	 


	Course(s)


	Course(s)


	Course(s)


	Taught 
	 


	Data Source Assessment 
	Data Source Assessment 
	Data Source Assessment 
	 


	Growth Model 
	Growth Model 
	Growth Model 
	 


	Data Source Rating


	Data Source Rating


	Data Source Rating


	 




	Teacher 1 
	Teacher 1 
	Teacher 1 
	Teacher 1 
	Teacher 1 
	 


	English 1 
	English 1 
	English 1 
	 


	FSA ELA 
	FSA ELA 
	FSA ELA 
	 


	Model 
	Model 
	Model 
	B1 
	 


	1.00 (U
	1.00 (U
	1.00 (U
	)


	 



	Teacher 2 
	Teacher 2 
	Teacher 2 
	Teacher 2 
	 


	Pre
	Pre
	Pre
	-
	Calculus;


	Algebra 1


	 


	End
	End
	End
	-
	of
	-
	Term Asse
	ssment;


	FSA Algebra EOC 
	 


	Model
	Model
	Model
	s D & C 
	 


	2.12 
	2.12 
	2.12 
	 
	(
	NI
	)


	 



	Teacher 3 
	Teacher 3 
	Teacher 3 
	Teacher 3 
	 


	Band; Chorus 
	Band; Chorus 
	Band; Chorus 
	 


	End
	End
	End
	-
	of
	-
	Term Assessment 
	 


	Model 
	Model 
	Model 
	 
	D 
	 


	3.
	3.
	3.
	55 
	 
	(HE)


	 



	Teacher 4 
	Teacher 4 
	Teacher 4 
	Teacher 4 
	 


	US History;


	US History;


	US History;


	World History


	 


	US History EOC; 
	US History EOC; 
	US History EOC; 
	End
	-
	of
	�
	Term Assessment 
	 


	Model
	Model
	Model
	s C & D 
	 


	2.75 
	2.75 
	2.75 
	 
	(E)


	 



	Teacher 5 
	Teacher 5 
	Teacher 5 
	Teacher 5 
	 


	English 2;


	English 2;


	English 2;


	English 3


	 


	FSA ELA; End
	FSA ELA; End
	FSA ELA; End
	-
	of
	-
	Ter
	m


	Assessment 
	 


	Model
	Model
	Model
	s B1 & D 
	 


	1.40 
	1.40 
	1.40 
	 
	(
	U
	)


	 



	Teacher 6 
	Teacher 6 
	Teacher 6 
	Teacher 6 
	 


	Biology;


	Biology;


	Biology;


	Access Biology


	 


	Biology EOC; FSAA Biology


	Biology EOC; FSAA Biology


	Biology EOC; FSAA Biology


	EOC 
	 


	Model 
	Model 
	Model 
	 
	C 
	 


	1.62 
	1.62 
	1.62 
	(
	NI
	)


	 



	Teacher 7 
	Teacher 7 
	Teacher 7 
	Teacher 7 
	 


	Culinary 
	Culinary 
	Culinary 
	 


	Industry Certification 
	Industry Certification 
	Industry Certification 
	 


	Model 
	Model 
	Model 
	 
	F 
	 


	2.95 (E)


	2.95 (E)


	2.95 (E)


	 



	All teachers would be continued to be listed…


	All teachers would be continued to be listed…


	All teachers would be continued to be listed…


	All teachers would be continued to be listed…


	 


	 
	 
	 



	School
	School
	School
	School
	-
	Wide Data Source Rating


	 

	(Sum of all teacher data source ratings) / (Total number of teachers) 
	(Sum of all teacher data source ratings) / (Total number of teachers) 
	 


	1.30 
	1.30 
	1.30 
	 
	(
	U)
	 





	 
	 

	Then, her 2018
	Then, her 2018
	-
	19 rating was averaged with the two previous years’ School
	-
	wide Ratings


	from the school(s) Mrs. O’Brian served as an administrator to formulate a 3
	-
	year data


	source rating of 3.33 (Effective).


	 

	 
	 

	 
	 
	 
	 
	 
	 


	ABC Elementary School’s


	ABC Elementary School’s


	ABC Elementary School’s


	School
	-
	Wide Rating 
	 


	3
	3
	3
	-
	Year Data Source Rating


	 




	Year 
	Year 
	Year 
	Year 
	Year 
	3 
	 


	1.
	1.
	1.
	30 
	 


	1.
	1.
	1.
	43 
	 
	(
	Unsatisfactory
	)


	 

	 
	 

	(
	(
	1.
	30 
	 
	+ 
	2.00 
	 
	+ 1.
	00
	) / 3


	 



	Year 2 
	TD
	Year 2 
	Year 2 
	Year 2 
	 


	2.00


	2.00


	2.00


	 



	Year 1 
	TD
	Year 1 
	Year 1 
	Year 1 
	 


	1.00


	1.00


	1.00


	 





	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	C. 
	C. 
	C. 
	C. 
	 
	Overall Summative Evaluation Rating


	 



	Mr
	Mr
	. Jones
	’ 
	Overall Evaluation Rating 
	 
	is “Unsatisfactory”
	.


	 
	 

	Figure
	Figure
	 
	 

	H
	H
	is 
	 
	supervisor combined the U (1.4) from Instructional


	 

	Leadership (67%) and the U (1.
	Leadership (67%) and the U (1.
	43
	) from Student Data (33%)


	 

	to assign an overall evaluation rating of “Unsatisfactory”


	to assign an overall evaluation rating of “Unsatisfactory”


	 

	(1.4
	(1.4
	1
	) based on the rating options in the matrix below.


	 

	 
	 

	 
	 

	Figure
	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	Figure
	1.41 = 0.94 + 0.47


	1.41 = 0.94 + 0.47


	(67% of 1.4) (33% of 1.43)
	 
	Figure

	 
	 
	 
	 
	Appendix A – Evaluation Framework Crosswalk


	 
	In Appendix A, the district shall include a crosswalk of the district's evaluation framework to each of the

Florida Principal Leadership Standards (FPLSs).


	 
	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards




	Practice 
	Practice 
	Practice 

	Evaluation Indicators


	Evaluation Indicators




	Domain 1: Student Achievement


	Domain 1: Student Achievement


	Domain 1: Student Achievement




	1. Student Learning Results


	1. Student Learning Results


	1. Student Learning Results




	Effective school leaders achieve results on the school’s student learning goals.


	Effective school leaders achieve results on the school’s student learning goals.


	Effective school leaders achieve results on the school’s student learning goals.





	a. The school’s learning goals are based on the state’s adopted student academic

standards and the district’s adopted curricula; and, 
	a. The school’s learning goals are based on the state’s adopted student academic

standards and the district’s adopted curricula; and, 
	a. The school’s learning goals are based on the state’s adopted student academic

standards and the district’s adopted curricula; and, 
	a. The school’s learning goals are based on the state’s adopted student academic

standards and the district’s adopted curricula; and, 

	Standard 1


	Standard 1




	b. Student learning results are evidenced by the student performance and growth on

statewide assessments; district-determined assessments that are implemented by the

district under Section 1008.22, F.S.; international assessments; and other indicators of

student success adopted by the district and state.


	b. Student learning results are evidenced by the student performance and growth on

statewide assessments; district-determined assessments that are implemented by the

district under Section 1008.22, F.S.; international assessments; and other indicators of

student success adopted by the district and state.


	b. Student learning results are evidenced by the student performance and growth on

statewide assessments; district-determined assessments that are implemented by the

district under Section 1008.22, F.S.; international assessments; and other indicators of

student success adopted by the district and state.



	Standard 4


	Standard 4




	2. Student Learning as a Priority


	2. Student Learning as a Priority


	2. Student Learning as a Priority




	Effective school leaders demonstrate that student learning is their top priority through leadership actions that build and

support a learning organization focused on student success.


	Effective school leaders demonstrate that student learning is their top priority through leadership actions that build and

support a learning organization focused on student success.


	Effective school leaders demonstrate that student learning is their top priority through leadership actions that build and

support a learning organization focused on student success.




	a. Enables faculty and staff to work as a system focused on student learning; 
	a. Enables faculty and staff to work as a system focused on student learning; 
	a. Enables faculty and staff to work as a system focused on student learning; 

	Standard 1


	Standard 1




	b. Maintains a school climate that supports student engagement in learning; 
	b. Maintains a school climate that supports student engagement in learning; 
	b. Maintains a school climate that supports student engagement in learning; 

	Standard 1


	Standard 1




	c. Generates high expectations for learning growth by all students; and, 
	c. Generates high expectations for learning growth by all students; and, 
	c. Generates high expectations for learning growth by all students; and, 

	Standard 1


	Standard 1




	d. Engages faculty and staff in efforts to close learning performance gaps among student

subgroups within the school. 
	d. Engages faculty and staff in efforts to close learning performance gaps among student

subgroups within the school. 
	d. Engages faculty and staff in efforts to close learning performance gaps among student

subgroups within the school. 

	Standard 4


	Standard 4




	Domain 2: Instructional Leadership


	Domain 2: Instructional Leadership


	Domain 2: Instructional Leadership




	3. Instructional Plan Implementation


	3. Instructional Plan Implementation


	3. Instructional Plan Implementation




	Effective school leaders work collaboratively to develop and implement an instructional framework that aligns curriculum and

state standards, effective instructional practices, student learning needs and assessments.


	Effective school leaders work collaboratively to develop and implement an instructional framework that aligns curriculum and

state standards, effective instructional practices, student learning needs and assessments.


	Effective school leaders work collaboratively to develop and implement an instructional framework that aligns curriculum and

state standards, effective instructional practices, student learning needs and assessments.




	a. Implements the Florida Educator Accomplished Practices as described in Rule 6A-

5.065, F.A.C., through a common language of instruction; 
	a. Implements the Florida Educator Accomplished Practices as described in Rule 6A-

5.065, F.A.C., through a common language of instruction; 
	a. Implements the Florida Educator Accomplished Practices as described in Rule 6A-

5.065, F.A.C., through a common language of instruction; 

	Standard 2


	Standard 2




	b. Engages in data analysis for instructional planning and improvement; 
	b. Engages in data analysis for instructional planning and improvement; 
	b. Engages in data analysis for instructional planning and improvement; 

	Standard 2


	Standard 2




	c. Communicates the relationships among academic standards, effective instruction, and

student performance; 
	c. Communicates the relationships among academic standards, effective instruction, and

student performance; 
	c. Communicates the relationships among academic standards, effective instruction, and

student performance; 

	Standard 5


	Standard 5




	d. Implements the district’s adopted curricula and state’s adopted academic standards in a

manner that is rigorous and culturally relevant to the students and school; and, 
	d. Implements the district’s adopted curricula and state’s adopted academic standards in a

manner that is rigorous and culturally relevant to the students and school; and, 
	d. Implements the district’s adopted curricula and state’s adopted academic standards in a

manner that is rigorous and culturally relevant to the students and school; and, 

	Standard 2


	Standard 2




	e. Ensures the appropriate use of high quality formative and interim assessments aligned

with the adopted standards and curricula. 
	e. Ensures the appropriate use of high quality formative and interim assessments aligned

with the adopted standards and curricula. 
	e. Ensures the appropriate use of high quality formative and interim assessments aligned

with the adopted standards and curricula. 

	Standard 4


	Standard 4




	4. Faculty Development


	4. Faculty Development


	4. Faculty Development




	Effective school leaders recruit, retain and develop an effective and diverse faculty and staff.


	Effective school leaders recruit, retain and develop an effective and diverse faculty and staff.


	Effective school leaders recruit, retain and develop an effective and diverse faculty and staff.




	a. Generates a focus on student and professional learning in the school that is clearly

linked to the system-wide strategic objectives and the school improvement plan; 
	a. Generates a focus on student and professional learning in the school that is clearly

linked to the system-wide strategic objectives and the school improvement plan; 
	a. Generates a focus on student and professional learning in the school that is clearly

linked to the system-wide strategic objectives and the school improvement plan; 

	Standard 5


	Standard 5




	b. Evaluates, monitors, and provides timely feedback to faculty on the effectiveness of

instruction; 
	b. Evaluates, monitors, and provides timely feedback to faculty on the effectiveness of

instruction; 
	b. Evaluates, monitors, and provides timely feedback to faculty on the effectiveness of

instruction; 

	Standard 4


	Standard 4




	c. Employs a faculty with the instructional proficiencies needed for the school population

served; 
	c. Employs a faculty with the instructional proficiencies needed for the school population

served; 
	c. Employs a faculty with the instructional proficiencies needed for the school population

served; 

	Standard 2


	Standard 2




	d. Identifies faculty instructional proficiency needs, including standards-based content,

research-based pedagogy, data analysis for instructional planning and improvement,

and the use of instructional technology;


	d. Identifies faculty instructional proficiency needs, including standards-based content,

research-based pedagogy, data analysis for instructional planning and improvement,

and the use of instructional technology;


	d. Identifies faculty instructional proficiency needs, including standards-based content,

research-based pedagogy, data analysis for instructional planning and improvement,

and the use of instructional technology;



	Standard 2
	Standard 2




	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards




	Practice 
	Practice 
	Practice 

	Evaluation Indicators


	Evaluation Indicators





	e. Implements professional learning that enables faculty to deliver culturally relevant and

differentiated instruction; and, 
	e. Implements professional learning that enables faculty to deliver culturally relevant and

differentiated instruction; and, 
	e. Implements professional learning that enables faculty to deliver culturally relevant and

differentiated instruction; and, 
	e. Implements professional learning that enables faculty to deliver culturally relevant and

differentiated instruction; and, 

	Standard 2


	Standard 2




	f. Provides resources and time and engages faculty in effective individual and

collaborative professional learning throughout the school year. 
	f. Provides resources and time and engages faculty in effective individual and

collaborative professional learning throughout the school year. 
	f. Provides resources and time and engages faculty in effective individual and

collaborative professional learning throughout the school year. 

	Standard 3


	Standard 3




	5. Learning Environment


	5. Learning Environment


	5. Learning Environment




	Effective school leaders structure and monitor a school learning environment that improves learning for all of Florida’s

diverse student population.


	Effective school leaders structure and monitor a school learning environment that improves learning for all of Florida’s

diverse student population.


	Effective school leaders structure and monitor a school learning environment that improves learning for all of Florida’s

diverse student population.




	a. Maintains a safe, respectful and inclusive student-centered learning environment that

is focused on equitable opportunities for learning and building a foundation for a

fulfilling life in a democratic society and global economy;


	a. Maintains a safe, respectful and inclusive student-centered learning environment that

is focused on equitable opportunities for learning and building a foundation for a

fulfilling life in a democratic society and global economy;


	a. Maintains a safe, respectful and inclusive student-centered learning environment that

is focused on equitable opportunities for learning and building a foundation for a

fulfilling life in a democratic society and global economy;



	Standard 1


	Standard 1




	b. Recognizes and uses diversity as an asset in the development and implementation of

procedures and practices that motivate all students and improve student learning; 
	b. Recognizes and uses diversity as an asset in the development and implementation of

procedures and practices that motivate all students and improve student learning; 
	b. Recognizes and uses diversity as an asset in the development and implementation of

procedures and practices that motivate all students and improve student learning; 

	Standard 1


	Standard 1




	c. Promotes school and classroom practices that validate and value similarities and

differences among students; 
	c. Promotes school and classroom practices that validate and value similarities and

differences among students; 
	c. Promotes school and classroom practices that validate and value similarities and

differences among students; 

	Standard 1


	Standard 1




	d. Provides recurring monitoring and feedback on the quality of the learning

environment; 
	d. Provides recurring monitoring and feedback on the quality of the learning

environment; 
	d. Provides recurring monitoring and feedback on the quality of the learning

environment; 

	Standard 4


	Standard 4




	e. Initiates and supports continuous improvement processes focused on the students’

opportunities for success and well-being; and, 
	e. Initiates and supports continuous improvement processes focused on the students’

opportunities for success and well-being; and, 
	e. Initiates and supports continuous improvement processes focused on the students’

opportunities for success and well-being; and, 

	Standard 4


	Standard 4




	f. Engages faculty in recognizing and understanding cultural and developmental issues

related to student learning by identifying and addressing strategies to minimize and/or

eliminate achievement gaps.


	f. Engages faculty in recognizing and understanding cultural and developmental issues

related to student learning by identifying and addressing strategies to minimize and/or

eliminate achievement gaps.


	f. Engages faculty in recognizing and understanding cultural and developmental issues

related to student learning by identifying and addressing strategies to minimize and/or

eliminate achievement gaps.



	Standard 2


	Standard 2




	Domain 3: Organizational Leadership


	Domain 3: Organizational Leadership


	Domain 3: Organizational Leadership




	6. Decision Making


	6. Decision Making


	6. Decision Making




	Effective school leaders employ and monitor a decision-making process that is based on vision, mission and improvement

priorities using facts and data.


	Effective school leaders employ and monitor a decision-making process that is based on vision, mission and improvement

priorities using facts and data.


	Effective school leaders employ and monitor a decision-making process that is based on vision, mission and improvement

priorities using facts and data.




	a. Gives priority attention to decisions that impact the quality of student learning and

teacher proficiency; 
	a. Gives priority attention to decisions that impact the quality of student learning and

teacher proficiency; 
	a. Gives priority attention to decisions that impact the quality of student learning and

teacher proficiency; 

	Standard 5


	Standard 5




	b. Uses critical thinking and problem-solving techniques to define problems and identify

solutions; 
	b. Uses critical thinking and problem-solving techniques to define problems and identify

solutions; 
	b. Uses critical thinking and problem-solving techniques to define problems and identify

solutions; 

	Standard 5


	Standard 5




	c. Evaluates decisions for effectiveness, equity, intended and actual outcome;

implements follow-up actions; and revises as needed; 
	c. Evaluates decisions for effectiveness, equity, intended and actual outcome;

implements follow-up actions; and revises as needed; 
	c. Evaluates decisions for effectiveness, equity, intended and actual outcome;

implements follow-up actions; and revises as needed; 

	Standard 5


	Standard 5




	d. Empowers others and distributes leadership when appropriate; and, 
	d. Empowers others and distributes leadership when appropriate; and, 
	d. Empowers others and distributes leadership when appropriate; and, 

	Standard 5


	Standard 5




	e. Uses effective technology integration to enhance decision making and efficiency

throughout the school. 
	e. Uses effective technology integration to enhance decision making and efficiency

throughout the school. 
	e. Uses effective technology integration to enhance decision making and efficiency

throughout the school. 

	Standard 3


	Standard 3




	7. Leadership Development


	7. Leadership Development


	7. Leadership Development




	Effective school leaders actively cultivate, support, and develop other leaders within the organization.


	Effective school leaders actively cultivate, support, and develop other leaders within the organization.


	Effective school leaders actively cultivate, support, and develop other leaders within the organization.




	a. Identifies and cultivates potential and emerging leaders; 
	a. Identifies and cultivates potential and emerging leaders; 
	a. Identifies and cultivates potential and emerging leaders; 

	Standard 5


	Standard 5




	b. Provides evidence of delegation and trust in subordinate leaders; 
	b. Provides evidence of delegation and trust in subordinate leaders; 
	b. Provides evidence of delegation and trust in subordinate leaders; 

	Standard 5


	Standard 5




	c. Plans for succession management in key positions; 
	c. Plans for succession management in key positions; 
	c. Plans for succession management in key positions; 

	Standard 5


	Standard 5




	d. Promotes teacher-leadership functions focused on instructional proficiency and student

learning; and, 
	d. Promotes teacher-leadership functions focused on instructional proficiency and student

learning; and, 
	d. Promotes teacher-leadership functions focused on instructional proficiency and student

learning; and, 

	Standard 5


	Standard 5




	e. Develops sustainable and supportive relationships between school leaders, parents,

community, higher education and business leaders. 
	e. Develops sustainable and supportive relationships between school leaders, parents,

community, higher education and business leaders. 
	e. Develops sustainable and supportive relationships between school leaders, parents,

community, higher education and business leaders. 

	Standard 1


	Standard 1




	8. School Management


	8. School Management


	8. School Management




	Effective school leaders manage the organization, operations, and facilities in ways that maximize the use of resources to

promote a safe, efficient, legal, and effective learning environment.


	Effective school leaders manage the organization, operations, and facilities in ways that maximize the use of resources to

promote a safe, efficient, legal, and effective learning environment.


	Effective school leaders manage the organization, operations, and facilities in ways that maximize the use of resources to

promote a safe, efficient, legal, and effective learning environment.




	a. Organizes time, tasks and projects effectively with clear objectives and coherent plans; 
	a. Organizes time, tasks and projects effectively with clear objectives and coherent plans; 
	a. Organizes time, tasks and projects effectively with clear objectives and coherent plans; 

	Standard 3


	Standard 3




	b. Establishes appropriate deadlines for him/herself and the entire organization; 
	b. Establishes appropriate deadlines for him/herself and the entire organization; 
	b. Establishes appropriate deadlines for him/herself and the entire organization; 

	Standard 5
	Standard 5




	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards


	Alignment to the Florida Principal Leadership Standards




	Practice 
	Practice 
	Practice 

	Evaluation Indicators


	Evaluation Indicators





	c. Manages schedules, delegates, and allocates resources to promote collegial efforts in

school improvement and faculty development; and, 
	c. Manages schedules, delegates, and allocates resources to promote collegial efforts in

school improvement and faculty development; and, 
	c. Manages schedules, delegates, and allocates resources to promote collegial efforts in

school improvement and faculty development; and, 
	c. Manages schedules, delegates, and allocates resources to promote collegial efforts in

school improvement and faculty development; and, 

	Standard 3


	Standard 3




	d. Is fiscally responsible and maximizes the impact of fiscal resources on instructional

priorities. 
	d. Is fiscally responsible and maximizes the impact of fiscal resources on instructional

priorities. 
	d. Is fiscally responsible and maximizes the impact of fiscal resources on instructional

priorities. 

	Standard 5


	Standard 5




	9. Communication


	9. Communication


	9. Communication




	Effective school leaders practice two-way communications and use appropriate oral, written, and electronic communication

and collaboration skills to accomplish school and system goals by building and maintaining relationships with students,

faculty, parents, and community.


	Effective school leaders practice two-way communications and use appropriate oral, written, and electronic communication

and collaboration skills to accomplish school and system goals by building and maintaining relationships with students,

faculty, parents, and community.


	Effective school leaders practice two-way communications and use appropriate oral, written, and electronic communication

and collaboration skills to accomplish school and system goals by building and maintaining relationships with students,

faculty, parents, and community.




	a. Actively listens to and learns from students, staff, parents, and community

stakeholders; 
	a. Actively listens to and learns from students, staff, parents, and community

stakeholders; 
	a. Actively listens to and learns from students, staff, parents, and community

stakeholders; 

	Standard 1


	Standard 1




	b. Recognizes individuals for effective performance; 
	b. Recognizes individuals for effective performance; 
	b. Recognizes individuals for effective performance; 

	Standard 5


	Standard 5




	c. Communicates student expectations and performance information to students, parents,

and community; 
	c. Communicates student expectations and performance information to students, parents,

and community; 
	c. Communicates student expectations and performance information to students, parents,

and community; 

	Standard 1


	Standard 1




	d. Maintains high visibility at school and in the community and regularly engages

stakeholders in the work of the school; 
	d. Maintains high visibility at school and in the community and regularly engages

stakeholders in the work of the school; 
	d. Maintains high visibility at school and in the community and regularly engages

stakeholders in the work of the school; 

	Standard 5


	Standard 5




	e. Creates opportunities within the school to engage students, faculty, parents, and

community stakeholders in constructive conversations about important school issues. 
	e. Creates opportunities within the school to engage students, faculty, parents, and

community stakeholders in constructive conversations about important school issues. 
	e. Creates opportunities within the school to engage students, faculty, parents, and

community stakeholders in constructive conversations about important school issues. 

	Standard 3


	Standard 3




	f. Utilizes appropriate technologies for communication and collaboration; and, 
	f. Utilizes appropriate technologies for communication and collaboration; and, 
	f. Utilizes appropriate technologies for communication and collaboration; and, 

	Standard 3


	Standard 3




	g. Ensures faculty receives timely information about student learning requirements,

academic standards, and all other local state and federal administrative requirements

and decisions.


	g. Ensures faculty receives timely information about student learning requirements,

academic standards, and all other local state and federal administrative requirements

and decisions.


	g. Ensures faculty receives timely information about student learning requirements,

academic standards, and all other local state and federal administrative requirements

and decisions.



	Standard 3


	Standard 3




	Domain 4: Professional and Ethical Behavior


	Domain 4: Professional and Ethical Behavior


	Domain 4: Professional and Ethical Behavior




	10. Professional and Ethical Behavior


	10. Professional and Ethical Behavior


	10. Professional and Ethical Behavior




	Effective school leaders demonstrate personal and professional behaviors consistent with quality practices in education and as

a community leader.


	Effective school leaders demonstrate personal and professional behaviors consistent with quality practices in education and as

a community leader.


	Effective school leaders demonstrate personal and professional behaviors consistent with quality practices in education and as

a community leader.




	a. Adheres to the Code of Ethics and the Principles of Professional Conduct for the

Education Profession in Florida, pursuant to Rules 6A-10.080 and 6A-10.081, F.A.C.; 
	a. Adheres to the Code of Ethics and the Principles of Professional Conduct for the

Education Profession in Florida, pursuant to Rules 6A-10.080 and 6A-10.081, F.A.C.; 
	a. Adheres to the Code of Ethics and the Principles of Professional Conduct for the

Education Profession in Florida, pursuant to Rules 6A-10.080 and 6A-10.081, F.A.C.; 

	Standard 1


	Standard 1




	b. Demonstrates resiliency by staying focused on the school vision and reacting

constructively to the barriers to success that include disagreement and dissent with

leadership;


	b. Demonstrates resiliency by staying focused on the school vision and reacting

constructively to the barriers to success that include disagreement and dissent with

leadership;


	b. Demonstrates resiliency by staying focused on the school vision and reacting

constructively to the barriers to success that include disagreement and dissent with

leadership;



	Standard 1


	Standard 1




	c. Demonstrates a commitment to the success of all students, identifying barriers and

their impact on the well-being of the school, families, and local community; 
	c. Demonstrates a commitment to the success of all students, identifying barriers and

their impact on the well-being of the school, families, and local community; 
	c. Demonstrates a commitment to the success of all students, identifying barriers and

their impact on the well-being of the school, families, and local community; 

	Standard 1


	Standard 1




	d. Engages in professional learning that improves professional practice in alignment with

the needs of the school system; 
	d. Engages in professional learning that improves professional practice in alignment with

the needs of the school system; 
	d. Engages in professional learning that improves professional practice in alignment with

the needs of the school system; 

	Standard 5


	Standard 5




	e. Demonstrates willingness to admit error and learn from it; and, 
	e. Demonstrates willingness to admit error and learn from it; and, 
	e. Demonstrates willingness to admit error and learn from it; and, 

	Standard 5


	Standard 5




	f. Demonstrates explicit improvement in specific performance areas based on previous

evaluations and formative feedback. 
	f. Demonstrates explicit improvement in specific performance areas based on previous

evaluations and formative feedback. 
	f. Demonstrates explicit improvement in specific performance areas based on previous

evaluations and formative feedback. 

	Standard 4
	Standard 4




	 
	 
	  
	Appendix B – Observation Instruments for School Administrators


	 
	In Appendix B, the district shall include the observation rubric(s) to be used for collecting instructional

leadership data for school administrators.
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	Appendix C – Student Performance Measures


	 
	In Appendix C, the district shall provide the student performance measures to be used for calculating the

performance of students for school administrators.


	 
	School administrators’ Student Performance Measures are comprised of the schools’

instructional staff’s data source ratings. The instructional staff’s data source ratings are based on

state and/or district assessments and calculated with the district-created models. These ratings are

averaged together to formulate the administrator’s student performance rating as a School-wide

Rating.
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	Appendix D – Summative Evaluation Forms


	 
	In Appendix D, the district shall include the summative evaluation form(s) to be used for school

administrators.
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